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'HOW TO- PWARE AND PRESENT

PROFESi1.0* PAPER*

It may seem:presumptuous to write a
"how to''..article of this kind for feathers:
'However, .at almost every recent
professional conference, 1, .have beard
numerous commentg about the
disappointing .;ivay in. which papers are
delivered: This seems to be a polite way of
saying that many are read badly:" It is
surprisingand discouragingto realize
that many ESL teachers do not knoW how.
or do not tak'e the trouble, to' prepare and
present- a professional paper effectivdy.

The following notes are suggestions,
especially for the neophyte, that may .bc
helpfut to consider -while .planning a
professional. Paper..

How to prepare a paper
A. By "paper" is meant a report on

softie theoretical aspect in the field,
en 'research results-of some kind, OT
on seme parti('ular method or
materials that are worth . sharing
with eolkagues.

R. Papers.''of this . kind are usually
assigned about twenty minutes at a
conference. (The longer, one-hour
papers are reserved for key-note
Addresses and plenary sessions:
Many of the following. suggestions
apply to these longer papers as
well, but attention is directed here'
to -the shorter papers as definod.
'above:). .

C. Whatever your topic may be,
remember that it should beWritten
with your expected audience in
mind. Admittedly it is often
difficult to gauge, the kinoWledge
and.interests -of the audience; there
is always the danger of appearing
to- spe4'either down to them or
over their. heads.
1 This prOblem can be partly

resolved by choosing a title that,
though 'perhaps less catchy,
accuratelY describes the content
of your,paper, one that implies
theking of audience who would
likely be iiitereSted and
.prepared to understand. At
some confer/Ks an abstract of
the papers' is uhlished in the
program.qiere alSO 'might be a
statement -that defines the
intended audience.
The probltin pan Also' be. partly
resolved by *announcing at: the
*set the kind of audience you.;
,t!rpect..(This need not be quite
so blunt- sis Chorasky ,*as. at

.
-N

eatn i)teased to aektmwledge. the critical
oomments ..of my eolleagite, Prof. ('weil
NewslUm, ana -my gra14ate Stutient, Party
114xlow. In the preparokm of this article.

w

By Richard Yorkey, Concordia University, Montreal

McGill Unn.:ersity several years
ago when he announced that he
expected no more than five per,
event .of the audience to
understand what he-intended to
say about his trace theor,; on
the other hand, there was .

therefore no excuie for 'one of
the few renraining members of
the audience to protest at the
end that he had said nothing
about his political philosophy.)
Particularly if your topic is:
esoter'ic .or highly theoretical,
you ean anticipate complaints of
irrelevance by Clearly stating
your 'understanding of the
interests and needs of the
audience. Those who dO not fit
into this category should feel
free to leave quietly; their tithe
could probably be spent more
profitably 'elsewhere.

.

D. From the listener's point .of view, it
is also useful to betold such things
as (I) wfuit, in brief, is going to be
sai.d; (2) whether a synopsis or
outline (including a biblioqaphy)
will be distributed; and (3) when
and where the Paper might '''be
.publishe4 or if° a. t'op.' can: be.
obtained before- publication.

E: The most common problem in the
presentation of papers seems to be
the pressure of time. At least half
the papers I have attended arc
rushed; extemporaneously edited,.
or actually' net-completed because

. of ..the failure to plan the time
carefully. (In one well-known case
in which the chairman tried but
failed to 'stop* a.'presentation after
'i.nore than 'the allotted, time, the
.next speaker .actually was not 'able
to' present his paper at all!)
Remember: your topic shsould be
narrowed down to. the time
available. Using. a Iwenty-ininute
paper as'anexarnPle,.here are sOme.

suggestions that may .
.auji .organize yours

paper.. DO this .. well before the
date of 14tir Presentation.

'2. Write the paper. Po this well
enough in advance to put it..
aside fol. a While, or to circulate
it arnong colleagues for critical
comments. Then revise it. A
paper that is, to be delivered
orally *should be written in a
sornewhat different style from a.
paper that is-to be read silently.
'this' is a. matter of individual
Preference and judginent.'
Generally speaking, .however,

r sentes and with
ercistnybe. l6icIs formal,

17 *thetieal comments.
vtledgements that usually
-In footnotes- should be

into the text itself..
n speaker, nots.a reader.

paper by reading it
at the' speed and with the
g and pauses you expeet

to use during the actual'
presentation. (The average.page.
of - double-spaced type takes
between 111-2 minutes to read at
-an alipr(priate speed, but it iS
best to time yourself by actually
reading the paper aloud.)
Include the approximate time
that may be necessary for any
visuals you use, such as over-
head transparencies, or for the
distribution of or reference to
handouts.'

4. If the paper comes out to
exactly twenty minutes, go back
over the paper and cut four or
five minutes. During .the
presentation before an
audience, you will generally
find that you take more time
than you planned.. (A rule_ of
thumb might be: for a twenty-
minute paper, plan a 'practiced
fifteen minutes; for a thirty-
minute paper, plan a practiced
twenty-two minutes; felt a sixty-
minute paper, plan a practiced
fifty minutes.) It is.much better

sayJess than to read faster! 13y
giving yourself .a leeway Ora
few minutes; you. -avoid the
pressure and the need to rush, to
read or 'speak faster, to cut out.
eiamples, or to have the
chairman interrupt you in .mid-
paragraph.

F. GiVing a paper is . .giafing a
peviorMance.. No professional
.peroriper would .presume to
appear on stage without adequate
t-ehearsab. neither should
'prpfessional speaker. Once yeur
'paper is writt&ii and timed, have it
typed double-. 9r. even triple,:
Spaced. The typing should -be so
neat and legible that, whatever the
lighting problwas, it 'can be read
without hesitation or difficulty.

.Practice,-reading the' paper aleud.
Mark the pauses, underline key
wordi and -phrases that. Should be
emphasized. There is no need to
feel rushed; 'you have *already
tiniect your presentatiOn: At this,
point- concentrate on *delivery.

0044=4 un page.4

.
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HOW TO ARE AND
PRESENT A PAPER

Coatim4ed from page 3.,
Sufficient practice. will makes you
familiar with.the sequence and the
sentence structure; thus you 'will
develop Confidence:
I. to speak rather than merely react'

the paper. aloud, `eji if this
Means . occasionallY departing
from the exact words o'r phrases-
of the paRet;

2. to look up at.your audience (eye
contact establishes rapport and
creates interest, and attention; ,

.remember to include everione
.. indlhe audience: the front, back,
.left, right, and center);

3. to feel free to extemporize. By
looking at the audience, you
may sometimeS recognize the
signs of doubt, confusiOn, or
misunderstanding. 'You may
want to briefly digress from
yoni. text to elaborate, explain,
or clarify a point.

II. lloW to preSent a paper. ,

A. Before your-presentation, it' is a
good idea to check the'room where

. 1,You will give the paper. Is there, a.
lectern on which to place .your
paper? Is the lighting adequate? Is
there a microphone? Is it
necessary? If you are going to use
audio-visual. aids (e.g.., . a tape
recorder Or overhead rojector), is
there a convenient let? HOW
large is the room? Wbat is tho

. arrangement of chairs? What is a
'convenient way to distribute
handout's? When should they be
distributed?

.
. -

B. Be on time. In some convention
hotels, 'conference rooms are

eliffiCult to find. If yOu have not
**already `been to. the room (as. in A
aboae), alio* enough time to
locate,- . the room, to meet the

. -chairmar. and possibly other
speakers at the session.

C. You maY be asked to sit on stage or.
at the table with *cher speakers.
puring jhe ....presentation of
preceding pipers, relax and show
interest. It is too late to' do- any

'.. more preparation for your oWn
paper. Furthermore, papers are
often. gauped .aceording to similar
areas Or interest; you may hear
solnething in one of the Papers Qua
you may want to refer to during
your OWII presanation. .

1). After .you are introduced, it is
useful to hove some apontaneous
comment to -make before
launthing into your 'paper.. k
forrn4 greeting it not nec4lary,
but yon may want . to . introduce.

,your papFr by iome relevant'
Jefertmce to an incident dr idea'

;:

fi

.++,++
;

that has oecurrKl during the
conference pr Preceding paPers.,In
any case: try to avoid standiturup,
fiddling with your wateb,..and then .

head down, starting to read with
no information introduction
whataoever. Spine kind of personal
comment at 'the, beginning
establishes rapport with . the
audience. .

.E. Do not be intimidated by a
microphone. If one is avaiIablcand
necessary, adjust it so that yoaan
speak audibly and so that it doesn't

. get in the way of your paper. If a
lectern is available, it is probably
-best to use it. The Ages of yoor
paper should be loose so.that each
page ean be easily slid to the side
or placed under the others.

F. Keep an unobtrusisie watch on the
time: The chairman of the session
may give you a five- or two-minute
'warning. This should not rattle yott
if you have 'carefully tilanned and
timed your presentation. You
should, in any case, be nearenough
to the end so that you don, have to
rush.

C. Adjust khe volume anq modulation
of your4voice to the room- and the
'size of yoor audience. Avoid a
&oning monotone. Try to enliven
your voice with appropriate pace, .

'pauses, meaningful emphasis, and
animation. These points of diction
and elocution are what you have -
alriady practiced numerous times.

II. After the ,presentation of papers,
there is usually time for questions:

-These may be immediately After
eaCh piper or after all of the
papers during the sessiOn. In either
case, if a question is directed to
you;
I. Listen! Be sure, yo rstand

the question.
.2. It is helpful anaoirteous to

repeat the question if you .feel it
has not been heard by everyone.
in 'the:audience.

3. State yOur answer as completely
but as concisely as poSsible.
SoMe questionS are frequently
preeeded by anecdotes or
lengthy statements of doubt or

:,disagreenient. Professional
'courtesy demands patience, Ilia

. listen carefullY for the
possibility Of red 'herrings or
traps of -various kinds.. Yin) may
want to ignore, or use wit to
respond .to, thinly-veiled
professional' ..attacks. Simply
identify What you feel is the
basic question and answer pnlY
that, . .

I. Yon may be asked to submit your
paper -for publication in a journal
or 'the; Troceedings, of tike
conference.. On the basis of your,
presc.ntkition and the feedback
acqinred,, maJcerwhatevex revisiOns

a

. will improve your. paper. lievise it
to be read, silently:. It is.beSt to do

immecliate. while the ideaS
are still fresh in your mind and
before other obligations crowd'

. your life;

VIETNAMM CHILDREN .IN
AMERICAN SCHOOLS: -

BRIDGING THE LANGUAGE
AND CULTURAL BARRIER

by Binh Huu Pham
American teachers of. V41PRamese.

children in AMerican school', should
acquaint themselves with some important
language and cultural differences these
children bring with them into- the
classroomFlexibility andompathy on the
part. of the teacher' will help the children
make necessary cultural and academic
adjustments as they Change from a
teacher-oriented classroom .td a pupil-.
oriented atmosphere. Some suggestions
for acconaplishing this follow.

Most Vietnamese children who already
have some knowledge of Fmglish .will
understand written English much better
than Spoken English: In Vietnam students
study a foreign language (either French or'
English) from grade 6 through. grade 12,
with the emphasis on reading and writing.

These children can he made to feel at
home and lose seine of their shyness if the
teacher shOws a firm/but friendly attitude.

Ae teacher should not press the children
to speak except for short utterances' until
they develop more self -confidence in their

Oral use of Eoglish.
The teac,4er should call a child by his or

her given .oarne. Example: Nguyen Van
Kien, .ein is the given name. Nguyen is
the family riarne.'

In Asian soCiety in general, thesexes are
separated. At least in the first few weeks of
school in the .United States, the teacher
should not assign the 'children to work
with menibers of the. OPposite sex. At the

..secondary level it.. would. be Well to
' remember that it may take stime for
the newly .arrived Vietnamese studept to
accept the praetice of Members of the..
,same sei ...showering together in .common
showering facilities. This would be
shocking and .unheard o6,in Vietnam.

Like most other 'children.' around the
world, Vietnathese children aro
linguistically flexible and eulturallY
adaptable,. A teacher whOrmakes an effort
to understand Vietnamese cultural values

41.

and coneepts ihd the Vietnamese
attitudes toward education. -whiCh
Vietnamese Children bring with them will
be well-equipped to help them adjust to
the sometimes contrasting American value s
system..

The Vietnainese child and the American.
leacher 'will both be the 'better fer.thia
experienee.-

. .
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NEEDED: CONTNT

INSTRUCTION I

ELEMENTARY E.S.L.
by Emilio C. Cortez

-

Of late, the appropriateness of the
titdiAional elethentary-schdol E.S.L. (pull-
out) programs is being reconsidered. :

If the non7English:speaking child 4 to
compete academically- with his/her
English-speaking peers, a major portion a
the E.S.L. curriculum should include the.
English .expressions, vocabulary,
grammatical structures; and concepts
most frequently. encountered in the

ft:monolingual English .classroom.
`Vnfortunately. as traditionally
implemented, most. elementary,school
E.S.L. pull-out programs negleot such,
oonsiderations.

To help ameliorate this situation, it is
suggested that curriculum writers and/or
.program designers draw from the content
areas Within the eleanentary-school
curriculum. .

To *date, little Or . no existing data is
availablewhich has-investigated an E.S.L.
pull-out model which integrates and/or
stresSes content-area instruction.
Colsequently, educators are urged to
deiise, to implement, and to investigate
sixth a iradigin.

Considering ,the current Controversies
(both Jegal.. arid. .resear'ch-related)
surroundMg the traditionarE.S.L. pull-out
programs, E.S.L. teachers involved in
these Programs would do wellto integrate
contentlrea concerns (esp'ecially reading
and mathematics) into their second-
language instrtiction, If . such suggestions.'.
are ignored, the demise of the elementary-
school E.S.L. pull-out programs MaY
become a harsh reality.

In conclusion, : Whichever model
(bilingual, traditional content-area'
E.S.L.,. etc.) is deemed moSt appropriate,.

-lafter both legal and research-related
criteria have been satisfied, the integration
of eontent-area instruction should play a
'majcir tolF in the finatoulcome. In keeping.
With this flosition;it ti.h6ped that "vacuum
teaching" will become-a fossil ofthe past.

II
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"OUT -OF THE CLOSET" AND
Or

\Lary Cid% an, in a recent speech be-.
fore the Eith animal Illinois TESOL Con-.
vention,,.niadc the eoinment that it was
time. for ESL feaulicrs to "come out .of
tht closet". Sh.- Wati referri»g to the fact
that ESL. TESOL. imist get itself in .
vcIlved in a illimber of educational vt.11-..
tur,...y. that are trnly.language (therefore,
.E..1.) related' such as bilingual educa-
tion, intuit cdneation. vocational cdnea-
ti)1,. "iti;70),t Read" programs, :ma
to4,:tan1 education, and her use of the
term 'out of the closet` referred specifi-
c:all\ to the pi, vnlent conditiot'i of many
of ow SL laNst'shcld 'in hallways,
oirliers, Jr.ige closets..

1.0<.n. everyone- in the audience she hit
some ircrve, triggered Some liind of rc
sponso.or rcaCtien; an."1\ c been saying
tiLn for .yFais"e or "It's ziliout time", or
-Right on, Maly!' Ile4ring. Mary (dvzm

. .

speak is i.liyas a joy, but listening .. trc''
her is 'ckven. better. And I was excitt d

hear,,her. speak' of a workshop, that

vit

INTO THE SCHOOL

By John F:

she had been part of, with Virginia
Vrench Allen, at l'emple UniverXity;
The topic the- Chiss dealt with was "ESL
in a,groater school context." And I be.-
hove, that if ESL, i4 to thrive, grow,
perhaps even survive, it must prove it-
Neff 't< . be the viable and important,
ni:ccssary part of the iduyational cur-
riculum that it is (a- fact which though.
apparent to you and me, is still not ac-
wpted or,.,Icknowledged in any f1vav
I)v.`other' teachers nor by sehool sys :ins
is large as that of the city of -( go).

efforts, to
date; stink. .s ESL teachers, ve must
not only.set an example of good teactling
but lwcotne misskmaries.. Our efforts
Must touch, -peronal-way, the:other
teachers ainj adininiqratorsnuur

It is not. enotei that_there are
elaSses in. a 'school--places.

.wherc out 'gets :rid." of that student
who can't :.peak English: A closet, even

Continned on page 3
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"OUT OF THE CLOSET"

. Conthawd.from: pagrl I
.

. -
though it 'contains .ait effective' program,

%
implies lack of inmyortauce, support, ae-

hi the past; when I have suggested to
teacher4 that ESL classes need to 'novo
their content aNay from English litera:
tore to other academie (and non-aca-
demie) school areas, most.teachers reply.
,t.)1t the Order_ of "I tried -talking to the

.get .hat kid I nit 0 mny class until he
-)t,other teachers hut heiv response

t

waS

can .speak Englishr." I coucede that tlie
alread b,? os erburdened math and -, soc.ial
sttidies teachers maY not have tho time
nor tla expertise to deal with the limited
I.s.tiglish sPeaking sonlent whosv prob-
lems seem totally unrelateil

. to the sub-
ject matter at hood; that theleacher al-
ready perceives Of the :ESL teacher, if
thn- is um to, ;IS having been hired to
handle the problem,. but .we cammot soy-
.% k v,- xve eqnunt serve our students by
nlreatiog into a self-righteous closet,
"doing env job". Despite the subjective
.reaetion 'to_ '`.speeinl" teachers and pro7
goons, thItt most teachers (administra-
tors nd connmenties) have; negative in.
terms of jobs and millagd and space and
etoupmeot- and time, and positive only
het.ause it...gets that...probity kid oidit-of
my olass", it is .tinme .the ESL teacher,

ESI-i profession, did something posi-
tive, `up front', it is tiMe to come"out
of the .closer. it will require tact and
skill, 'and eonfideoce, mid not a little
dedicatio».to die profe§sien. ESL is ;nit
a "speci:d" Program. it is,' for tummy
sehrxmls nod ountnumities.An integral and
ne.eessary -elnuponelit of the Currkolum.
ESI, teachers, even those that show up
m any otte schkool for half .a.day.once a
week, need to become part of the school,

.. '4 the factdt}', of the'curricohnn making
prOcess, to be scok-e a inember Of the
,sdmool etummitmity and 'tot as an .out-

. sider. The visitiug selumol muse, thongh
ear determining curriculum, still is en-
gerly aveepted and' thought of positively
i v the more perm:a:lent nmenilmers of the
school.. . .

Ylle immediat classroom ESL teach-
er's job, it seems to me, is Awofold
,first,. to make onogelf _recOgnized. and
recognizabh., and itulispensable...and

- Second; to take 7-a;good look at the coil-
fent of -.the ESL.,elasS, in terms of the
needs of the-student in the rest. of the
ithoot programrather than solely as
On adimmet 'to the English (literatur(')

....-. dass. Tooting the CSL horn.1 the. sweet
... sounds olOtochnon or the mcire raucous

of -"Kiss," will depend no the intjividual
teacher's ,style, and more importantly
that oFthe school (colleagues and 'emu-
intmity),..Oue Of My student;, Sr.. Mary

Mrlady, used I shock" teehliique on -. vireo class, a inath class, etc. This. meins .

hie.r colleagues. She broUglit to a teach- thar the teacher must -avoid, whrli Vir-
el.'s meeting tio .1m'ariian student, who ginia Allen calls "empty lessons",- those
spoke (!iTtpred) for ten min'utes to the ,ESL lessons that,foeus. on grainmar and.
facoltYin Farsi. Sr. Mary then handed ignore content, in favor of "fun" les-
around. a mimeographed "test" in Farsi sons that deal with language, not iu-
(Aratmic seript) fel-the teachers to "do." eidentalty, but as pita of a larger con-
But hers was essentiallY a sympathetic text, in this .ease an area of study'
audience of people who needed, perr important to the student. This means
haps, only te be made aWare of the.. obtaMing vocabulary, and content, and:

-problem; albeit: iu a very real and per- cootent,specifie skills, around which les-
sonal way. And Sr. Mary Was already sons can he built, It Means becoming
a,part, an accepted member of time school familiar with "special" English vocab- -

coAtmunity: alaries tpmd a wide variety of texts, ma-.
'Certainly more sobtle and terials_and tesqng devices that students'

nalized approathes ,ire necessary in" oeed to (.11:a1 $vith in other, Classes. It
tlamse schools where the teacher is net- means tlmt the ESL teacher may. have
'yet a well integrated and xecognized some language learning to, do, to teach
ni .mller. of the seheol tommunity. hm. Itinguage the,- are unfamiliar with, tb
these coses,.it seems to me, a direct at7 deal .with school skills not directly re-
tack by the ESL teacher, on- each foe- lated to literature or grannoar. Why nt
ulty member,-- separately, ,may be in a writing exercise dealing with gco-
order. AskingThe content area teachers'. -graphical. description? Why not-a grath-,
what problems s/he is baying with in- mar or structure ft.siiou centered around
diOdual fereign. students Might be the,. a historical period? Why not a reading
first order of business. Thy to find out sefection relatca to a scieace topic being
vlwt specific language problems the stn- encoontered in the science class. 'Mary
dont might -be haying or What skills Ime. 'nines (TESQL Newsletter, "It Works",
needs to be- able to handle (6;g, special Sent. cti) suggests the vse of math by--
vocabulary, specific classroom skills such pothcses as tools for -teaching paragraph
as panel Work or oral reports, sp_ecial organization: There are million idilas
types of content organization sucl as for less'ons in every `other' class in the
chronology. or mathematical .theorems, school and their immediate relevance is
taxon(,mies, formulae, ete.)- Fi»d out the often immediate but always uitimate
what timings the teacher.knows (awl con, laced of the student. And wonder of
versely needs to know) -about the limited -. _wonders, the; content of -the lessoo can
English speaking students (whether Ian- be expanded or, siniplifieditsed modu-
Otago knetwhAge or culture), Try to-find larly--to fit -The level of any 'Student,'
a way .of helping the teachers become
aware or the .spec:jah, knowledge the stn..
dent brings to the Class, knowledge that
inight be: tapped and used by -the
teacher. It may mean that- the. ESL.
teacher will have to become a "jack of
_all trades,"with all that that inmplies.
it nwans thi! ESL teacher. will...have to
;mike 0 soveial effort- to . learn IICW

-slatiguage,.a- nuMber - of now lattguagis. ;"9ne Vietittunese stucknt .in the class-.
Not. the -languages of the students but 'room puts that teacher in. an ESL situa-
the hulgtiages .of the various content. -lion." We ESL teachers Can capitalize
arkas lin* the studenis. need., The ESL on that fact by serving not-Only as .the .

teacher %%Oil have to beconme sensitive to -school ESI, specialist, the person -Who
the problems of tlie tither teachers. But . ,is c:illed on to teach the "fdreiga" stn-
preinise -of help ,:. both for the Student dent, but-, also as the missitmary, the
and- the teadmer, _will, hopefully, make visionary, the evangelist, the 'proselytizer
the 'content aro," volleaguo aware:of the who can show the other JeaChers -the

udeet _in a p4sitive way, and -provide joyis 01 being able: to help a `.:fOrei0":
that.ego immolvement that- -will make student; of seehig the growth of the
.further help poSsible. Arlie administra- limited English speaker, right it; their
time too, van in posiVvelY influenced. if -very own classes. I -see 110 hOpe for eel.-
the. ESL teacher will follow up on in-' tifkation, o eveo a "mandate" as thcy
diyidual students, outside' Of 'class, *amid are about to call it iti Chicago: no hope
at:L.:I,: 4i liaison' between student and : for loll time positiOns in teaching 'ESL,
sdmod and faintify..-. until weywho are, IroWever rehmetantly,-

Tlte second oiajor area of attack is itt now admitted-ioto the :schoolS, .1(rMine' .

the .'.ESt. dassroonr Tbe ESL -welcome- faenity membersweWbme
-

tenher .tratst begin. kr-move the student, and acettmted ;Is part of the total eduea,-
not only intu theEnglish spettking itilieit tional community. We yion't get out'cif
of the Eimgli:Th .-class, but. also .imitc,m i the eitmset someone I:11-ms we are
geography class, a- history cbss; .a -sei- -there.- .4/78.

just as. easily,. perhaps more so. than the
'itsuar grammar -lesson. And those sterile
patterns and structures and prommcia-
tion exercises eau 'be dealt with, learned,-
in a medium that is transferable to an-
other clav.

Mary -Galva'', closed her speech with
a thNght that also struck me anew and
which seems relevant here. She said;

*
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SOME :SUGGESTED CHANGES
improve ela .tet..Imiqttes. seems.

. to the writtr Of this paper that !ateli a
ll'plOraN(' state of.aff:tirs may result in.

. part from the poor oidcring of materials
PRESENTING MATERIALS IN ti..xtbool:s %A:11ml we lire nsing for

today. textbooks which frequently.-ESL TEXTBOOKS (1() not relleet adequately what is knoWn
about tht nature of.language :md of lan-
guage acquisition:-

In examining the rather.large number
of -beginning and advanced ESL text-
Inmks.whkh have come to ntY attention
during' the past teti years or so, tjlere
appears to7tne to be a surprising lack of
originalityin.the orderingof the inStrne-
tiolnd inatwrials.

'The purpose of this paper is to sug-
gest some changes in Orderiiig., of ma-
terials which. would, I believe; enhance
the possibilities of taking advantage of

so popuhtr not too long ago...We -have' .cognitive learning theories and recent

FOR THE ORDER OF

:o.,,,

This:.:conttnon. Inistakc :suggests that
:students slmuld not be introduced to the
"to"' infinitive forins until after they.
have mastered the '.use of the simple .

..forms ot.verbs.followi»g.a modal. By hi-
trodueing new; Verbs in their. simple

- form rather than in their "to" form, or
one of the inflected forms, it is easier to.'
teach questions, the imperative mood,
and ivhat is left of the subjunctive inottd.

. By starting in 'this way, the introduction
. of "ti," infinitives can he'..deIayed and.

Ldaptiire :i-oprticj4ltecC

By, the iinaginative use of drarnatiza-.
tion and visual materiah, for example
illustrations within the text, or a sepa-
rate set of charts, a textbook. writer eau
lead stu4tits to produce creatively ne
tion type sentences front tin' Start is
giving more variety and Interes

-leSson. The possibilities are almost cal-
less bnt the following are examples:

You may open your book,

read your letter.

lily OW p`tUteil.

go .to the door.

wr advantage 01- starting. with

By Bryce Van Syoe
Southroi Illinois Iiniveryitv

. In 'recent years those of us" in the
business of second language teaching
have been bombarded with new theo-:
ries in our field :nal presented with up-
dated ml refined statements of older
Cheories. For.. example,. there are 'the
different statements relatiVe to the cog
naive learning theory as opposed. to the
behasiorol learning. theory, whii.h. was

been -confrinited with statenwnts ethat
-language competence and language ,per--
formanee are paired-, 'but that they are

. quite different in nature. We .bave been
advised that both langn ge competence.

language erfortnt cc cAnbc, better
achieved .through stud( t-centured, hi-
di% idualized instructions. It. has been

.helpful to be remin(kd by new theorists
that, altlimtgh language is . rule based
.and rule gm'ented, it must be emtsidered
chiefly as a ereativt'. process.

The -effect of the newer .statements.
-regarding. theorie.s of language and of.
ulauguage asquisition has, in. the 'main;
been healthy."They have forced .to
again rethi»k onr histruethmal tecil7
11ifloos to sce if there is some 3,v4 these
oewer concepts can .help us improve our
teochitig. fowevey, one baS only tp teach
English composition to aelass of foreign
students to 'perceive that many, if not
most, of them luwt failed to acqUire
adequate language 'Skills. on either the
toiltpcienee or the performaz-ice leVel.
.Eveti students. who have made, good
soros 00 `the various *English prohcieney
examinations reqnired fin. the issuing' of
stialent visas or for ninversity adt»ission...
have often failed to master, nn the VET^

it'va 'such basic featu'reS el

litiginstie theories.
The first suggestion in sy»tax order-

ing would be the use of modal words
such' as "can" or "Must!' in the begin-.

ping sentence rilitterns, ',these- nmdal
wOrds, to-be i'itllowed, of -course, by 'the
non-fhtite or simple form Of a 'y'erb
which the text writer feels would be
i f t t tis( ti or t n. s it en s o tar». ,

rather .thatt start with a sentence .pat-._
tern si2ch as -rhis. is a slesk" or "This modals is that the subjects and objectsis a peneil" the following frame eould. -of the sentences can be either singulin ..swell be. Ilse&

or 'plural without demanding a change
in the. verb phrase. Also,.. the subject'
can he in first, second, or third .person
without requiring .a change itr the verb
construction as, is the ease in starting

-Nvitll .a finite form of a .verli. Of course,
students of English "mist' eventually
learn all about the required agreeinent
between the subject of a sentqnce andOr. using a transitive situation, the sen- finite -verb. forms, but by starting withteuce could be, "Bill will. meet Mary," mod:ds. problems Of agreement whichetc.
-seem :difficult for students of English as,Startiur !tion with modals. in

the verb, phrase may seem strange hitt
it has many advantages. One of these is
that most langnages have within their
verb phrase. system .something akin 40
the- vodals of English; that is; .a modal,-
like word, possibly :even fa vprb; which

t'llglish as -the singular-phiral tamilwr carries .tite. semantic' not ais found in
system. Others have not mastered, either., 'English modals, followed y a v'erb in
:it. the. coinpeteiwe or performance ler.t1, 'either ik. row ,form or its i 'naive. form.
the English modal systeM ol' the.Eng- Iti English texts, by .introducing Verbs
lish verb auxiliaries. Many are poor.at :in connection with. modals, the root form
pronouncing ituportna syntactie ..toor-', of the verb 'can be used,' thus' red..ucing.
(themes. A 1.argy p:en-oofage of .them CM/ the nilinhcr of problems. confronting the
wad English with .goo<I clunprehension learner atone time and. making it,easier
and moderate Speed only with great dif- '. for hitn'ato hegin to emmnittlicate quickly
fkulty..In many case.s the writing level in the target language on a creative

Of these same .3andents.parallels the ow. rather t-han a mimic-and-mcinorize blisig:
IFsel of performance .in the other ' eas ' . Another aavantago. of stearting .with
just deseribed., , .. . t»odals follow4s4. by. the. simple form of tprocedini, should 'help. to uvoicr:such 2There could.. he,. of course. pyriacc the ..er13 is. that it should help tOlessen : sentences as "You can go:downtown to-'causes for such..low levels of 'perfort the wkksPread and percnniat-use of'thr . day, isn't it?' which one- heats withtrumee stiff prev.tiling after seVend dec-. "to" :infinitive..in Stull. seuteilei.!N as .1 freiineney in-so many ijnyts. of the world', . .ades of stating ;1/1Ii refining our various : ethl./.10 swim., arta ",4, .must to read 1.I.

. .

.. .
.lingliititis; theMit;s and of trying hard to , book"

. . . Continued on next pgge
..

Allot

ean see

hear

.' talk

walk'

a second language to master, can he de-
hayeci, until they can be 3nore 'conven-
iei itly. handled, bearing always inmittti
that the student must develop in' a cog
nitive way both compittencej and per-
TOrinaltee in the target language.

Tho use 'of modals makes a convenient
nreans of introducing variety' in sett-
tenee .patterns. It .is easy to introduce ;
compound sentences :Intl certhin tylles
of complex ones, being' able to colleen-
trate (01 the process of -eonipounding and
Imbedding' rather thaft, having alSo to
watch for subject-verb, agreement, .

winai the les.sous start with other
of y(1:5 phrases. Negation can lw taught..
cosily .'with modals, and (nice that is
Mastered.- tag :sentences and .questions
are, easily' tnanaged by. students.. This
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While. RMight :`11:00 he. Of.1.1Se.,tci tei1611- Stith. IN, "Ina Up with," br -get .along'sohlf suawigc.cliANGE$..;
. . %).1114: as .the p HI cif "a" r.athef.thaii with- could be introdowd/relatively

..along. 'with, the, thcr indefinite deter-- early rather Ihan delaying..them far a.ininrers, as- is ;t1Sua y done: It might help. morc apalytical.treamentlater,.:
-in retiolving the 1 'obleai of. the difrei"- PrOpositions, in" 'general do .not seemi'llCe. belweeti "a" ancl -one" in English. isasy for foreign.students 'to: Master, es- .'Ilms, the instructioik.mi,this point'could peciiilly in theig distribution with wrt:thi

.. begin witit.sentenecsof this type: .. , ease uses of nvnins in-English. At present :
. . .the instru.ctional. proceddles uSed in 'The gais inight need senn& books:.

textbo4iks,. regardless of 'what onler is'Sue shouhl have notebook..that she Wse'd, do.not lead tO MilSterv of thein for.iiik can. carry. , ,
_.

gOod pe'rforinance in The usc of. English.I will buy ',the book.That; my frielah. Perhaps, sorne.'aiy the theories'of easemust read. . .- '. -grammar will anake dear what the or-..
dering of Prepositions used to iuttoduce
IHTIt. constructions shoujki be, There
most be :1 hetter way to te4h preposi-
tions, and perinips-n cliangc in the order
of pi;esentation is the'answer.. -.

... Making one. chaoge, as radical as start--....Mg .a. text, with c.iiteirces using inouaisin fanis'of eol.toitive lcarnirrg, to delay. .
arnilies delaying the prkentation oftlicii-:01.6 ghinmatical eatecorie lis a t-

. many other *items. Several have been..tle lilith tense and pi'rson ,ve relatiyeliy. Lion th;k0 some langii4es; hut it .also .1,4s pionlifui numhor of type's. of .poit., 4inentionecl,...siTeh 'ilti MC. delay of' tease,:
'easv to le:iniiiii English if they are
alight :cnie byune, and not all tc-i*dasy, nocinmil -Jnodifiers as w7el1 ....Mv. 'sizgges-: numher, and noerson. Others whidi.mightaS.' is the case'"when .;t 'te.Xt starts with tio_n .1s;mild Ilk to introthied th(,., ,pot_ ....bc,irofital;ly .delaye,d.are;thc uSe of the,none.verbs.. .... '.: . t. ... ,- `- noinimil modificIrs 'first, then The sinifle alliliaticsi he, have,.:uid do, This wmild

' ci, !,

As t41 p'second,change in 'ordering of '. ziajectives ;mcl jither."single-word -Limn- ...a.lsoforce-Alie, di...l iy. of siogressive, and ;
'syntax, it"%voidcl secnr %vise...total after tilers which in general 'Occor. before .-Pi'ifeCt..GrPs .and all (flivstions 'which

ex_ ..'ire soot 'formed with a modal..mialak havs ken presented, . for the 4).11minak in Inglishi'sentowes.%For
,:...,testhOok writer to begiii. a, systematic am-ple, locative .pycpositional phrzhses, ..--"Teaf:hing, 'questions ,first witly.niudals,

isyspeeially attradive as in this way the;mil extended. but vigoroos, iutack. on - relative claust s. and,ev'en complex' par-
the. complicated sei :nal .subsets'of noun' . ticipial -1:cinstructions, and infinitivts eon- studNitl. learn ;Iva vely .simple form the
.deierininers. nscd in English As a rule, strtA(ti011ti tend to_)ri,sent few problems.. underlying ingredh'Ut rof Engli& .qucs"-
;aithas who st;irt with fhtite'vorbs 'also , to ESL 'students, occurring.. ati theV (10 tiolitli61.' reV(TS:d iii POSith»). of the

.
ixial to introduce thn s. intiele determiners.. ill il .11;11Iller viitv. similar to.', imu)v other. suhjee t 111 (1 t be.' arS t .wor.d of the. N ell)

. .

before the other. types. N1),tny langtiages(-. Ial)gutigi!s, If single-m.yrdi pre-nominal pliiiaSe' 'The.large number cif qiusslioil11avc articles, iu nom) phrase coostnie- modifiers of nom' phrases were delayed. starting .With... form .of "do" tein from.
tion,..of OUrSe:blIt Certilinly flof all do,. an .eseeption to Ow. general ride forawhilv, perlialis thc'y.'would present ..

. questions,.;md certainly, , 'should be de- .

;mcl Otos(' tkit have them often use them fewer iirOlilcom:
.... A..11 ler .thange of syntax, ordering,. .layed mail The students have. masteKrd

, differently from tlie..way EngliOi does.
On The other hand, the use of numbers ;;ho d prove belpfnl hie, teaching .iloge'..- the basic rules for'creating qiicstions.
;IS non11 determiners. is . a very einninoo prepositions or, pm:ticks. which have a . '!. ,AN(? to .§,upport the syntioc,. it might.

language Pilenomtlion, as i.s`.the-use .of pencInmt lor. attaching thethsch.cs se. .. be well, to teach Ithportant ' final con, -pcicssire detcrininers It would .seetii.. /10.111[k:14 to' the verbs.precvding them, ' sonank and dusters before scmie of, the;!.
snob n.i'iurn.hip:' "14 on," "look. ov.er,". iiiithil.. consonants. are' taiight. ror . ex-,

wise Then . to consider introducing. the
set..of determiners with sentenees iic.1.) . ."rini down,- "talk' eci.,7, '5dre.ami Of," -ete,-. iimple, 'it 'Might he'ximeb,more prhcluctas ."'llill must read-two .books,". or "Ile

. Since One .rusearclitsy .iliscovertcl fifteen -tive for tlw. Student .to learn. to .say..tnirst finishhis lesson." This could, easily hundred .of These semantie units in mod:' .... '.40WIls Wore h(.. .leai'ns, to say its .hoMo.
. .lie.f011owed by a More'generalized pos- .. ern English, it.woukl seeni thatstudents ....plicmous mirror. "snow"; or to say ..- S.Csivie do ti*miner as hi ."Suo.s .brother: of ESL 'Might tO.'nnistera simble num-. ""tre:its.' beforg he is taught to ,,- say,will ride Bill's bicyde." Mter:the dcfinit0. her' of thern...Presciitly_textboa writers. ''streer'. . '. . 111,

.. iirticle has. bcen introduced; many .conf- -. tisild to introduce them at the inter- Sonie text writers-ig»pre stress and. '..:Ilion Lona possessives woOld be. ava.11. , mecliate level, imd ;is a .,verb phis a intonation patterns almost completelyable for ..uSes_ as nonn determiners. 1 .'. preposition or adveth which by some.. imtil, the..end of the. i:lornentary.lessons,
The determiner. system of English 'is - 'ratlycir niy.stieal process become (tinted. if they treat them at. an. -A, few boOks,

.so- involycid, ineluding as ..it' does. the It wcaild seem. wiserto start the use. of however; enc.-minute students -to loam
; predoterminers and. Ow post determiners .-.these. combai aions. in. the very eliily. the ...intonation contom's of. scnteaces,,,ith all their ramifications, that histruc-. ''!'leSsons, nor.getting 'involved with the. ;nut the. stress .pattin'os of :polysyllabic'tion dealing .W-ith it will probilbly be" inialysis of tin. makeup of the combimi...- , words:right from the- st;ort, and it would.streteld 4»tt Through at least the upper tiofis, as... intelYstiog ;is: that. 1»41V be at secM wdl tor the sake of both rceeptWel. .

, L., .: , aii0 producitive performance to. do moreintermedhne 'kvol..of instntetion. Bolt . tlw competency level of .icarniug.

FOR ESE TEXTBOOKS

. Coutithied from, paix-. 25
Where English is the,-.s.econd language.

.. Tag. s6ntenecs arc. not' klitfieult with
modals. The karniiig,. load is Much
.lighter.fic:a schtence, will cat
fish, 'Vitt. girlS won't" than it is in
the. sentence; "Bill..is tall, but tivgirb;
'aicu.t." ... .

One 'seeming disadvalitage. in start-
, ingInstruetion with modaN is that-verb
.tense and person of noun: must be, de-
.layed until finite verbs are introduced..
-.But this -is. liot reany. a $lii.advantage, in
my onioy. th'e contrary, it -can .ne
advaiigeous and even more efficient.

A. third change of order sin s;litax
presentation which- might be helpful is
related to tW teaching Of the direetio
of modification. Eliglish, like in s
languages of the _world, has hoth' -

gritisive.and regressive modification..lt 4s
true That EngliSh has a mnch morefoll-'
blown .pre-nominal system ail.

.

staiting niiipliers, possessives, mid if modah` mi. used in thcsAirst. part , .of this:
of a .begirmin.g-t-ext,,it AVOld .11pt be 'a _It should he stliesgid that tile hinova-,..,
clifficnit -In'oblerrt to stiirtle;itl;ing these tioos..rvex».'w.nended u tins cr 01 t. not
lainantic units aloWst from Ilie.verya-firste-74ost ..for The 'mere- sa.ke o .change, or as,',

. siigsoucli seutences will turn in ; wo elfOrt tc# break loost fronyradition:
my irotes,7."We Must turn on tho lights," liather,- they :tre Mack. ss4th the hOpe of.

.shoitld look os-ce bis lesson iinprTlitvg .stuile'ilts',.perfprmatux in the:
agltio;': Even -41Kirci- complicated uhits, English language.. . 4/78

. determiners rathek:than:with 'articles
Inakes" e4'.ntsiderablo'NetiSC. by chiing-
.h*.the order .of introdueing 'determiners

.Can -prevent students .from COMitt
ot.q' rid): n!tist buy. one. book," when.
they mean "F: Mtist buy bobk,"' the
chang6 in 'order would has.lo been worth-.

10.
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ECLfal.0 METOODOLOGY?

continued from
(24 Language IS rule goverset

. (3)- `Correetnes;i" is deka-Mined by the
mers of 'du, ladgitage based on
uuderstanding inemiing eint'llot.be
.separated from. langliage.) '(4). All Ian--
guages, have '"unlverSals" or similarities
(e.g. .Proeesses or . elements their-

,

.
16.triiMg, and leain- -language, reyOlvMg. around a singleing ii general,..the A L approach has topic or theme, dna enconraging a var-hoon modified and often given new . iety, of .patterns and structures' in cacb

names to emphasizethe rmijor.thrust of h'sson, keused and reinforced in sue-..tlw modification (or the name of the 6'ediug Jessons. Emphasis on realisticauthor). The nest progreNs has been .dialogue and topics of-interest to themade thanks.. to sensitive, thinking,- learner.
trained teachers whese common. sense
and exPerience 'have provided .us with

.. II, 'Pragmatics*. Thc suggestion thatnew techniques. :Ind aPproaches. Bc.- -: :
. . .. -.emphasis in latIgnage teadling should be ,basic systems), (5) Surfaeo grammar I , . t. . ) c o 1( NI tv/old Inc 1 C. ( -.

. ,

i.on lintiis.tie forms in ',situational settings,-(wwt. we .st..e., and hoar) is wily; a logies. (:aid non,methods):. They- are- all
recogni'zing ,that they are inseparable..basically direet 'method and audip-lik ..immifrstation of deep graMinat' (the

.gual in approach (with the exception of .meaning, nilesi,..and proepsscs. syljich we.
Counseling-Learning) and -in Inge part L Counseling-Learning. Alsd .callcdtise to plioduee 'language). (0): bur lan- 1 r Lan4uagc Learning. Stu-. :. giage. competence .(our ability i) use iPthieneed l'Y tlit' cPgnitiv&-atteefi\l' .`"Onnaun".(lipministic :hid . developmentaft. psy", . qeiit f:vntgreSi. aPpVii'ich:wt.ili the teiicher

, .- \
language.) is not. always accurately re-
flect. ,d in. our performance Prole we use. ,(21.i6logY and 'pedag.ogy cisf. today. . .aeting as%l cminsehy or, .mediator at the.

beginrag '.,ind grziclually bc'eoming athe iguage). A. -Total Physical Response. Some- part: of the language- learning group .4 (...7.ogn it i'°""19" t al kt psYchology t'imes the :Asher: method: .Utilizes e,xt.'
..,

, (community). Langtrago based on what ,(as opposed to-the behaviorists) skires' tended-Periods, of listening* and folloWilia.,- the student avants to-say. TranslatiOn( 1.)' Latigii:ige learning. is' the resnit of .:
4 edmmands before *-speaking Students... nsedin Mitial st:ages (studc»t says Whatactive l)r:iiii. utilizoion.. not passive. re; .- jearii by pllsichljy. perforining actionS he 11;ants Gto sa.y. :Ind the. teacher/coun-'.1.4"."'!..f(i dtitsidt'...s.ti.:nudrt. (2) -Cliik' based fhst fin cOmimmds of the teacher- sc1or4riediator .shows Iiimhow..to say itOcul111sitid'.1 .of latigliagc i' r..cikotivc or, ;),;(1 then Jiji. romntands.from ether stt.i in the .target language) until student-/shows parallels to the devetopmental 'dcots. ftcels comfortable and capable of initiat-stages of his physical growth. (3) ' . .

.

.

ppioac i. le a 1 .1. ,.ap- ing or responding by himself.All children.: whatever their language, i. B. Aural A I' TI .fi -I .go thrpogh similla *stztges ;Ind aPply' Ina41.Of Winitz .antl Ilirc.;(1 asks the
01)1 lar `.'stritegies in langu;Ige. ;iequisi-. beginning .1:10gnage-student to .first listen . Note.:, A nin»ber of btlicr terms have

to the teacher (or tape recorder). The lice» used of late with" Nertaice to

.....oglish-., indieated in each. utierance. Speaking gunge learning., .teaehing, or program
..1, ...bro'l ight . new insights. and .4:mphasis on occurs after basi grammar and vc'ea- planning. They are part lard' parcel. of

language. varkqy .(non4tandard'. as op- bidary pare 'learned. Joan Ahirkti alsiy' 'present day nnguage teaching.( 1) ln-/posed ao rsubstanaard). (2) 'Bilingual Nng,:ge.sts early ;aid extensive listeni-ag,- tlividualkAion. An zipproach tn elassccdtleation studies lilac:and Ow. need 'but 1./tiliZes' written response.. , . . . rooni organization. which emphasizes
. for -alit'ctive minks in AUdition (int-

.
.. . I . individual differences and the.. need ro

derstanding, the emotional needs of eh& C. St., Cloud: Sometunes eatied the deal with 'each sttident as a separate
. .

. then.). ,, . C.fiED/27 Method. or.the Antlio4.iisnal indkiduat .. (2) Sector 4,nalysis. A lin-..D. Pedagogy: ( I) .prompted by the -method. ;;tlidelits are encouraged to , gaistic, approaeh :to, language that e.m-
.Supreaw Court (I:Int vs .Nichols) finally t sixok lw ilicans of s4ilations as pre. jamsisos -the inanupulation of. various .:.

. elements in a sentenée (conniTtiveS,.for. at least .a IranSitionar bilingual/ . - .. . . : nouns,, substitute words, X-words Wh-bicultural lanimage :program- for non- D. Suggestopedia Also callqd.. Sup... .. words, etc.). apd a: recognition of die
Engli;li speaking stlidents; (c2) stndlis geNtology or- the raszanou method. Uses variety of slots., Stress on sindeut being
in Second ialigulge aellnisitiol showed... nou-verbar clementS (tone of voice, able 6i:identify 'elements ',before beingthe tise of similar strategies and develop- music, facial gestures)' as major factors .! asked- tit use 'them. (3)..Error Analysig:.. mental ,patterns to those nsed in. first of.crantritinication. Learning .is in a.com- . 'Suggests a vaiiety .of 4auses of. error .language :w(nlisition: (3) There Wa a fortalar, living-room' tpe. or situation. , ,(besides langinige inttrforenee) 'such asre-r mergence of bilingmd education Students listen .to learn. poor teaching tmd poor .learning strate- :

.

with emphasis. (as a yestilt of 'tilICII pro- ,. . gies, and langmige fossilistation: ..(4).- grains as. the Ifawaii English Prograin .4. 'The Silent Wily or ',.Gatt.cgtio Cognitive iipprimeli, The 'acceptance .

.. and Black' Em.dkli 'studies) on language method. The teacher supplies it ininiinal thatthe student is. a thinking human he-
,.4., as .an. achlitive process . rather than a iv-. amount of Oral snpperttintl information. Mg who brings knowledgc about Ian-, -.

, pLwenaalt One- .64r EiiiPhasis. on .in- , Student 'is recinhed. to ".wark it ont"- for.. ..gmige to his:learning situation and also
clividoalitmiou. (i) Crinvi»g. but , still hiniNC1f. Visual s(imula tion by rods and brings human' experience and. an ii mate,faliat) eone(rn for training; Certification, : cluirts,,md :Liter,. reading in:kturials,, No Jr:truing -ability. /5) Comrmmicatila';inal full-tiine.cinploymedt of adult edii- nIcchanical dri%teof any kMd, Empha- ComprIcuvr:- il..ter,in.. much in vogneof..

. (7, in sociolngy: ,( ). dittlee- onlv overt behavior is seleethig pieta 11'0; 9147010d. t.Cdmigite Or approach to Ian.-, tologv -particularly '.`Black

fonnd a legal (if 'not nwral) Mstification scatted by firm and filmstrips.

cation..LS1 4; and bilingual. teachers.

A. nullifier cif:new approaches to 'see-
Mid language ft,lachitig hiwe eettle into

,I1,eing' as a*reStilt. think, of znany teach-
ers that' the basie.A-I4 apprnach
4 a's, defined above) is somehow, neither
a.s affectii.c or effalive as it might.
,ks research and. »ew thinking have pro-
vided; raw, information about. language

4

sis on a feeling for the language. late; from a theory languatte learning

F. Situational- Reiiiforee6nt: 1:essOns
osag ;iriguage '(pattertts,:+roeabulary)
fnati situatioos which 'ary reinforced bY
the reality 'of' 'the sit nation itself, Situa-
tion dialogues and- realid used.

C. Modular. i1.4.arning :(er learning
Inothd&N):.1.Joits (nr modules) of lessons.,
in some general sequence of difficulty of

15

suggOste-d llyines,' Perhaps' simi-
. in. importance, ,in Present lang'uage
lcarningleachhig pedagogy,. and to the
satin. extent that Clunnsky's theory -of
ratiguage (lingnistics) is. Althou.gh the
ter»i Tied in'almost

."all new materials and .in :all discussions .

and evaltiations of materials,..tnost writ-
ers stud, speakers Seem ..to be referriug to
that manifestation of communication

Ny

.4



.,0
.,

.,11 eh ri,..11,ects our interest in tho child
as: a -.turmoil. being,' Piag6t's develop-

,tuental levels, ,Cumuts whole learner
concept. non-verltal mumunication, and.
a renewed interest in .(vItUreas a coin-
.poliant (4. language. learning. Pe..rhupg
itsentroit popularity .rylleets our need
for .:1 unfortable 'term for., the
dianges ciruiug in laiignage.teaching/-

*learning practice-t.i.ne that fc+ 11101*c;

eumfortable than, say. eeleette.
: .

VI.,An 'Eclectic MethOd?
. An eeleetiC nwthodoh)gy. (or -ap-

proach) is :one, which utilizes the ...best
(most appiopriate and/Or useful) parts
of .t.,xitingnretbod.v. Thre is the dmier.
iii eclecticism, . of creating a Frariken-

..stein .mOuSter rattier than. iv
tlii' pse of. tfie terin -an eclectic method"

in one ense; the need for a-
single, best, 'method to folloW. 'It also
suggests .ati inability to be eclectic.

As in the. ".pragmatie", -approaeh Of
.011er a»d the "elluminethoco.ogy" which .

1..,sIazy.fh:ds appealing,.there is a gr.ow-
ing, aWarencss. :Imong ESL teachers Of
the need to be concerned with teachiug
awrOpriate" ii74 of latigutNe:'If not an

.
.celectics method.' Own,. pi:thaps Ate can,
cooie . to tcrins With some general prin-
ciples attitudes, scnne conclusions that
can be. drawv from enrrent researekand
thinking in the field.

A. Language learrnng unst be tnean-

B. Translation is .a specialized lau- ,

gliage skill and is inappropriate for thi.,
-1wginning. Cangnage 'learner (and most
teaehers) to rely-., on hs a inethodihif

gleaming. N: a crutch that; thong?)
immediately usef.nl. becomes harder' and
harder to throw away loger it is

th(11.iised. As Used lit .6, ninselmg-Leaming,
it may hi; a useful. tool in establishing,
an initial,. basis for comfortable cum-
mimic:thou

C. Laugitage learning shonld be.dmie
in the, tarraet .-language.

Miafery. ineMbri/ati9n, and- pat-
tern practice:do not leaell'hinguage.
T.hey inay, sometimes be., appropriate
techniqtas for a %-ariety of clas.srooll
needs but are in general disfavor be-
cause of:their ffleelninical ferneaningless.)..
nature, their: Overuse by 14,aclwrs, Mid
their- tendency to be stilted and liming.

Ili.ading ;aloud. (oral' roiding) ,

while usefid (uring the decoding stage
(when students, iiew to the
alPhabet, are leaAlg to as;;ocia,tc. let-
tersiurd 7wordswithalready learned. lan-.
guagt,), does not teach reading. It is not
useful..as. a tool for clirivcting.-proiwpcial
lion, and- in.. fact,- inhibits good reading
.skills ieqttiSitioui It proniotcs-,,vordread,
ing. (not useful iI readi»g nor 'accurate
.for. OuyersatiOnal prontineiathm) a»d
does it9t allow for.norrual regression-hi' in

re- claw, i,mr f;,....ilitate, comprehension.
V. Vocal nilary acquisitiOn, the use of

a age . and; varied vocabidary, should
collo. .e,a,rly... Yocabulary should I x,.. dealt
with iii... Meaningful contexts,. netention
.is. not ryquired *of all neu; items; but
contintious,-aippropriate usage is encour-
aged. [...Ms ()I Wor:ds prounte t.r.anslati.ou

'and are another crutch that is hard to
get riil-of'ciz.. multiplication tabloi; days
of ie kveck, .

G: Reading and writ g should not...be
'delayedbat taught. as 'wII. as the stri..-
dent is ready. SpehIu4 interkreimee is
MA. felt to he the- pn dein it once was.

IL Mthongh stritettn'e is still gen-
erally accepted .as being most..0Ticiently
tanght in some Organized way, language

.- acquisition .(developmental) strategics
should be takciu iffio.consideration r.ather
thaii exclusively; linguistic Ones.. "I i.ach-
ers need not insist upon mastery of -One
pattem Before .nyiving on 'to another,
nor the Presentatiorr, Of On(' itemp at' a
time, hut should-pr4yide AUL* oppor-
OnUty for reinfmeement and. continuous
use; of .all patterns and structures in
ineauhigful real contexts.

g
1. N lost student errors are not 'caused

by langtittge interference {,less than. 10
peretnt according to lliii't and. Dulav
and then, mostly in the arca pi" promin-",
elation.). Learning strategies, 4licorrectly
applied,..are the cawse of SCI9aU 67 &I'-
cent of student error. Attem ion should
be placed on the regulai'a s alai the
universals of laluguage rad r than. on.
.diirerkiers. . .

J. The fait step in any class/program
shhuld c: to determilie,what the student
ileeds (and perhaps,..nior(' *.irnportantly,
rants), tO learn. 4

'K. *.ieCtltid. language studentS .brilig, a
great deal of experience atul' knowledge
abont language' to their karning-situa-

.

lion. Language learning is facilitated by
helping the .stodent 'relate' tO his 9wu
experience.. '' .

I,. ComilMOic:Illyc ,coMpetcpce sug-
gests that apprepriateneSs and, 'utility
are crileiat Nariables iniangnage acquisi-

skier such things ast 1 u-verbal commp-
1w)lion (and language earning must -con-'

..del

(lude-with.:rTeil. aud I forget, tea&
lne and I rernember, invOlve ine and, 1.
learn."

. 4/18
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.giiiw.i. learning 'Sliccess::the expeet:ition (Ni),(1.. 1res4.1th.d at TESQL -Ciniv( ntion; s
nftln;,teadier mind,Vic program, an& the Apr. 19437). .:

supPortof the "comnuMity.mill greatly 23. -------, .1,fi'morti...7'..Airinqnfi and
influence that. 4ecision, ..., 'Method, Newberry I loose,. .197(i.

Note.: As Lury Ang er. suggeSts', hin- ..'' 2.1: Sutherland. Kenton. ."BOok &view
1 of 'Learning Abother. Language 'Ilimughpage learning .can :Ind should oe co- io.ns.: AsI,,,,r T EsoL, .Quw,:-
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think iris au appropriate maxitn lo con7 TESOL Nettletter (Apr.1978).
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(Uieo.pted kom the W4TESOL M.344-:
letter, March 1978)

Shidents: ma% :be able to read. strings
. f words, but 'this is not reading. Teacli-

ers may:teach. phonies, but this also iS
.not a suitable approach to.uSeWith our
students.' -.-i: .

. ., Nt

. ,
IL Some Solutions td Reading Problems

r'.

There are soine revoliitionary thinker.s
. in reading field, Frank Smith and Ken-

NOTES FROM DONALD /
KNAPP'S TALK ON
REAbING

By Anna Mari12, Malkop

I. Probleml in the Teachingig Reading
1. Un&rtainties and miscont;eptions con-

-cerning reatjug comprehension:

\leaning. Ye are noe clear ob ..w
'mean.by -eomprehepsion" suid how.

we can pleasure -it. DQ we iirean tbe
answer comprelicnsidn tines-

tions? Can a person who. reads answer
qiiestions so that others can understand
thy answers? here is that
mi.yst 'of /firm' questions measure reall
not 'comprehension. We eau, for csaniPle, --
recall vhat we; don't understa,nd, and
viee ver'sa. Call we measure any kind of
questions? Does this indicate compre-'
hension? No, it shows we don't have a
firm idea comprehension".

%%triter' mtent. Do we appriAnili read-
ing c ti rIift&iensltnt by looking for the
exact nialerstanding clf what the writer
intended? Thk ailowy; the 'reader to sepa-
rate maiu . points from extewieous.points,
.filter off the points that are not. centrl..
The prgiblem here, however, is: What is
the writer's intention?..Tins, makes" seor-
ing for voinprehension difficult because it
is subjective. 0

.

Reader's intent. Putting more emphasis
And greater attention .on the reader, we
can AVhat was. the reiider's. inten,

-.lion o purpose w'llen t.ir she began
the, reuling,_and are. thes-e expectations
fulfilled?

EVen here, though, we naisl consider
that perhaps the reader's feelings, pm-.
pew or intention'inay Change durilig the
readhig. Any .ticeount of. comprehension. ,

inust cimsider that .we :ite not
agreement whet i 'We. say: I- read that with'.
mediuni cOmprehension. Sit tnany..inter-
proations of "vomprehonSion are post:
sil;k: there is no ,really cleaceonceptiOn
of Ivading or its testing.

finideqUate clawOOni, techniques for

hat

teatehing reachng. .0 '
are becorn-ing morr.coneoped with

the development of,rea3hing.inaterial than
di;rvelophig dic stilt-4.0:s.; reading skill

reading 6sks:;:ord ,thetty ask
'estions: to test comprehension. DoeST,

s really develop ad.mng WV?. Stn-
!its may learn to lead anymlay. hut Ore

s e really teaching readiug This is
more like a kind of exposure: with very

; focused teaching. . '

.* Residing teachers. and stUdents hive
little understandin of the piychology uf ,

'reading" Oda.

netlicoodnnui, to name two outstanding
people. Theirartieles appear in such Pub-.
licatiens as ilk-- ileildhig Teacher and
Reading .liesc;arch Quarterly.. .

I. The_process of reading involves -de-.
riving' meaning- from 'the written -Ian-
gunge. Only in the earlist stages does the
reader fir?t recognize' individual words,
'Oleo decode them into meini,ing.-. Very..
early oo, thy reader leanis to decode, di-.
resqly;. -he dot.sn't have time 'to i4iake
phonic forms, but .puts it hack into
phonic, oral,,form after decoding. At this..
-point the reader .is reading with:cothpre-
hension.
2. Cultural relevance in reading and
contprFhensiom \ sat governs a readers
comprehensii a i? Perm), mob experience, feel-,
ings, expectations-. A..key factor'in tad-
jug coniprehelision. is hypothc.sis orma.
tion.

'Cood Comprehension collit's fryln.4the .

fa( t that most Materials are well-written
and that mOst readers are gpod hypothc-
siwrs, tlik is bitsed on culture. To
austrate: a .spcaker (or,_ writer) intro-
duces the .pluase usoutlwni weinamm de-
cends the "Titairease.- Theaudienec (or
reader) may invnediately 1t:ture how .

she. °is-. dresscd---in a long whate dress;
'and what kind of stakirease it isearyed
wooden spiral, etc. Or 'given the plitase .

a !my walking c.lown country road;
we probablV picture a .boy drvssed lit
blur jeans oroveralls wearing a straw'
hat, .aecompanied by a dog; zcnd so un.

wy easts1 along, we Inky.; expvta:-
tioOS. and .we contiptially /Trate liteially
thouands of hypotheses -confirinhig them
or making new 'ones. S-Oineone 'from an- .
othe'r culture, lowever, reading tho-sa»ie
material would not he .ereating these
aine hyputlaSes; they are all culture-

'bound. We are influenced in our reading
by our eultiiral pre,coneeptions.

.Spthe.suggested activities to dev:Oup
hypothesgs foiniation: .

,

Bread.and-Butter. Select a number
0. of 'pairs of words in common usaF

that :arc usually thought; Of as "pairs':
Oive the firSt word in.the pair and ask
the class to supply the second word.
B. Reading un'd topping, Choose .

-reading pasSage designed to Annulate
the students'. interest, liead portion
(Or have the (lass read it silently),
stopping at critical poias to ask:. What
would happenitext in the ;tory if this
'4'.cre taking place in your country?, .

flinued on page S
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KNAPP cON READING
continua from page 7

C. Childreti.s.stories. Select storks that
are. liased on -vedimdant elements:
'Chicken Little," 1Ire Cingeibread
NI:in"

ti
"The Little Rellnen,".are mime.

Such stories are often:used very sue-
cessfully to deyelop reading Skills be-.
cause of their repetitive features.'

.

III, Questions. from the Audienc:c

1. %That can .students do to help them-
selves? .

(.7..et them to .read in English about
their. own Culture.. In so dong, their liy-
pottieses are being confirmed .as they
read along, and they understand every-
thing but the words. Cahn-re shock sets
14 when the .student's or n6wetnrier's hy-

. puffiest's, expectations, are not confirmed,
es.pecially: when this happens, Over -alai
over LL.lii i the point of not:being able
tci cope. Therefore, the reading material
for new 'readers shin:M.1)ot be too full
of strange words., ;aid coneepts.

.2.. What about.using a "dietionary"?
.11 a dictionary is being Used too much

s the material is too.diffictdt.- Not, that all
WOOS have to be understood;--we read
in (that is, in our own language),
alld don't understand every word, always.
lint the students need to make a -psy-

-chologieal jump" to gain self confidence"
in order to read along ou their own in

. their nkw language. .

3. What about-'.'redundaney" in English?

Adding redinulant features is helpful.
If a sentence is too difficult, we tend to
add synonyms or to cur the sentence,
;11orter. lrit usiag picrayhrasipg'and
pSsition is a nitwit better tactic. This

rechnidaney hdps in gathering
aud expimding 'meaning.

4. HoW useful is "oral reading" for stu-
s;- dents?

Only for diagnostic purposcS..or- for
dechunatory readingfor. yecitation:

' nwnynization of the Deelar`atkal of ht,:'
dependenee, 'for example. Ur. if .the

. teaelwr reads prally, this can be .usefiil
for 1 m114/debug pronieiation and phrasing.
Ilia there are' many reasonS nut to .have
the sthdents ryad First, it forees
,stticlentS' to . read every %.0111,; Whereas..
to be good rt-aders, 'thc y. nak learn not
to 00..this but to . read in much larger
chunks:

Listening to. fellA; Students: reiUling k
buritig .

. ..
.Oral :reading is. much more diffienli

than siIent.wadiug.
Witish approach, i!N 'At

ha( Schi?ol. is -good, very successful. On
tlbe ekmilitary le.vI1, the teacher veads
to pupils and they sit arountl.;ind listen;
tlOk. talk.

z

;5. Wliat alunit "caure block" in hetero-'
geneous classes using .seientifie/tedinieal
materials?.

The students Neod to he trth.restril...To.
help them develop their reading skills.
select inatiriak -tliat have contelit they
are lready familiar with, a f)asic text ni
their own field. for (ixample. TN 6,778
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(.11eprinted from. the MATSOL News-
letter, 1978)

FANSEkOW TALKS AT FALL
G,ET-TDGETHER

By Cathe.Taitsey
AN teachers We all know how inipor-

taut. kedbaCk'is. It. tells .uS when to stolir
and when 'to continne, when to glad&
students. in -one direction and when to
prevent them frmn going in another.
Vcedback is an essential tool for both
the leacher and- the student.. But have
yort cver stopped. to analyse what feed-
back is. and how 'it affects you or your%
stiidents?' John .Fauselow, Assoc, ProfessOr "of
Language Arts and -Ednc.ation at Teach.7
crs College, Columbia University,
in an examination of tho .source, IflC
(limo, use and content of feedback at
the iiraua1 MATSOL fall get-together,
We discussed what feedback is, who or,,
what. conveys'it, and, how. it is cooveyed.
Tilt; purpoC- of this ex.amination was. to
enconrage us to be in;.)re effective.teach-
ers and lc:inters anct to urge us to'con-
seionsly vary and 'shave the ways we
give feedback.

Althongh teachers. ;ma students aro
.the n1,0!;( obvious sources of feedback, .*
Dr. Farisclow pointed out that objects

e .:npither, common source of feedback.
cxample of this can be found.,in a.

eah.teria in the shape of a spigot on a
coffee ULII. When the .spigot is pressed
itw hard, coffee splashes on the-unwary
victim. hi this ,instance it would have....
been..superfltions to tell dn., victiin4hat
s hr. had done soniething foolish be-
Cause' the Spigot lad".a '-mOre effective'
Svay uf.presenting this information.

cpnvoing the.piessage,' therc.are
numerous- linguistk% 'non-linguistic _and
psta-lingnistie ways. of doing theie
are oral ,or. writtco. responses, gestures,.
soinuLs. facial cspressiOns or tone of
okns teachers,' we 'should be aware

the foriii.feedb;wkasstuncs beeauSe
stinlients 'do Mit alWays choose the inest

:convttitional. .w.tys .o.1 showing their
oLvpreheirsion. In fact; according ..to

Faji,st:low; sfudent feedback to
teat:her...is I IF tilt non-linguisw, involving
a quilikal eye expressioo ,or 'a elumge
in s tint,' position. FIartltcr400'rc, we
shoILIIMAprriment .With the different
nifclia."to...ce. which -.0tie are more ef-
fective for. particularpersons or gitua-
tions . . ,.. ,

.Befiire prov,iding feedbirck,, the
feaeher should f(wtts 'on the, renson" for
giving it.' ls thu ptirpose' of feedbaek:to
.evalnatie a stildbnes.ivfm'nionce,.
liCsiOtti A sO.oblotl.- stimulate discus-
sion or niettely &lima an- errifir?Teod7

- t

s
.FANSELOW ON, FEEDBACk

Continued frdin.perge 7
bai. k is flexibh enough ti:) be- used for
any number of 'reasons.,

The last aspect :which Dr. Fanseknv
'covered v;ts -the. message O Ow content
of feedback:, We hould ckeide if our
message will he positive 'or negative or
;imply Informational. In .adZlitior,, we
should realize that sonic; students do
.not need .positivc; 'or uegative feedback
I7reatisc thcy arc their own. best moni-
tors; Nest. we .slionlas be. careful .that
the meSsage cons.iStent. vvith 'the
tneans whiih "is used to 'present it.. A.
tiharp fAlIkts pr a ,high, tone of voice
may not convey' trte 'true message we
nally %%ant ga.;,.. to the stUdent,

By studying, drseussing and expoi-
miluing %kith feedkwk: can become.

-more :iWare of the nscs and lim.itations
of' this lo.01: .lf teachers becinne'. !nine
sensitive kr die sourw, ineans.- purpose
and c'onteitt .ol. feedback, we, could
work towards increased effective coin-
tounicatiint not only classroO

.6/nv,78bin also. outside 'it.



"BUT HOW CAN YOU
TEACA THEM ENGLISH IF
YOU DON'T SPEAK THEIR

LANGUAGE .
"

As ,a teadwt of ESL tO adults, have
.yon .eVer 'heard this qeestion from Peo--
ple at. a party, frail your family, frOzn
ether gsL teachers? Moritz .the .same
line, the following. questions are often
.heardi "What_ 'materials do you have
for 'Chinese speakers, .for Polish ispeak-
-ers, for Spanish ..speakersr. "Do you
have..any: bilingual materials?" "Do you
have.anything that will help ..nie Iearn
.senie Chinese, some Polish, seine Span-
ish?"

Under certain circunistanees, these
might .be valid questions and concer»s

.whose native language they teacher
doiesn't speak. .Not only . is this peda-
gogicaHy unsound, it is *simply rude. If
it seems..preposterous that this type of
teaching existS, be. assured that it- does.

Now, you Srl.y, ".But. I have a bilingual
aide who is a great help. What new? If
.the bilingual 'aide is Working only, with
the group Whose 4rst langnage s/be
speaks, 'then the .use . of translation
would 1).e acceptable in that small
:diyid.ualized -group setting, but .irot if
:the itle were Working with the entire
class.

Having disenssed translati4 in. the
heterogeneous. class, here are some of
the advantages a»d disadvantages of
using translation in a homogeneous. class
"of. adult ESL students. The list is .bv-
no means complete.

Sonic Advantages: Translatioon:
while tinder others, thesie:typet7; of.ques- .L--ean save time in explaining conceptstions should be of leastreoncern.'All this like ineky" and idiems: like "1 can'tis really linked to the question of the take it anymore."

* .uSe of,4 translation and/or the students' ean help b iiild 1-apport hetween
'native language *in, ESL class, -a CCM' leac.her and *class; especially if your for-tron*sial topic in our iloa, in fact, if eign language isn't the greatest.you're giving a presentation or work- ,can help :students who enter the.shop .and want blood pressures to rise.. cOurse late to ettch up with the others,

vocpbulary and grammati-'grit, just- say something like, "Transla- cal plan ions.tion has too place in an adultESL .7-makes t ocher preparation easier, es-You'll serely get a' mixed 'reaction lout peeially Moliclays; .yin! tell/ got a reaction.
--*--cino clarify grammatical 'explanationsLet s address the issue in -terms of for those who have a grasp of grammarIcxal adult ESL .-elasses, clas415. -in their first langiihge....compoised of limited or non-Eng10 can help to clarify differences in sum-,

.ilar words, e.g., chubby,. fat. ,
-7--can be an immediate ,and .qtliek test
Of students comprehen.sion:
gives the. leacher practitc in using-
-the' students' first language (especially
good for. teachers planning a vacation
abroad or those. wile Majored in .a for-

.

Ogg 'language but never learned togot to do it in English. This isi t the. speak it).English as -a foreign language situation, :.--ean reassure ihose students who feel
fowign studtTts in ui Amexiean. the need to. ender-stand everything,

who' "lid to return' t° 'their can make *Some students more. coin-country (or so .they tell the INS) , or fortable because that's the' waythe Qverq,as EFL. setting, usually with studied English in .their country, 'a. homogoieous group who are: ,

or working in an English speaking en- Some Disadvantages: l`ranslation:
vironment and whose primary goal i...$11't ini-possible for some words. .
mastery-of 'spoken EngliSh. :-=ean...Cause studentS-. bei:ome in..

Before looking at the pros/ and eons volved in 'too much contrastive analySis,
f translation, shouhl be strongly thereby ,c1Clayint, the abil4 to think in

VInpilasiiTd that there is one situation in- English 'and,,sonlefimes focusing -on the
trau,slation or the use of the :stu- . diikreilees between the two languages;

dent's first language is definitely. out --7alfords some students dieopportunity
Oess erhnposed of 'students who speak tu ask too many inappiopriate qpestions

thilOent langliages. e.g., two Chini.se about grammar.
speakAis, tlieeS 'French Speakers, twee. --4an sliift the focus of the class from
Polish .speakets; iind 15 .Spanish speak-. English to: the .Correet»css..of teaChers
ers. UnIcss youare able. to tramdate for ' perfereianee in their, language..
-cuilione, it shouhl not be,done at all. -4.ati foster discussion of correctnesS of

mere existenee ..of a majority of -the native hingUage and even animosity
'al Vases of dialectal differences.-.peakers of one particular hon.:nage

gives no One the right to eater to one :-.7--eneObrages some teachers to . teaCh.
group and diwrinlimite agaiiost those the book and uothMg else (the. best

eves to widen or close, and teeth to es )ei-ailv

speaking adul(s whose:primary need is-
the developnwnt of listening and speak-
ing skills in English, adults living in an
Eu glish. doininant environntent where
if.you want to 'play the goune`i. get, keep
and :progress in a job CommAsurate
with' your skills ,aral and* as.;
sure yourself of mm ibility. then vou'Ve

20

410.3.
. .

ESL f»aterihisareseldani in'.
format; -they're: appropriate :fot all stu-
dents)..

encourage teachers Jo. prepare..
for class.by making sure they can trans7.
late.. every word *.and: structlite if neces-

..sarY. A ingic valuable. use of time r'
wotild, be experimenting with and per-
fecting. ESL teChniqtres:

ecan become a -crutch, even a road-
N,hlock, .in learning English. Many vill

expect it of you all the time.,
.7-means they: really 'don't haVe to, listen....
to yenr English beeauSe a translation is
expected. If it doesn't come,. IlikeY11,be
put out with. tjou.
-often means that the..class ends np..
talls-ing ...POUT the language :and. not'

. IN' .the language.
can asSut.e you that -the students un.-
deystand a word but in no way.. parail7

-tees that they can _use' it when they need- -
. it in context. -
takes away from the '. time that du-
dents Should be speaking in
.Fer some, the ESL class* may .be the
only time they really have ;in oppor.
(unity to speak it in a protected en-
vironment.

.

may discourage mod frustrate some
students. who ,knOlv *that they haven't
come to hear keir native language
.spoken,' that they deSparately need* tr.)
he able to understand and speak

mid need all the help and practice
they can .get-.

.

Obvibusly, there,ate valid advantages
mut disadvantages in 'using translation*
just as- there are pros and Cons in every.,
appoach and -method. I 1owevr, put-
ting aside teacher."' conveniences . and
time savers, what is -it vur ...students
mieedmost? Do they:need to understand
every vocalndary item and structure
and to he abte torecite rules Or 'do they
need to het:able to protect and defend
-themselves and 'market their skills. in
English in order_ to upgrade'. employ-
meta and beeaue. morc). productive.

.01embers of society? i : .

-:(Excerpted from :the Illinois kV, Vessel,
1078)

PUBLICATIONS

*Occasional Pa rs .1078,-VI1-
nine 1111 c011ection o aides reflecting
the variety '-Md .seo of ESL in British.:

,Coltombia, in udi 'Measuring tisten--
ing Compre on,. Techniques. for
.hitromduc-ing ti wsnaper' to' ESL Stu-
dents,. Cros; Counselling;.
iiiL ;15 >iseovery, and.. more...Send
(trders to EAL. Oceasi ii 4:a1)er5, L.!»

Saw ios..Vanconvo-, Co. nounity
'`..C.; 2750. Oak St:, inceuver,

Ar(ilf 3N2 (eost $2.50 us' A5
yostage.)_.
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.LOOKING.IORWARD.TO. TESOL 79...
. ADULT.. LANGUAGE

. ..
Lion is affectea. The teaclwr can reiri-
force these. lelinier-deterwined variableS. 'hat about:Alit; SNinpliony?" ''and -LEARNING

VARIABLES THAT ,through,the. use:Of confidence, ;eounsel-.-'Can. nil ILL IV.' ,ancl a "Clandiake?'' .. ling, aticl praising in the classroom, --Wha s.going tii be at Ow theatre?" !'the ' ..AFFECT
EFFICIENT

. L

.. The other half .of these. variables .are13allet?t, 'The Sluseum?" ... ..

INSTRUCTION .

attitudinal and situational aceording to. .The' fivst ;Ticking of the local eoininif---
the learning eiretrinsaineer As 'Stich, thetee.frir Tvsql, 779 .s.aw. twenty-five en- - : .

.
,.

"teacher has. more J.diility to determinethushistie. Bostonians offering to .plan as .. ... -
. By :baVid Liston

them.. and cm, manipulate them mc.re.inao' .extra4t2ouventioneer activities as - ...Smithsonian Institute
. . easily to effect a successful teaching/ -.----,TESOL'ers club!. possibly fit into tlasii,

With the coining of -cultural plural-
. learnhIg .situation.. It mist be clear thatlinsy inufessinnill seliediil'es. ilet F,eh-, . . ,,ism , shifts of .edueatiohal, perspective, the teathing/learning -situation, is. moreriairy 27-NI:well \ 4. Caroline .1:1)11o: ;Ind andh r- sub conimitte(Nue c arefully re n h thc larger age 'span Of adult educa- dependent on Abe learniqg portion, and .. esieie-. . -

non, the need for adtilt language teach- the teachiig portion is inoxe adaptive ,.. .. . i, , .
...,. . ,\. , . . ,, ing 'has grown rapidly in this. country.... for successful instruction.Trypart, a gnaw wilienwiii _ensure Ain..

.
, . We teach adults:hi high school :aid col-. The personality varialtles of- the- you have a enance. to \taimple the variety .-lege, in English' and foreign langmige learner are the nrost widely-ranging andthat iv Itoston; whethet ) 1 I .% . ,

classes. We leach language.to foreigners probably. thc most inliticatial to the ,fine\ pensive ethnic or. atrici.ni posh. .

k batubi Zifla Han ad ,Ct,- and inimigrants, military .people, people teaching situation, especially when thereNtilanwhile. a.t. n
in .governinent programs. blisinessnwn. are neg'at ive. iispeets present. The mons .-aia Soriano-Bresinilnin arc negotiating public clerks, scientists, doctors ancl prominently cjispla yed the need forwith.yarions..cultnral Institut ins -in the. ;mrses,. shopkeepers, and gnYernment . le.trning ,t new limgnage is in the elasit-city to get the.best seats to thk most ex-

, ..- , representatives. The adult language.. roOm for 'example the more eonseiiiii--.citing' events which will be n e at tne 1'. a: teaehe is- reaching 'out to borroW -from -tions ;Ind efficient lIft.omes- the teaching/owe. ,,f. the. einivention.
many -disciplines. to- teach adultS a hm- karnufit- (1.-xvvrimee. Evil, iniiror changesVmal, although Boston n a , not be a.

m.s more' effectively. in conficle.iind self-asSuriinee greatlY-.tropiell'ilanidise in early Marcli, don't . gua- .forget to bring vonr bil,t ung snits; the Lan guage-Jeachint: is traditionally alter performance iu -a second language.
Sheraton-Boston, our liOdquarters lintel, .. based on ,t child-learning model -because Underlying:these, the will to learn (and
hov a loxiainnv- iodoi* swimming pool most people leaniAlleir language in their change)., and persevere Jo sneeeed, are%oil t.,, ttliti with hielids ht.. early years,. befnre pnberty. The adillt. Yariables that, wheil-...low, disrupt the
twri7i coaforr tux NIeNsioIts..A1s0 Witoillrh._4! it IN emuilionly believed, learns similarly,. situation. simply :by' haying:little d( Sire
4(i'ing. ontvicle, oci win hi.,-,a)ii. to N 10p ihlt child and adult differ greatty. and to contimiii learning .'be a opgative ill-
(idung with the hotel suchssiores as gakv the traditional methodology for teach- fluen0,

. , .

. -1. Mil AverIne../ I..ord ;nal Taylor,- 'inlet ingchiklren is not approprilte foraunts. -. All Lirsc. variables 1.)ave been found-
lirentano's an' located within the coy- The .adult.,..for exiimple, usually leantlY--- to lie nslcvmit to successful teaching of.
errd milli 1 ,ifiive h NIIIICk. ,0,1-.go to the ...ascond 'language :Is an. adult, .with hingRagcs to adults in one eirenms.taneetop of the/Prudential Towe for a view. greatei difficulty ;aid conseious' effort. .or. imodwr., so14.mr_ all .,app4, to
o 'all -ti9Aon. Only Nhoa subway ride An adult tachi*.ikarning. Ntrategy anotho: eirenmS.t4nee. Also, these yaria-aiyav ia'c- ff,trV, . and 'Boston's.

. --. needs to...identify .pi.utticular adult Ian- Mrs aro subieet to. fiirther definition,inns( i is :Ind ()I, .short.hhiek &mu .thc gimp leanii.tigfactorS.that operate ve- Isteusion and investigation, The.pnrsuitboo is Boston, famous Nvwburv Stre(
,..C.ific'IllY i". 9duits With such U. set. 91 of .effcctive teaehingbegins with .pei-cep-(att a : -1.s. 1:(.4,0n.atit; and. shops), taetors the iidult Ltnguagc teaeher could'. live,. crcal aniilysisor need arid eirenni-INill't 0 t. t.,, ii%ive time to visit deal with adult. learner needs. and idgn- stances. To nticli the learner, a judicious.sonic of llostia bilingual .and ESL.pro- ImfY (ci,'"r",irten-stics 'n tho'c 'factors Willeir ...US(' of flexibility to match need and ,gram* tripi are I lied to adult Nitwit- ,wonin aiu in finding appropriate inethod- method that fulfills that nq.dik effective.thin, centers, colleges. , i publicochoots. ..ology fcir Successrul adulr.laligmkg,e- By reviewing the l'adult lafignage.. IeariiAno. Le.aherg and Bid I DeCnittohi, tiPching. . ing variablek,belnw,..the teacher. shouldlqi...il c.-0-elnarpersons.,..hay( already Iv: '- Over the hist tcn yeiirs contributors- have Iietter stiecesS laid eontroViR evalii.7.- .ceis-.4....d. seVer;d wmitit'sk Mid iggkimis- to langintge li.,nining jourpals hail: idemi, iitiiig -the adult langinige learnei's-needsfor a, tditional zietivit ie.,: iry0.11 i . any. f tilieq.a nu ler. of adult langnage kali--. and seleetsing*.an appropriate' .thethoti 'of ..si nd. them along and we 'will fry toar-,.3 ing vi)riahks...lhat influence- the seed .. instruction; .. , , ,range tor them. .

. and suceess oi second language learning ,,-
iin adults.. These variables are listed -Student-ge. »etic-liiologie" ' ''..

.

below: Teachers can use flu*: Naria-
.,a specific :intelligence aud learniog 'ca.: .......bles by .evaluatingtheir .,partieular

,teaching.- needs, 'finding greugths, and 1 pacity .. .
L.rain..patterns.. using logic,. categerkation ..weaknesses- of.. their present nictliott-. ,.,4

:...olpgy, mid.. planning approaches .that. "Lid ill'al6gY,-: -. - ,t ,

, tin'eon lift-ii.latidi -of ihit-tanguagemight living. More. effectiverieS.s. ti; 'tne ' li. isi:gseI.. .'. ..( 7 1-- ..
.

.

teaehing/learning situation. A gCeod flexi-
-.batty ofmet.both, ttn.,n, is a.gveat a;iset a miituring self concept ,

for the teacher if the needS of tbe -learn- .-. a need for nwaningfulness-
a: m niM.:Od to counicatecrs ai.c, to lics.adeituately.dealt with.

About hall of.. the variableS identified-
*Experiential.fiXed diaratteristies -of the learner .11. t .,

. . ..... ... .;,' maturing adult peispeative ,liud ming.present ill varying degrees 1i. thelearn-
ing sifinition...As significant variables for cif respoasiMity

.

language )(Nulling, the, headier.' shoidd :t .fnnetimuil firs(-language aliilitY
lie interested in ,iipplying them tO'deter: a 'need fer ,the practieid amid .the timely.. - .

-mine:to' what degree the learning .situa'"' Cmitinued ca, pug(' 10.

I. 2-1
. I'.

call for Tv.,;(.1141.\fia*
Bostiih,

\Lac, ;kre,m .is alway
Jot I 11 ave(t ot the,.
'MN() (7(lavimtit9i .. it: pi)vides
WatiirN jill r!II! 1113114)1Ilarily Iii Nlmarc.

.16.(1 S .SIICIr as
V.11111.S. Stial acla1±ta-

11,00,11( \f, ,itiIt tithcr nest- All-,
ititmch 1,14hAns. Nye hopc that'

%. thervity loake
tILlS i.shitut :11C.F' ,NIti ItV(;

Ii ty, 11111 1.440,1 ipt jilt) (,[ the .

Iti:Ilt y.oll''silahl "IA 'to divplay'
Shalt .111 7.41.11.10.

miZtiNit 1 hpt Mass;.
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SELMA LEVIN -- LETTERS
Ciminiti,ed from 7,10gi,

el In titry. 'Ihey 'come froni 'such faraway
plaCes IS Lat')., Saudi Arabia,-Lebanon
France, Italy, Creme, Turkey; C
the Ukraine. and. Spain., Snme 'of
families' are here aeepolitical refug
others as new
others
versity

.wha
the Un
MeCidl

tesidu
school;
list, to
elassis in

seeitese, their parents are )

tudents,
ver.. their reason for being 1 in
ted States. the children WC: itt.
'ehool to leNr; English.
N byrog ar regular elementary
Wall has housed ESOL (Erek
teakers of Other Languages

wer 30 years, because-of it
central loatioi) and close prpximity to

the

histurica
class
from

A tes. Preseetly. there III'Q S\
of 50 stuckttts ranging in. age

548, This ettable; families to be

...students, retell the .st6ries .but theY in:-.
vire the students to write their Own,.
ler example, "-St.oid Back', said the

.Elepltant, .'I'M Citing to Sneeze' he-.

Sneeze?" Eaeh child dictated a sc itenee
icline "What 'Happens.. Whet ' Yon

suet) as:
"When .1 sneeze the houses

down,"41,1 Yiola.
.

'.WhenR Ineeze.the 1Q.:IVCStiall down,
said Meta.

I write the sentences-1.n the .board
and later xerox. them. AlthougheseMe
children can barely read.. their own re-
sponses, many can read every sentence,
'. This year in particular. I was very
foetunate to have .a student teacher who
%Nets-Retell' in-French and:Spanish. I also
have ether help.-Oith my class, including,
a ParkWay "oltintMr. a parent volunteer,... e

, e.,ho is hi:lingual; and two students from
Temple's Team ProgTm. These Wonder-

at the samAselmol and allows k sonic ful people help the students with, their

fall

movement xlthin :fie, progr4m, .aecorde individual problems in speech, fluency,
imig to h'vel, of EngW):. il teach the 1 answering euestions,:reading, and writ,-

,-.. .. \youngest grot p. . ' , Mg.
4. k

On HalloweeneI took guy students toWe sterr c -ery" morning sitting in Ai \
circle whilbi. ve SIMI' !wogs aboilt the he store; wlwre each 1c tild selected a

lupkin Which was btaken ack toweather, seasol s, bolidav;,, health habits, m
.iiiiiinals, and'vdt mitne it, whielil teach s hoot and painted. The "stndents took
lw VOW. Tho ve practice saying such t ten hosee ;Ind introduced 'their fame
see:via:es a's 'Tsit Mali. I like to siHg". ill s to punpkins. Many later told me'\,.\(dam:v, draw, tu t, jump). 1 est. pietnres., th ei washed oil the paint, and made
to help e-splaht he 'actin:is. Later :the Tia 1-o-lanterns". -The students used a
children will droo .their own pictures gre t deal of English. during -this .1teli-

dity i..; practicing bureing tho pump-
kins-,\ telling me Wh4t they-did with the.

. -
putnAkirls; and how much tlleir families

,lilted them. We 'also practiced dialogues

and r..write what
.1fter a short t

diffietilt .strftures
the. min tes", (.

dentist I also Iraqi 'negative sentences about \masks, ganaese costumes, and :the
such as -I don't likt to go to. the stere", Halloween party.
(doctor, dentist, natties). I :Ilse use oh- WC lead one oWn Thanksgiving Feast
,jects sech as toe . rueZs,- cars, trains, in the \eltsseoom, nit the day before
halls, dolls, pt I uLs kooks te. to teadc ThanksgOotr I gave esmidt'groupS of

a bine ear:" "It's students \ wUrd"cards with a food nr deduetive/indktive prefergure for

it is On their papors.
17introduce more

-tide as 'I like 'to go
ore, library, doetoei,.

c

dents identify the, al-tit-Mils. ...Back at,
sehool the students draw pictures .and
talle about them. The students compose
,0rat stories, which I later 'write -.down

d also-tape record. The students Toile,
to hear themselveS, 'so now We record'
eve . .

A hough My studentS are 'in -an all
day 1 SOL program; they .are. integrated
-with t other McCall students for gsim,
reeess, tneh, and assembly.: Assemblies
art' great fun and are held in' the kinder-
garten v n where I lead, all the- chit-
dren in son s, dances, poems,. and cire.Ie
games.

Wing an :SOL teacher', Ilk-) dis-
covered, is not. a 'Monday to Friddy job.
Sine(' :12'm proba V the closest ,enwrican
friend the childrc have, l'nf invited to
everything. I spem4 nwoy veekeads at-
eyeddings, feasts, ft lerals, and holiday
celebrations. Recent ,became god-
mother`tb ii Vietnatticsk student, learned .

s.belly dancing at the t me of a Leb-
student. and attem d the Laotian

(Ilaa-ert%---peopIe) New Year Celebra-
tion. A111 of which mates We fuller,
aurre- hiteresting. :and ioten les My de%
sire to reniain aim ESOL teac) T forever.

Reprinted feom Perspectim.%, a publica-
tion 'of- the Philadelphia schools.
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ADULT Li 'VARIABLES
Coativiied front pug,. 4

Edticatioulall}.7-Experiential
... ,

a preference for formal approaches-.
first/sccond hinguage (and .usually cut- e.

tural) educatiOnal experiences and
preferenci.,,,s , to. .

. siy9atioinil/sequeltial prefe,reacc for o'r-e
dering reaterials

yellow tes.- ".:Civ-t lit et.bie yl'llOW - DON. Utensil sviittl'll on thei li.ll. With oor -vol-e- -- ,:irnipg 4".- . .... .

, Pt

.1111,e OW Illow pencil." Thu- stu-, aunterrs, otf we Wen4; the supepparket.,
. -,*-. Sitmitionah-language-specieedents repeat. these ite 1 sone .gh 'he to jo finit and .purderse turkeyro11, Pop-

.. -catutions. sach as:. le' it it vdlow luts .. corn, truts\ ei-alberty sli'Z',0, -pumpkin ". firstisecOnd language . ( and-usually cut-..
or A i ant' bils?;:' "I's it a big,. car or a pie. paper )1ates, forks, stioons. cups, tura!) differences and -degree of -dife ..little.. Or?..... which thee itsk. 0:1(.11' other. . .napkins mmmd orange juice.. Theme We . ference. (... .

..,
Still. I:iter 'KT pr:Act ice mom t-' dialogues came bade. tt school,. 1 W Cattle pirgritnN pcoSitts:t2..:;111gt nt4;ative language and cut-
.' \hole finely incidents happen on the aur4 Indian's Ind enjoyed "Our Firs! tare trausfer .. .. . .' W.IN to OLIqt'11"' &If_ Engli'll. pfie of.vyI..:Jhanksgiving-. when 1 thMk ef how pre.stigte'ecceptabilitse prcssitree and dt.t.'told my students rd bri ill a semen,. ; mucheEeglish t le children useddurMg ;mind om . firste tied sceondelanguageId bought . in. -Singapon Moro- I'd Oct() : aetiyities he fmanciat 'est be- and dialects esedi i ...- finished speaking one e ild shoute'd commic, mitiimal.. tleadeniie lirstelanguago yirofitleney.Ice ereaM, ice creitte, I lee ieceereatn. - A tripette the z o 'also leuds itsdf to 4meric;) nionolinguidle indoneuljurallySilt! '411N Very disappointed ki' see_just lanpeige :tcquisitli n; In preparing -4.1., oriented hy tradition e

., `stualeuts' for. the trit I.read thrill stories. .,
a screen. .

EdneationahsfieeificJevt Ty .day ftead, sutra; the.. stn- . about'the zoi.). 1 slum, tluern Itirge.colored
:rdet.u.;;. ft i P month; sd oot intuey pietures:of-zitoeminia seinidltree 4nee- dose format

stialents .1.1aVo eli ugh oral sioruil.7anirnals, whit: I ...identify. For chist emnpositiOn aed size
Elie! isle tut the stories.- on'teask . examphe'lli-et-717---.1 m f' "The lion is teadaets role In class .
1:4011,k1 qmo stunis I say "Who '411 ten s ehlow I ho tiou rkimc ." "The- hell `.

Attitudinalpersonality variables.ineethe stAexr f"W.Ity did you 'ke ..the. lives in' Afrie.a."'.:The Indents repeat
ster?", 7Wititt'S, the best part?' Some e these sentQwes and thy Move on to motftation 'and need. for learningof otte favorite stoties etre "1. \ 'isle I itsr:ing. mud tlISWering (Ines ions such as: self-assurance and 'confidence

"Ftirtlinutt.t.ly, Unforuma ely", "Is this a lithe or a 41ger?" this it big.
'stand. 11:(.4:', said the Flip ant:-.. lien or . a little lion?" "Lk is liVe in

in teem.; to seee...e.'.". Net enly -do the ,AfriCa don't .theyreAt tlie the. Stu.:

10

22-

ierseveranee and' wilkto continuftf
inctiotual learning t'setemnev /study skills

. .
. .
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'VIETNAMESE CHILDREN IN

AMERICAN SCHIJCIES:

BRIDGING THE LANGUAGE

AND -CULT6RAL BARRIER

by Binh Huu Phan)
Aitierican teachers of Vietnamese

childron in Aniesican schools shoul
aeetuaint theins,.lyes with sonic inipor/ant
language and cultural differences these
chi/dren with them into the
classroom. 1,:c,LNibility and empathy.on the
part of the teacher will..help the ehikheri
make 'necessary cultural and acadignic
:idjUstments as they change from a
teacher-oriented classroom to a 'pupil-
orienthl SQ11.1c ,.suggostions
Cor .accinnplisliing- this follow,-

lost Vietnamese children who Area&
have sow knowl6dge of ..English will
understand written Eu ih much. bettor

_than spoken nglish. Iffr. Viotnaniudents
wdy a frrcign language (Pith-yr French or

English) fro.: t grade.6 throu grade 12
with- thetuiphasis on readin ind writing.

These-children can' be r ude to feel at
une and lose mtmc bf their shyness if the

teacher showsji firm but friendly aititude
The teacher should not press the children
to speak excelit.for. short Uttel4necs until
they-develop, nwre self-confiTence in their
-orM (Ise of English:

'rho teacher should call a chikrby.his or
givtn name. lxtuunle: Ngnveu Van

Kein. is the giver. name. 4//yeri 1. .

.thc fainily name.
-.In Asian society in gener4 the. sexes'are

separated. At-least inthe first few weeks of
... school in the.Vnited Statc, the teacher

should not assign the child4..u.to .work
with members of the oppositesex. At the
secondary level it. ,would h wen to
reinethbor that it maY take sonic titlie for
ihe newly arrived Vietnamese stlident to
ace,ept the practice of Members of the
same sex showering togAer in conurion
showering facilities. This would be.
shilcking and unheard ,f M Vietnam.

Like num other children around thel.
wbrld, Victnaniese . children are,
linguistically. flexible and culturally
adaplable.. A teacher who makes an effort ,

to understand Vietnamese cultural.values
and 'concept's. and the Vietnamese
attitudes toward' educatfon Which
ViNnarnose children bring with, thenrwill.
be' well-equipped to 'help' them adjust to
the Sometie les contrasting AzuericanValue
system.
''The Vietnaniese child and the-American

teacher will both be the better for this"
experience.-

te.k.e, RA.

r.
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THE FOUR PHASES OF -
BILINGUAL EDUCATION IN --
THE UNITED STATES
13Y Gerald D. Kon

folhAving information is a histori-:
cal overview of siginficant events con-
cerning die bilingual education in the
Linked SCites. It records its hunlbje be-
ginnings since. 18i.19 and the different
phases it'has undergont: until the pres.
cut. And .then it narroNNN down to the
spcc:ifIcs vith regard to its statirs in. the
State of -Illinois.

Phase 1 (.1539-1923)

. Emorical.evicteiLee from It he study of.
people's languages alul en4tures iLL ,the
Uniti'd States strongly suggcsts that

'America's inelting pot unwept is nOiuni.-
versallyr Ethhie gsoups coin-
prising. the .have had, linguistie-..
c'ultural. education in their native origin:
Por .example, as, early, as 1839 there al-
ready existed ,sbine form of inliagual

in a Cincinnati. community
wherein. a largt4 ifiajority of the 'popilla-
tion %Vas Cerinan-speaking. Tit their
,di'Sniay, the -first-generation Gel:imp-
:settlers eiinsidcred Ametiias .coniknon
schoitls inf.i.Tior to those they had known
in.Cermany. .As.. a ,result; private'

'Cerman were established
in:order to ineulcati-that snterior brand
of education from the, mwther o,untry
and also ;0' preserve their ethnic vulture.
Linguage alltd tradition .for their off-
springs. Such schu;ils 0)1110'1A:success:.
fully with the 11,1aSois for almost'
a. deep& despite ,da. 'fad that:parents.
Of snC.11 students had to nay both tuition
fees and school taxes.

noVvver, in 1S.10 Ohio thissail a InAv.
providing .tax nam it s to .attract .Cerina»
children into, tile..4,till?hc schools wherein
the .Cerman 'culture- and. language .also tanght; This L.W inade it;tlic duty.

Cqntinucci on,julgo 23s

.
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ä1LINGUAL EDIJCATION Eigic) t )..iug tu r(rlil n p ik- \ Tuis&u heeum_ U II cttc intug ilikc t tt t I 4i du ii L(x,d to cdit 1) cm1x r 1971 t off r in inditory in-C ouhnu I front /)uI. I ii Uflk III i'i',ti iii tiun in tt C) I UII S liugtt l -. (IU. tiøii )1 og nI ftr non-
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t " 1i. r fc.n tI itti tictio thost. 1(1 \S U I I ( 1J I 1 ) i ' 2 L(I I flO OI t 1 itigs tng t1 a tin dtinet t Ic
\ Ot1tI % ]} d( SH( to k tu t1 ( nati d 1 4)k(( (1( Vt 1O)& tl t((IU)I(1( ittt' ii url& ly. In1igu tlisii l)ICUltU.1lt tg )A th ( n nI I g1s1t t U. 111! ( tgU I n1&.ges in i bllingrtl dntu, c"ur-
t fflgtl g t()Ltla i 'Ili t u& S tI tin ttui IlP blc)ught iliit i ti iiing

(1970 1.976):;. . c " , . .. 1 ' Ii ' ] rgriin tjat avd the s'iv ti)Vi(]S .r. ( 13 .Ifl(II1II.L 1I1.JC ,&( \ ,

; xnie of ho\ states ünple-
. 4 ' I . 4 (1(' CU t(tt1 () tflC . 1OUi i.# - .

d) 't1flLI USttLiflh1 IU I(.
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BILINGUAL EDUCATION
.41.

.

. ::.- ..
.. Suatintied from img,...2,d,

I . 4 r. .
. .

.sve.4iiig<t abilityIn .s'eliool *districts- h'av-
-Mg a high 'conevntraticat .(if- slot chit:.
Oren froin:.finuilies tvith 'ineonie beloW
$3,000." bt view of tbeSe linlitatimis the

, 12..S..0Elice Of EduCation litIS tried. espe-,.
" cially to 'encourage eNetnplary 'demon-

stratio'i in'ogrants, liut so ..fa).' with°. ut
anneh .sucees,S. -7.,.. /.-

. The Obstacles to stweess ,:ox indeed%
fortnidable.,IWIlaps tile greatest of these.
is the. doubt in matiY eanninugties that.
the maintenanco of- non-English Ian-.

guags ts crestral)le.L.It has not yet been
ckluonstrated that 3 Latino child. can
heeona; literate in-Eaglish best by first

-learning qr. beeoming !iterate in, pan-
,,i, ish. To re;oki. this 'doubt.. in the Public-
r . mind we shall need ter mobilize.all avail-

able reSca ces behind 'a few really con.:
t incing ch tionStrations..

Still -;umthei niassiv.,'% obstacle is the
,.4'.1tt4'at ion 'of btl gtia, teacherS. Teak:her-

., preparing institutions areqmly beginning
%conic aware that new and bettec

prOgrams mond!' needed to edu;
ecate inialific:d teachers in the nuMbers
rovired. - .

:itchieveincut of trtily tsemplary.
. huliigmm.d prngrains ciI1 not be easy. As

4.

tYt. have seen: ilk:my communities arc by
.tio. means 'convinced %of the desirability.

, .o .f linguistic and Thin:al plitralism: Even.
thoSe that 'arc.' are handieapped 'by the
lack iw1i11 teaeliers
and other .perst amyl, bY the shortage of

El04111 materials,: by inadeguatO.eval- .

uatiouirnethods aml instruments, anti by
a 1:4 of ciillaboration lytween...sehool

einmunnity. \lost important of all.
is the gathering ot soc141data in ,the
planning of such prograMs.

Finally: to predict that ..a iiilingual
edneation program it) tlw 1.-Tnited St,ates

succeed would dePend on..itS 'quality
of teacher training and coMmitment to-.

its.philosopby. For it.is a source of -pride.
a 'focus bf initial loyalties

. and. integra-
tions from which broitdcr loyalties.' and
wider integratio, can pr6ceed. If the
propOnents of this. ,prograin %to
aellieve a newer and. higher level or
worlorianship. WO may expect this ex-
citing trend in our schools to languish
and fade away as bave sq rnimiy other
hopefid edueationAl faints in the past.
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;TEACHING.:STANOARPI.WOOSH..TO..DiAtEcT1-

0

Ouring the, past few ye'ar;; a mm- or that the word on -signals .that the'
,

.. traditional, kind of student' has been sound. dint follows. will begin witlia''.
entering the ESL, 'classroom. These vowel sound,- or that .the s'signals.'lilural
.yoinig peopfe *.already speak 'non- ors possessive at the end. Of a' Word.

'Standard .English .fluently and imagina- . Many of our students systemakieally.
'tively, hut lack a command of.the Stand- "sitrr or don't pronounce.the final sounds
aid. dialect which lui been the cause of of words and are ulaWare of the link
a great deal of reading and writingv.in- between morpheme and Meaning. This

: tet feren co. On mil-. equally-weighted should be stresse.d.
..Spanish and...English jests of liOnistie . I

dOniitlalICV (L 2A.B.), these students. Vocahnlary .expansion
hayk heen seoring below the- comve- . ,The language of these. students .i:s very

. .

tence''level 'ilk both languages. generalistie and :undifferentiated.. and it
Such students have no difficulty in i.s bard for. their) -. to describe .specifie

communicating with veers in both, thingt, ideasor peoplewith anY degree
."Englisk.'and Spanish,, yet are. liriVing :of specificity or concreteness...as they
&cadmic -prOhleins in both. -These lack the vocabulary.. . .

.
. .

problems arise,from their ialeet's inter-. I usually, apProachs' a vocabulary les-
jerence with the strUctin . conceptual sen by centering it around' one ic16a or
framework, grmnmat and -ocabulary of place, .and teaching very conerete..and
die Standard English and 'panist.' Ye descriptive vocabularc to fit:' that one
these students:are often sophisticate situation. For kample, awing one les,

... .voning persons 'who are neither amused son. we studied words such as: arched.
nor Lnotivated by. standard ESL tests eyebrows, cupid's-bow bps, high cheek-
and approaclws. They -arc. often bored 'hom;s, heart-shaped. face, .pursed lips;
bY the subject, content and generally heavy eyelids, etc. Then I passed Out
slower' paee Of, the ESL ,classr000t, .and ,pictures from maga:zines and each stu-
yet ..oftenliienefit from more .timc on 'it dent :had, to write a paragraph -pecifir .:
partieular structure than tho traditional .eally describing the pieture that.she had.'

BY Sosan Kulick
jair Addams V.ILS., N.yp

4... Spelling.
. .

sise,traditional- lists: :I use the
students'. spelling, errors from their own
paragraph and compositions.

5. Other Concepts to stress
. A. liccognition that you; as the
',.'teacher,- are trYing to proVide the stur

dentswith. an 'alternative dialect to use
when-it best benefits .the .6ituaGon, and
Oat you are- not e4ting aspersions .upoir-
their own speech. BealistiCally speaking
there'are times when the i-use of' Stand-
ard English would.benefit dialeet speak-

-ers in a generally Standard English
speaking' country. These circumstances
s'bourd- .diseuS-sed, and, role-playing
teelmiques used.to illustrate the discus-

B. CCography,concepts 'of eity,
state, countrx and continent she)uld be
ta'ught. Also, different religions, outlooks
and cultures shduld be used aO'iibjedf
matter in drills and stories used to teach
grammar and writing. Many of the stu-
dents are very ihnnersed in:their own
culture...And welcome Ow opportunity to
learn abourand appreciate otherg. 'Much

'student since things must be unlearned Then, each paragraph was 'read and the :student inWlerance comes from fear, of
class tried to matCh the deseription to
`the collected pictures. The next day we
reviewed the voeabular.V ,rtgain and each.
student used it to deserlibe her neighbor.
The next day eacli.%fildent desoribtd a.

."rnytery student".in the plassroom, and
had: to guess Who was b'eing de-

.

scribed.

they can be relearned. Also, ihese
students .are often tkIligerent at being.
placed' in the srune class,'as students

:with an overt non.natiVe command of
.English,

. What. to do? Gelieraiiy.speaking: there
should be a 'dual ESL and NLA (Native
Langnage 'Arts) approach liecause the
student 'is ,often -speaking both an 'alter-
native brand of English. and a 'creoliza-

, tion.,'of his native. language' as %veil..

Ildwever,as an ESL :teucher, my sng-
gcstions- Zre ge.ired towards the ESL
component., .

Qiiring the. past Jew s'ears. I have
developell a. list -id guidelines based, in

vart,' upon ern r anals'sis, and, in part,
on my own observations. I vary my ap-

. proach .to tIwni and add to Atop. 'year..
-by.,year..I Place -the Stlidents invo'lved.
. in pie most advanced ESL elass sothat
.thgy I'm ont Of place. ill' terms of
Vet-liar fluency with the rest -of the

liasicallyotve stressed tho; f011ow- ,
ing:'

3: Specific syntactic structures

Qmsoruint-elaster .divtinguishing
. .

inehides hearing and distinguish-
ing ,Netween stich pairs as: gttessfguest:.
tan 'tank: Car,:eard;. heart/hearts.; studY/ !
studYing; walk/walked;' quick/quickly,
.The . surfaee struCture meaning .--of the:
soinid. shOuld he taught as well,
that the souudS of -.ed signify pli.st,tense,

A. Difference between "woUld" and.

. B. Use- of past and perfect tenses,
C. Subjunctive.
D. Uses of "was" .and `.4.wcrc".
E. Uses ,of ."do", "does",: and 'did"

in statements. and.questiOns.
Adverbs ;Ind adjectives,. .

Differences in . uSag.es of words
from clie
Ouickly;' quicknesS:.' Onickening,

entieken..
-Meaning-bearing conjunctions-7r..
ThiS. 'inchides .words. such as.:

sincc ef 1 1

thus, and, so,.. unless,. although,
6.o. and consiumeiitIv. It im-
portant Alia"' the -stndent reable.
the meaning. constraints' that tbe
use of these., words plac.e Upon
'sentenee meaning: I.e I will do ,

F.
G.

the- unknown rather than knowledge of
it and this is particularly tine of dialect
speaking 4udents whose Contact 'with
otoer cultural groups in onrsociety,may
be very limited.

C, Pride of culturer7contributions of
second-generation .French, C,hinese,.
Spanish, ,Cerman and Uawaiian.;Ameri-
cans, 'etc,.

D. The use transpdtation,
.and the glories,.4other parts of the city
than their owns In, Nov york City
develop niany.lessons with. reading the
intracaeics. of subway and bus maps
eluded in' Nading Paragraphs..

Thre ideas Which. have, mentioned
ate ainong,,thbse which I've tried;,' they
are. the methods had to'deVeltip be-
valise could 'find no texts' that spec&
eally helped-bilingual .dialect speaking
high school students and adults. Poing.
intensiVe error .analysis of written work,
listening.to .shidents grapple with Stand.:
ard English, and ,writingdown the -major
difficulties they enconntered,' and realiz-
ing that much student inadequary to
master :corrienlino is caused by °vocabu-
lary liinitation' wore among- the

. contrib-
uting methOdS tonly 'data collection. I.,

hope 'Ally'. suggestions, crimbined with
.your experience. and student .dialect
..probtilms (mY, stndetits.are'all Hispanic,)
will.prove of v'alk. 9,78

cr ort, ,t cause, 14'11C(',
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LIGGESTIVE

LANGUAGE

By Brooks Shearer. . .

cardiograph inStr :inents. Thysiologi-
cally speaking. they tare more lit after
their leSstms than before." flis work is
backeil bv hard, cash from the Bnigarian
Government, which is i.ututting up money
for a nov building fOr-the Institute.

.4/74

('d from deo'. f.aindon Sunday
Novtiliber 19, 1972)

"StiGGESTOPEDIA" is yet %mother
-way tu learn a fOreign language ii 'a Times,
month. The process las been imented
by a Bulgarian scientist, Dr. GeorgL
Lozanov, who is the ..founder and di-

.SITUATIONAL'rector of the worird's only Institute of
Stiggestblogy. This is a state-supported
research organisatimin, where.be quid his
staff of 45-specialists stlidy the power .

.orsttggeStion and" experiment %.vith ways
-to imProve Memory. .

.'The:Prineiple of ".'kuggestopedia, the
name .Lozinitiv 'gives to the practic ,of

.'suggestology, is to espalid the intlivi7
duars 'mental capacity. Tone of voice,

.getntl...s: and music aft: used, be-
. cause I:oztrnmiv believes that nen-verbal

suggestiee" factors are of ,great 'impor-.
tiniet. in teaching and leaming. 1 Ic be-
lieves. 'in "Ilinnanising" ..the ;earning cu--
N irolowa. ...11)is' can ,be done by nmsic,
soft lights. the. pm.rsenality and. manner
Of the teachq, comfortable pleasant, al-
eilihes in the classroom .and the.imethud
of instructimi. he ex

. The typical Lozanov classroom is like.
.t.onifortabh. living room. The !caelur

r u/. i Ir.V.V111 in.an expressive
aceinnpanied .1)Y theatrical gestures

'and the students repeat sentences after
oecasinnally breaking into

.garian. to 'ask* questioA: ThiS-finished,
thet0wher sits backin SOS armchair- and
.closes . his eyes. The stndents .do the
same and Vi'Valdi wafts softly into the'

.room.
Wimile. the s4ndents: :recline .their

armchairs, -trying to empty their minds
and listen only to the music!, the teetotal

...re"reads. the me lesson, this time to
. tbe rhythm of the classical niuSic..A few .

..-minntes later. he stmids and his' class
ioins . III a few stretaing exu;cises.
liethen. reads tlw lesson oiece more e.nal

'the driss, is .occr for the..day.-
, Sessians.like these continue,fonr hours

-it -day, six. daYS a veek. There is no
homesvOrk. LoziinoV that

7 ,41, .1.1i1Nittht With 11t1. knOW1-
*--COP :of the langivage. will have leanied

2.,000 :to 3,000 words at id have. gotid
.-en(ungh, grasp Of . grammar hi ;

them" in coin CINati61.i... WV.Stern experts.
who have visited his .institute support

-itis Claim. .

Lozanov's claims. go further titan
merely teaching a langnage
"After( a :Working day my -students fed

'bette& than when they began. TIwy tire
umot at an:Aired," enthuses .-LOAanov:,./ie
tests his pupas with a. battery of equip-
nuent SUchTas oseinuseopes, and.- eloetru-:

REINFORCEMENT
13y Eugene Ilail

Situational., Reinforcement is an ap-
proach to language learning which
makes language anetiningfid front the
begimiing by . musing and practicing th'e
material situations which. the students
can :understand without. 'difficulty. Not
malty is Yocabuhuy preSented in this way,
but so also is.striletnre. BeeauSe, the' ma-
terial.is arranged according:to the situ-
ations, structures are presented in
clusters instead of .one by one. Thisl
means that;,

.vallous .striieures
over again .111 different
texts;

2):there is a continuous reviewc of
the struictures in a prOcess of gradual
familiarization;

3) the- stildent can begin to analogize
amid to generate his own sentences from
the beginning when .the context:is
slightly varied...

.

It vihl help the teaCher to use this
Material more effectively. if heleeps in
mind-two eoncepts abont-lituguage and

-.the langmnige learning prOcess:.
The first -.is, thai .language is a -total

experienee. 'Learning a language is. a
process-.of gradual familiarization -With
all of itS partS through re'al enturaminicaL.
tion rather than a process of assembling
isolated fragments through drill on out-
of-context material. A..native speaker of
English, .for example, doe's not wait. (6
learn the passiYe' five years
Old; lit 10:1111 to 'understand and use it
a littlebit at a time fromhis first experi
epee With the language.

The second is _that language lsoa
tem for .creating amul,m4erstiumding wm-
,*tely uiew utteranceS ,rather than.' a
fixed body of'' material to be "got
through."The langnage -karning process
then beconmes one of internalizing. plio-
nolog, struettneS, and vocabulary., by
analogy until original'. utteranees can be
generated. .

Occur over and
situational- cOn-

spond on a direct stimqus-respon so-
basis, This:is the first spiralt so.to Speak,
iii mastering language.

There are sonic general7points That
the Nadler' should keep in;inind:!

I) The studnt should: always be re-
acting- to' the. situation, not to a nemor-
ized queStion'-andresponse frame. When,:.
the (tacher haS been able toduse Situa-
tional 'reaction and eorrect response, he
has' becil wnipletelY SUceessful.

2) 'Because of the *importance of re-
acang tc3 die situation, it is. necessary' to
tinw the qtzestion. and .response. It may.
.he hotter, for example,. to use. (talk
aromad (he table! That) walk to the door
if the shudents are slow in responding.

3) It is pfthn necessary for the teacher
to. -prompt 'the stutlents to ,get ,the .cor-
N'et resionsc. It is prcfarable to,alo the
prompting stioner (llan later, Trying .to
foree.tbe student to say -something that
is not in him' i.s a quick WaY to destroy
mot ivation. .

4) The teacher will also' have tom 'cor-
reet the sodent's 'often,. both for pro-
muuciation and for structure. If the mis-
takt e is particularly bad one, the

, .

teacher shotdd reinforce the correction
by shipping the practice and using

'choral repetition. Correetinginistakes is
a vita; Part 4.0f any hinguage teaching
system,' but it is particularly important,
-for 'SR 'since . feel that it is more'
effective-than shipping to 'do drills out-
of-cOntest.. .

. 5) A conveotionally welldiseiplined
elass,..WO .everylundy- silently awaiting
las turn .to ,be called .on, is almost .cer--
tainlY u bad. SR class: :1i i. a good- SR,
class -the students should be eag('r to eel.
spond ..and to help eaCh other.- It is.
recomnwrided that the teacher...not call

-Ow students, in .any fixed coder but at
random.

. 6) Tlw goal of each leSson is to have .. ,

the stnamts themselves do the' coin-.
plete sequence, biuth questitins..-alid . re-: ,

spOnses,with the teaCher mndy prompting
and. emirreetjtig. The students shonld also .

be uhle to:do the sequences with alter-
nate', items, either those stiggested in
tIW text or others that have been pre-
sented on (he teacher's :initiative.

t: 7) 'The, ftirther One .gets into the, ma-
terial,. the !Inure often the :possibility of
variations. 'from the :text,' will nem!, If.
the 'snident givcs variant . response
whiCh is possil4e within the situatien, it
is liot wrong....aad shoul(l .nat :be cor-'
reete.;il..The studnts,- in gther words,
should be taught .to use latignage as-
c.-iiiinittaneation, licit to memorize, tile

. .

.°text:

.11w' frame of refcre»ee for Abe- situa-
.

.

.tion.S. is:the ehtssecann. the obvious choicy', (Edit ies note; This.-artiele is l'X-C( rpted
for ..! bt'giiming. student, :The: Sitnations front- a. tninwographed handout on the
'arc those'la ;which tho Student can re-. $R Nucleus cnurse in English..)...



PRiGMATICS
By 1itinidd au itz1)

:CC:11N1-t,, Mqdricl, Spain

....file purpose ..of this paPer is to show.
that in both Atiwrica. and Enrope.'em-
phasis has 'shifted front Concern for lan-
guage. as Such to' 'concern: for language
as maiiiksted. itt a comintaticative con-
text in a particular situation. in one
sense, then,. interest basHnoved almost
full cirelc from the situational or direct

,inethods of the.. 1920's :uni 1939's
through airdiolitigualisM 'and cognitive-
codo tiwories to 'contextuali.z..atiott and

=realistic commnnioation. _Two popular
exponciits of these' latter persuasions .are
John ,011er in the 'United StateS' and
L. G. Alexander in' Falgland;. both. have
made the tratisitioir from earlier*. more
narrowly linguistic, ositions to broader-
liased theiwies. 'It . is hApertan't to traec .

this change in. their positions and the
reaN0115 wlOch lic1ped britig it about so
that language.. teachers, everywhere can
begin reexainining 'their own approaches.
to TEFL in the ;light of these develop-.
molts. ,;

:irtich. entitled; ."Trinsfornta-
tional Grammar, Pragmatics and Lan-
'gimp! Teaching,' (Eltgl(sh "Teciching
Portnq,'Nlarch-April, 1971) John 011er
expresSed,...bis dissatisfaction not . only.
with andiolingnalism .(patteru drills and
the mechatacal manipulati(n .0f. lan-
guage ill the tlassrornn) lint alSo with'
inentalism (transformational theory, :Ind
its di!.rivativo. cognitkre-code. applicaL
(hins). 1'07(0 cases, the "false assump-
tion that langtmge is a sdf-contained
formal. calculus" (OlIcr:8) inidedies the .

theories and lealts tothe notion that
language is isolated, -"tnirelated. to Abe
tonminaticatiVe :contexts" iii which it is.

'InirinallY used., sulantadzci. his
argriment by noting: that "ttapsfornia-,

1' it Mal theory illeorrectly assumes that
Imignage is a self-contaitted system 'and
can ht.. understood by asldng the ques: .

tion; 'llow do sentences ;nal other- units
of langnage 'relate 'to each. other?' With
out a -doubt this questim A important,
,Imit it hsaVeS dus. folkwing more sigoifi
cant questiort mooskea: 'flow .are the
sentenceS, and I Aber units of language.'

;used to convey infortnation?'" JOIler:S)
Offer.defines his *alternative view: Of

language as yragmaties." which be' de-
as"the eorrespOndence of lingsstie

forms to situa( ional settiags7 or in guys-
lion form, "hoW does linguistic ,forni
relate to COlikits?", .To illustrate his...
meaning. Olkr quoies'a '1011110VMM
dOte from the btx)k Tr9gmattes orCom:
nionfr(dion (Wa(y.lawAk, ';afd.
Jackson, .1967:.2.0): 'be tr fenced-in
grassy_ field near rural, lionst.,,' a .
.licarded man is creeping around fu
figure-eights looking back Over lifs*.shoul,

'dor and 'quau-king' without interruption: high and. fOw frequency granunatical
(quack, qiinek, quack): A 'curious eroWd itcans;' some of :Which ILive little. 'or no
of passersby begins to form at the icnce. practical value. (Offer would no.. donbt
Ouc roan' with a look' of horror 211115.011

. a Planne bOothr_to call for the .nieu in in the: .students', not...being' made aware
white. The roan engaged in the.bizarre of "the stylistic'registcr and, the.kind of
quaeking :behavior is, *KOnrad Lorenz, 'language that is really approvriato'.to
'the fitmous ethologist; _Far_ from being . `given -situation.", (Offer w6ukl certainly
in,sane, he is performing an experiment .agree here as well.) .At this point. Atexj
in .which he has substituted himself for ander 'would have languagsuchers.as.k
the mother of the little duckling's. whei :themselves. "what the student. wishes 't1;
are following him, bidden in the tall do through-,languagc, that is, whkcir
grass, out of' sight of the eurions'crowd." ;functions he wishes to Pcrforin." (Alex-

The point Of 'the story -should be. im- aidei.:92,) .-Alexander is prepared to re-
mediately eviant,,"if we Want to, tinder- coici,ly the' Ntructural syllabus with a
stand the basis. of omplcx behavior:, -wo fauctional syllabus having six general
niust consider the Context in- which it cittogories of functiOns.: imParting anti.
occurs." The language leanter, then.seeking factual .infonuation i.xpcssing
must :go beyond such' purely linguistic.. and finding Out intellectual -attitudes,

.considcrations -as plvinology, morplipl- expressing and finding_ out einotional
ogv,. synt:tx and lexicon. .4tod consider', rclatiOns, expressing -arid finding ... out
the situation'in 'which the la»guage act moral attitudes, geuing things drine, and
takes. place if he is to be able to decode socialOng. The emphasis.on this hybrid
and. properly.- tncode 'information. And syllabus- Would' not be on the graMmati,
the. language teacher must he able to cal: items, but; rather on the functions
pwsent hingimistk struetiws in meaning, represented through the grammar.
t'uil 'contexts "that observe normal' se- -0.1ler defined "praginatics" as. "the
tiamees Or events" .i.nt0 that perinit correspondence of. linguistie -forms 'to
the' suidemS to work first from ideas, situational "settings." Alexander noted

that "the'. presentation of language :it:
:situational dialogues ik as old .s for-
malized language-touching itself; and
has served.as the' only effective atilidot,:
to .the snrfeit of: tedious mechanistic

('Alexander:9.) used by:some
teacherS. 'But beyond the refinements kif
atidiovisual .presenfation and graimhat-
inch contesttialization, "the technique ha.,

again,) The third weakm:ss results

concepts, .or notions that they -want to
conmiunicate 'to linguistic forms' it) the
target language.

L. G. Alexander,' in an .article in the
English Latig'iidgc Teaching. Journal
(January,. 1970) entitled "Where DO
We Co From Here? A iipeou.sideratinit
of Some Basic Assumptions Affecting
Course Design," presented some thoughts
of Ins 9wn on recent dcvdopments ill 'not been .further. Jleveloped,' 011et's
himmagc. theory, .which. Pardlel thosc of .pragiaatks,, then,' aplwars te. 'bk. a-. VC-
Oiler in' important ways,' although stateinent and: jnstifieation 'of, a wet
Alexander takes iv Isis poinCof depart-. .established approacsh to language teach).
nre the strut:tor ml syll:thus fowl() hi Most iii i v mu Aiexaiukr's itypears
languago. courses. 1 hat- Cmploy. audio- to pick zip where 011er's leaves ea 'and
himmgmmmil and muliokisual tdchniques.. As invo.citice .41 _greater, refinement of .the
Alexander... sees, it, "the -Jr:Mk:work 'practical needs of. the Sindents -in a
adopted :in Virtually. every up-to-date variety of real-life situatibus.
larignage course: is mt structural one, The important point, however," is the
Structural or:linear grading, as it. is often empl4sis. which . both Offer and Alcx
cahlki, is Ow .0.0bodiou'llt of tlw ancier pLioo. on the practiCal. require
Ave 'experience ;if' langaage .teacherS. nwnt's Of the :language learner. and Thist,ft is based on steps whkli, ate ordered -haste neva. to .conununivate an.d under-
in, terms of at3paa.tit increasingdifficulty. stand ideas, ...feelings, etc. for a variety
For. ,mgtance. most hougliage t:ourses of reasons. 1,:uignage teachers should be
begin -i- nom/adjective "'aware of "this change of' einyhasis anu
himitions!. proceeding rto Wee/have got reexaildoe Owll approaches, ameta-

wutd,:adicolive -combitiatiens nid Porziting some.' of thelosights'descr4Nd.
dusi-t on in lh?.prcsent ..er)ntinuous; the .;tho9.* where nded .

simPle present, the simpled.Past,:- and No
On."

.Alex;ilider Mids three. uluilhll weaknesses
,to .the. structural syllabus, which b.c uses
to intipdnee altertuitive. approach
which Is called ipoctioo4 syjiatnis.
.(1c fhst Weaktiess is that each:lesson is
focussed' on twine p.artieular''graminatical
point, often Withont refererwe to its.
practical application m t real satiation;
(01k.r wOuld agret.'com)letely..) The'
avoid weakness is.(he . reliance on 'both

30
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THE UTILITY OF' ORAL READING IN TEACHING ESL

. .

.Sh tad. we:use -Oral Reading to teach'
A

"read to -our 1:SI. stinItnts? it is
r

Oral r
.01:0

YL'11,401::v and TESL) ..t.lash with
the with,. conienstis".of-tt'at Ling prattice,

%lost teachers in early or intermetliate
!esti l.S1 clas.,.es iit ,oral reading, stu-

-dents iteading out hind to the to-falter.
OrAitliCr: shidrntN: 'a major

tcavhing i'eatling. Almost all prim.dy
....grade tuaeheis. use Mal reading in their

-ESL or bilinetifi1 -.rNI. elasst to Jefieli
, reading ItIt int,st specialists oppose oral

. reading .i s. prat.,ih,e.. to teacJi reading
in elemen:tr. school -'or Fll beginning
find intermediate levels Of 'ESL. TI)
approve tir the teacher rtgtdirig alOtll
nd .the students Ihojii lt-ttig in their

.11OfIks, hut they fe(l it is -a bail teaching
pr Ui tf Mk! ik rent! aliOul to
the class; bad tor )thrm to read- :dotal

all, except in a few speeifil situations.i.

"There. are maarA rcaurro. Ora tcaclicr..i
pse oral. "Palling, sirnee'. :VW , itM1' HPI

. NU -.g0(1d;

( ) Ii. gives the student .an opportiniity
1to have innuediate .feel.lback frOnt .the
teacher.
(2) It ins ()Ives tVeryone ii t tin. same ;le-
a

tivity (perhaps more useful for anise
moments Mien everything is going to
pieces).

int; question. to, citiisider, %Met.
nit; is a» area in Which the-

speci:dists (in read-

.

(3) ' It tho teac)ier with' 'an
identiiial.ile role, how s he can be help--
ful. it give4s. a. basis for aise or criticNin;
(1) II (4111 give the stnlent a basis. (or.
.feeling of coirlidence, olf:ring the Shy,

reticent,- stinhnt a task that can d lie per-
formed with self-assuranec, .

(5) 'It allows the student to '`'. show, or
his .accomplishments; encouraging .prac-

limns% event:0100i it ni;ky be a
false, sense ol reading ability,
(6) It can be used as a. diagnostic test,
a 'basis for error' (m)scue) analysis, and
inferentiallY use0. to evaluate. cempre-
honsion. .
(7 )' evay. tO the printed cit-
tent ( disseinimite information,:enjoy th(,
essenee of a passage, apPretiate a play,
a dialogne, ite poem,..to ".tell" a story
to children or sonieoite otherwise nimble
to read to hiniself)...
(S) .athnittildly, teachers dd6_ use
oral reading OD to :Impress'
.viSitiprx" and. "becanse everyone else'
dt.)es. And .1)(T1ttki', ill niost instances,
students expect it and enjoy it:

..10int. is. Reading

!tut Malt students thiik rem in
~and what teachers .111ink reading is are

By Penal& Knapp, TemPle University-

tiOt necessarily the 'same. Word-ealling
is Not reading. Reading is a meaning-.
j.9,ath.i:ri»g act witi. Sophistkateci readers'
dO not read' eVery word, but they Corn-
prehend- the meaning of the pawge.,,

t.Three.pro.cesses. arc involved in reading; True reading is actually silent reach,
( ) nifiking a correspoince betwee.n. Oral reliding is 'a. sehool exercise
sYmi" .""tl soimd- (2) gut-6"g emphaSizes word:calling tO the delimo Ui, ctoext.. 3) -getting -mean,.
iig fr4 the sentence structure.

In,oral reading, every _wOrd must be
read. In riral reading, Intonation, pfieb,-.
stress, jimetnreand expresSion are inf.:
porfant. At worst,- the oral reader -must_
rook at each letter and stitind out. the
word. The oral reackr beconies so.
prel)empied with and frustrated by
thesenttchanics.that the meaning Of the
yassage is loSt.. The reading deteriorates.

wortlealling and the reading rate
g uds to a halt . . . not to.memitm the
lun and suffering of classmates
u11( must follow along:

II proficient silent reading, written
symliols art. Pia directly into meaning.
Only. abolnte' beginners decode wfitten
SymbolS to oral .symbols find then,. only
when necessary for 'special purposes;to.
tneaning,-; Cood readerS should kcode,
stOtten symbols- tif meaning and then
noral. symbols. ThI; esseuee -of the read-
ing 'proeess is deriving Meaning- from
Writ rca languagei. not -.from the oral.
connterlart of the written language. .

Niaking-Predktions

'04,4.. 14

s.uperior..readdrs. Silent 'reading. giyes
. practice in making guetsst.ls and in self-

eerrectien When necessary.

II:coding and .Performanee

The. reader- is directly involved in
making pcedictions while-reading. ,Whe
inakcs -guesses that may, or may not, be
tonfirmed. For example. "The cowboy
.got down (min his horse and led his

. ." What etnnes next? Did he
lead his thorse to he bani"? That is the
answer that one .inight-IraVe. predicted.

-the sentence actually. reads "The
cowboy. got down from' his .hOrse and
led his girlfriend tO the .bar", the UnCOrl-!
finned glIeSS won't() cause the'reader to
do a 'donble-take' to regress, to go back

Coed readers -do regresS
in 'silent reading ,they make large-.
scale gnesses',..hased 4m tontextf. lex-
ical, 'syntactical, inforMat ional.11owever,
-good readerii regresS, less prid :Correct
better than pool' readers. In the .special
riremnstanees of a student. reading to a,
.teaCher trained misette analysis,- a
student's -"mistakes" and 'his/lier :very
awareness that -lit. needs to make cor-.
rection are important in helping him
improve hiS: reading skills. Ordinaly
teacher .eorreetiOndoesn't help the stu-
dent fea`rn the reading ,process;. it: _just
wishes .the Student along. The 'self cor-
recting. off Miscues is aSsoviated with

ai

'ijment of 'meaning, Students say just-
what is -On Ow 'Page ,rather than what

the passage means.'Oral reading empha-
sPzes the 'application of the mechanical
aspeek-of,reading.ana. is, therefore,. not
a, gond teaching practiee, -generally
speaking., Reading, experts accept the
fact that at the very early decoding
stage, .the transference of -Oral skills to
visual ymbol, oral reading is ,a .good
cheek of the procesS. They agree that on
an individual basis, (the student read,.
ing alone with the teacher), oral read-.
i,pg-inay be used for diagnosis (misette
analysiss) --dand they suggest that oral
readingl otherwise ts best reserved 'for
pyrfarmance; It is hard-. to' think of a
rCason, other than perforinanee, that, a
'person woidtl haye to read :iloud.

There is no reason to ignore per-
formance, especially when students >pi--
joy, it. But it .requires special skills,
story telling", aeting. or declamatory

skills, if iott. will. And it is best dope
with a'great deal of praCtice, repeatedly
reading the same.piece: Often .the pro-

miniehttion, Since it is symbol oriented,
. is different froni normal.' eonversational
'Proilunciation.

. Reading Skills

13tit the skills' one wants a student- to
acqunc iii reading* are' silent skills;
skinnning, reading.for information,read-
ing to understand,- reading that re'quires
the .ability to :take large chunks .(rather
than individual 'Words) and, process
them internally. .11eading is a process-
that allowS for regveSsions and hypothe-

ing.
Oral reading is not:a skill that, is oft.eu

used by students oulside the classroom.
Oral reading in thc'elassroom may be a
cotwentional .practiee and may even -be
enjoyable to -the students for a variety.
of reasons' including the students- aeea-
sioual pleasure in performing. Bitt the,
teacher must be eatitioned that oral
reading is iii)t usually a. useful goal pi
the ESL class; it May :actually be baXm.7
ful.to the developMent go6d reading
habits, Student and teachers should
mit equatd students ability.to reacl orally
with the real objectives of 'reading in-

.Struction; reading efficiently. for 'tinder-
stancling;and , TN 6/78
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HELP A FRIEND LEARN

ENGLISH

,,

By Lilian .Butnysicy
.1finistrly of Cul-lure and' RecreatiOn.

Toranw

A .pilo.t .program .was organized to

. evalnate Ole sefulness Of the ;phrase'

..book as a self-study tool. Eighty stu-
dents participate.l in a three-month' pro=
gram. Each, studetit was 'given a phrase
hook, the Novrk cassettes .ancl"an CX-
1lanatio4i of the purposeNq the program
and how they cotild. help. A spot survey
of 'the stodents was made durii ig. the
firstftwo months and a-complete one in.
the Last month; The findings confirmed
something ;heady suspccted.

beneilt'froni this kind of selfstndy
hinged on the strength...of owtivation.
and On 'an adequate le:irning eSperi-
coo., to guide and help. AlthOugh no
testing was tnidertal.en, each student I

was, contacted asked to give his
personal evaluation. Eight students 1:ern"-

..pleted the boOk, and ..expressed great
s.atisfactioit. TWenty-mne, students coal-.
phted Part I and some syctions in Part
2.: they expressed satisfaction but with
reservations`, Their zeal and entlinsiasin
scenwd to diminish in_ elii'ect proportion
to 'the problems. Owy were not able, to
resolve without help.: The -r(maining
studeirts struggkd through Part. 1 and
then 1-)ecaine apologetic, drop-outs.

Thc messagewas quite elear. hook..
cassettes ,and a desire to, karn -English
wer...not enough. This realization pro-
(Iliad a fol1ow-i4s progrmn, The ap-
proach chosen was tlie provision 'of
bilingual lesSOn leaflets and the- recruit-
ment of Eng1is1i-s1eaking. telenliene
tutors.. This approach was chosen to. re- .

'move, ir at least iniiitinisc. the very
real obstacles to learning .facoLl by. yery
many rkcsvconicrs to Canada.

Aery briefly. the Lesson Leaflets at-
tempt to present instruction, in
bite-size pieces. Each kafIctcoutains'the

' student's .work for One 'week, divided
into 'four 15 Minute sessions.- DAY .1 is
a preparation session: -the student is

'asked to read and try to-understand the
matejal he will be praetising with his
telcplanie tutor. DAY 2 is the'oral prac-
tise. session liy.phone with IiiS
speaknig friend.' 'DAY 3 is' devoted to
r,e;iding. brief ..explanation;; of. essential

; grammar and. pronunciation point's....
DAY 41' the sstudent is .asked to practise ,

,the 'material .tanght by -providing him_
with graded 'exercise...S..

:There are 35.. Lesson Leafkts plus. a
lest leaflet .after ever.y fotath lesson.
Each 'leaflet:tries to .isolate a Corninon

. situation .fit newcomer
.- need. English .to .eollunsmk!ato in 'ade-

guilty way. The sitoation is presente4

,HELP A. FRIEND LEARN ENGLI

Contimwd.fron nige .15

in a ;eartoon ilinstrated diarogt ormat.
The .studeut en.piraged to nase tuu,

clP the phrase Nook by- vaetising-
with ..his English siicaking !lend the
phrases in the bobk Which de. 1 With the
siniation contained. 'in the sson. The
lesson leafkts also tell The sti lent where'
to look in the grammar and pronuntia-

, tion chapters if lie' wants.m( re informa-
tion about the structure- or mild being

Noti14nal phrases ertinent to
the situation, of . certain a -iects of it,
are introduced and practise and !very
leaflet-tries. to persuade' th., student to
practise what he lias learned witb his
friend as a guide.

'Flu. name of the prograni, is,Ifelp a
friend learn .giigliSh".. The name was
chosen to give-a little pnsIr towards mid-:
tienitural understanding: .W.e hope that
the program wil1 primiete thi, and at.
.the same time go.sOrne way. to inecting
*and '.solving the problems Confronting,
the adtilt language4arner, .-problems
which prevent him 'from- making the
progress Iit deservex. . TX 9/78
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TEACHING BEGINNING READING
tN ESL/ BILINGUAL AND ADULT
LITERACY CLASSES MROUGH.

LANGUAGE EXEPERIENCE

Oa F. .1ga-ske1
Nortlicaqirn Unireoity.

Like so niany good ideas frinii tither.
fields., the lainguirge Experieuce AP-
proach (LEA) for teaching beginning
reading; wilith 'conies from the
Lary Jangnage arts area, Iie virtually_

.aod.anfricd 41)y., mOst ESL, hi-
t ta S. W1.aC. 1 n

bring np the idea. to a- group of U.SL
. teachers oJ U ky. lik.Nt Mows_from,thc.

mountain miuMer).,..the' immediate. and.
tinfortimately., Often sustained,- response

. Is either. ( a) it they. .are lAtinoltary
hool trained, "Oh,, I .atreoy tottny

about that.- thinigh it is still untrsed,
in their: classes). or (in "You sec, it
rove5 that oral reading is valid after
all," (olniolish missing the point both.
of ;ind the critiCisins of oral read,.
ing).

. .

The Lanitilag0 1,:xpvrieticv Approach
was first suggested. by Roach: V.:tn.:1,4o,
in, part,' as a nirale, of teachhic; reading
01401;414HO .%kills to nativ English speak-
ing It has been discussed at
carious by snds ESL:
mid Beading specialists as Stanley Ley;.
enson Pat Iitt see 'hibliograPhy
hel4)w.l. According tv 'Vail A1101, 'Lair%
gtutgi, 1.:,net0on4 tfh 1017

f

r-A. NVII,It It. student eau (h)eS: think
;boot; he can talk about; .

R. WIRI L stildtqa writlen
.(fictated t Ow t(acher); -*

C. What has I>qii Otos writteo can he
Feat!,

. .

The .I.auguage 'Experience pproach,
; when -n.sed by classroom teachers..with

second hinguage learners, ebild and
has--.heen extrenwly saicecssful

hcanst. it proyit1;..s. a way: fOr the stu-
dent to acquire. the basic skills of read-:
ing, whether he is literate (able to read
in. his Cnst Linguage or not, with coin...
fprtabl?, faniiliar and 1nm-threatening.

'.material his oWn.
I t I. an- admirable approach, lint only.

because of its simplicity shut .also hef
ansc it allows for 'manageable iudiviti;

and ..trtiliAts.. the studet4
knowledge and interests. ,I3eSt of all; it .

.virunilly eliminates tile- need. for 'read-
,. ability formulae, word. fretpieneY counts,'

and testiog---wircre measurement iS.
often inadequate: and 'inappropriate if
not iiiipt).s,sible.

Essentiitlly.. the proCechire., includes'
the hilkwing elements, thoogli there .

is uo striet..sequenve of. procedure and
flexibility Is %the by.word.

The stitdent's experience"' may be.
,a .drawing. S-Owething .he brings to. class

as il..pionre, a sPovenir,.it record-1
or thelike.; or participation in an

experioner sirth as a trip or visit. a filmr
or party, .'ete. planned by the, teac,her:

1r it may simply. he 'a. discussion .of,
some topic "or event that the student
relates to, The need. for mid the
of skininius depem.1 oPon %file level.
-of -tbe %Indent (age) and the kind of
le.sson (iudividnal F gr)ttp)..

,

1 r

The student is then asked. to tell-.

experience. l'ht, student may
lie telliog the teaclier-, another. stu-
dent, it grintp of: stintents or the Vh(lk
jaN4, (lepending upon. .the .stutknt's
ability to twannnicate;...the kind .of
follinvrnp exercise ,platined, and tilie
i-eading need .of the stlicleth. The goal-
is to get the student to talVabout sona
thing, .1w Avallts, to talk abOnt Will for.
him to, tise his own wor,ds,

111

T1le stitde»t therk dietates his- "storY'r
or -c.xperietice" to the teaeller (in. to
imother shicinit), u.sing his 'own words,
The writer copies. down the Story- just
as it .is told-kerrins and all. The teacher
or ftllow student.. may help the (Mc'
'dictating 10 !hid words, but it is eincla
Mat the dirl(!tionbe written. (town just
ay the twlenf sags 4, that the student's'
(not the teacher's) words, phrasing,
syntas be written .down, Remember,.
yon are 'teaChing: Peadinghow to de:
cock du- rehitionships between the
spoken and Written liniguage--Mq
grammar, AL this stage the student'
Will not learn incorrect langiiage because
he sees it in his reading. materials:-
doesn't .we. it. Ile is much too
cvnted with the experiew and the
procesS., lligg poilik out that the great-
est ineidenee of teacher failure roomy.;
at tbk.pPint. `1111 t"chei's, to be -bvill'"
fill (i.e. to "teach"), Mit; and repair
the. student's tory its it is being 'Put
onto paper, rather than copying it dow»
exactly' as the student tells it...

The teacher then reads the story back-.
to the student while the student:reads
along.:In the verY heginning the.teaeher
'may..i.vaut to 'read the dictation lac,1.; itt
tile old ol c;ileb sentence!, helping the
student to make .inunediate onmection
betsveeri hiS spoken Words. 'and their
written fprms. It alyqi gives ,the student
a chance to edit :his .dietatfon for dto
iirSt time.

'When the student is. lie May .

want to read the stiiry.1 altmd. die
.feacher. cut tOanother strident. Qf course,.
he may read it silently :to hit3/4.pelf at

44,02.4

atiy tane. lte more re,readmg. he does, ,
the, better. The Leacher may help the
studpit, prottouncing words or rerctid-
ing the stin'y with .him. The student..
knows the words aUtruntkistands the
. gory; .he is, this EcOitit,learni4; to
i'dcotiry the 'Written Vtnlipis Of the
Words he has- ;Arcady. spoket,

.

V

:Ha. student may .also to try
writing the -stor.y himself, ,Students will
gradually begin correcting' and chang-
ing their. Own -stories as they begin to
recognize,errins and as their, voCalmlary
illelINISVS: Ats ,a. norinar process, second

. .

and third 'readings often -reOlt self-
editing.

Stories that the sIndent has tOhl and
tuctaien or re-written can Ise wade into
individual -,reith.rs. With children:. the
"readers° may -include their osYn
ings.thus becoming their OW11 inki;itrak:a
library, one they. can 'share with otlter
stUdents.:their families and. friends. Vol'
adults they- may bcome .notebooks of:
-stories" which they can nse to practice
with or shareThese notchooks.. then
hominy `a measure for.the students .(and
the teacher) of their progress
guage aita writing "as well, as readiair.

VI

When the -basic skill of thiet.gling has
been acliitived.. teacher-prepared or .

emninereial. materials may he nitro-
chihlreii;:these. mall( lk basal

reactors, storyhooks and other
tnaterials. For adults. -the materials
mighCbe application forms. drivees test
materials, bgrocery stt ire flyers and labels.
Letter writing- or diary, keeping might
be good ilansitionalyand ac:
tivities in view of their bailt-in experi-
eHce or story:telling nature:

'The Langnagt. Experience Approach
otiChe used 'aS ,a class, small' gamy or
-individual' .aetivity. Thgg sugge4s; iii
her discussimi 'of ideas for Mink class
presentation, the nse of wordless pictore

.lxioks to initiate-the ''experklice"

. Language .experience: takes ;kciv444.6gt--
of student interests and knowkdge
rather Alurit relying, ou the arbitrary
selection, Of topies and materials that.,
though Alley may be interesting to some, .

are seldom motivating-for all. It Can be
a step tOwards the understanding. and.

Of vocabulary and Materials in tither
areas of the StOdent's life, helping him
along in 'other courscs..or a job, .rather,
than 'focnsing literature or ...
ctilttire.... Van. Anvil:pills it,.

the 'basis .of, Children's oral and writ,,
.ten exprkssion is. their -sensitivity to.
their enviromnent. eSpecially their
anguage

classionnr.and in the world :it

vot op'paiw

9
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large. The eontitinig It*Spvilsitility.. it.olize the regnhiriries, and irregrihiritiek. ,,goage Experience, as .a means of ac-
.. bf the teaelier is: tb help. (the. stu- of 'spelling...V:m .A110 believes that this quiring :the decoding sl:ill .(so essential-
tlei it 1 ..tit, 31.1 leVi'ls' of ability lx..tcony Iti ,bct.'4us.e Language, Experience inakets in the initial stages'. of the. re:iding. prop

...increasingly ;Aware of the ,ssoild ill Ain dioincflim hetvVeten the. develiTinent' cess), in Order- to establiSh.a. hmit to. oral.
AriliCh the'y :liVe----r,to -"talk. idx;t1( ... , . of reiuling'skills and the development a reading pl'actico, Language Exper411ce
and to relate their. iihs(Tvations. and lisren,ing,. speaking, spelling, and writing is, its truth., °a. naioriale. for the --e9tire
impres,liot.et. to their own experiences. Skills. All are essential,' provide re- language Iearning.'ushig (.spekience; The

. ... . . eiprocal I'l:il)fONC4114'11t. All facets -of stinkint's :entire knowledge,- his ev'er)t.

./. .

....--;,...3.- LIligliagt` :111' used as experience :related, experience. is ntlw catalyst, the titimillw;,'t.he .a bilingual. program,..the r Pi 1

loWS :StIldt,iliS tO begin with reaclhig to the vonstruction oi printed ti nitcriak. the impetus fer communication. whether
. :int! ..writing hi their 'first language al- *All the student's experienees Whieli. he ., in.. re:uling, .xyriting; listening or 'speak, t

most inimedhetely, as well ias 'providing (Iiii.express, i.spceially itr or al hurguitge, lug; ..whethh... hi, the :classroom 'or: ata lat,tats it!. .ann,ing graduaiki. into ihe .. :art, included ow raw .material out .of home; ou the 'job or ou tbe ktr(vt. It'
:s.nconcl 'language. ( Althringh.. this 'mar ,whieh readhig reliirement grhws. -. -. .is Ink necek and his thoughb#: that will
result in the- students using lxith Ian-. Unlike. most ebuninercially pfeparej Ivad. him,. take him to. successful' Ian-

. _
guages 1111 J2,ceiikion,. the admonition that . materials, the Language Experiencoma- guage acquisition. It is die. teachcr Nvho
What the' Ancient says j5,-whAt slumld 'he"' terials that: the .studont readk tend to me:1st be ready, iircpared to navigate.
put .40 pliper, still holdi4,4 In adult lit- he " "cultunt-fair". and- mcaningfpl to .- v

. . TN 11. 78
. . .er:u. y or- ESL chisses,' Wirer:" the stu-. him. beCtausi! they are his winds iniel ,,' ,

dents may be illitenite in. their first -:. his' experience: Alniokt civially iMpor- For further readingi
language, l,anguage Exptrience pro-, tant, thestuilent, is not placed at a. dis- Levenson, Stairlvy, `"Tir Mk 'Creaching;
vides. a simple way of moving the stu- advantage because his oral skills are un'-- Beginning Reading to Speakers cif Other .

'dent' foto Ow process .of decoding, just. eqiial to Clic material he is asked to Lanni:lees: Thy I.liugtiztge .Experience
las it -does for the child. : .. ret;u1. As 'Levenson sbitcs it, Language Alikproa( li)." -.1.1prr giyen- .at TESOL,_ ..

Convoltinu: Citioago, Mayvh 7, lOGO:.lo all cases,. since the lipproacli is, ,Experienec "v:ilues the. language. of each
,, indivitinahzed .4ind ungraded, it ., avoids (student.).. faulty :is it pity bp, as a ( 1.-.1) 0:14 5, lin - .

,
Higg, 1'at..."11egintiiin:. to Ikad in Englishtin': pil.ildcins of "ability" gnmpii ig. hetginning point for further .: develep-

the 1,F.A way-, SPI.:.10. journal, 'Vol. .1,Students can .hogin when they :ire' able. punt.," In so doing it puts- the thinking
to eXpretiti thenisel;es... "readiness" be- of caelil. (stticktil) at tbe heart of the. No. 3., Aneonnr, j.c/.77'.

Van .mfr,11, .1(4);Ich and Claryce Miro, !An-conw's a' imitter of tile student having teaching, learning. procesS;
. grlygc Etpri ;row,. .Aetiritivv. toston;

..suine.thhIg t say. Students lean: .to rce- Although I have' -emphasized Lan- I toughton-NiifIlin. 1976.. . .

-

What controversies presently exist in teacher preparation? What does current research on language teacher preparation
'tell us? What is 'the state of the art in ieaater preparation? What arguments have been mounted against traditional
teacher preparation.as.:Woll as competency based teacher preparation? ..i:

. ,
%.. -

. .

'These and other vitbi questions are uckled by 26 unintimidated figures ika hew collection by J9h9 F. Fanselow ahd
Richard,L,Light : .. , . , ,. ,
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WALES UNIVERSITY GROUP

WORKS :TO DEVELOP NEW

INTERNATIONAL LANGUAGE
The ,.Conimunieation..Studies Unit of

the Univerity of Wales Institute of Sci-
relict. and Tc..clmology uI Cardiff,..Wales,
is making a year-bOng study of a sadie-
type of technical.'docunwntatitin tinder
;r grant from the L. Eiicsson -Co. of..
Stockholm, Sweden. The study is . to
Jetermine the, feasibility of developing
a highly restricted 'subset of -gnglish
wirrds.-and -$entence structures that
would be adequate for use in tbe Erics-
son Company's..intermitional documenta-
tion,

The Concept of contnAled emglish
licw..The luestion the Welsh study

k to answer is whether it can be ap-
plied tu the Eriessm's product. line.
(:onteolled. Englisli Of v;trit.ms sorts- are
already in tuse in internatienal (loot-
nict)tation by numerous companies in-
etuding stall .giants .as 113.M, Kodak,
and 'Hank. XeroX. It's ad'vantage is that

less: expensive to train natives..
many countries to use operation and
maintenance mainials written in a. con- ;

trolled English than it isvlo translate
the, manuals into all the" languages
where:the products Will be used and-
then. print relatively .sinall quantities of
the ullaillial. .

!The eimtrolled English .approach was
hist .(leveloiwd by the Caterpillar .Trac-
tol' C. Caterpillar researchers prep.ared
,1 list -of 7'S I English words that con:
eyecl'the voneepts.4ised in tractor no-

plir and 'maintenance. To that list they
.1,Ide1 the names of th parts of the
eiptipment being dealt with and defined
fhose nanies,largely through illtustrations
of the e(Puipui,ent. They then wrote the
manuals using the equiPment-Part
names, the words in their !hinted vo-
ealmlary. nd a very hiuited set of
.stinple English sentenee structures.. !lay-
ing (VVittell SOIM. 51(K.:1111.1Clits this way,
the C aterpillar icwarclicrs then went
to a: number of hireign countries anti
totind that, with the help of au instruc-
tor Who .onderstood both the .uative.
langine.te.land Englisb, they could leach
in.eple With, sonic. background in ale7
t seri icing no, lisp the nov
flak effeetivelY.'ili-.frtnn .30. to GO hours'

itistunetion'.even though they kilew
no l.;nglish'at all 1% they Started. It
sionld not really he j111' to say that .tho

"tmderstood" Englisli in any
significant sense, ;utter they had leaped
to use the'. manuals. but .caterPill'ar.'s

was imt tio teach English but
lather to devise an internationally us-.
able .41t I mamials: and Ihtit
4.ceded doing::

The. Caterpillar-devised language has
now IK.conie' a marketable item' Aud i .

a'ailable'toinnu.reialtY tmder the trada
name "Basic S001, which is available hi

rt.un Stuart'. .ommunications,
and under the:-trade Dant&

"ILSANI" (InteniatiOnal ,Language fbr
Service and Maintounice),
available ontside the 'US. from M E
\Vbite, Consultants.

In trying to devise a-controlled lan-
guag(', not 'only must 'the word list be
limited,. but also each. word, .uidikt:!
'standard' English, must haVe only one-
meaning. and so must 'be used as Only
one part of speech. If, for eiample, you
are.. going to Ilse "right!' to mean "the
opposite of left'', 'you cannot also use
it to nucati "the,' opposite of wrong". If
you use "drop" as a noun,. that might
be applied. to 'a sinall quantity Of oil)
you cannot also use it as- a verb mean-
ing "to release".

Another consideration; which often
runs counter to the ruks for effective
writing in. English for English-speakers;
is that one shouhl include in he inter-!
national vocabulary that one word, ot
several synonimmus words, that will bc
most widely recogniz-ed by -readers
whose native languages.are ntht EngliSh.

while'for English speakers "helti"
is often preferred to -assistance'', itv the
international. context, More people will
recognize "asSistance" a 1 ttiumg related

a. similar Werd in their own hunguage.
Also, iii it restricted language, th0

ninnbei. of verbs is rethited.to a mini-.
munt'to avoid'having .to introduce. ir-'
regular .verb fOrins. That can be awnn-
plished. by. ushig nort-ved) Cuinhinations
sueh .as "make.an alignnwia" instead of
"align". Again this; approach runs
ilmn(er to the ndes forvigorons English -
that encourage maximum use .ot strong
active verbs.

To keep the stiocturre -of the interna
languitge.snople eliongh, only four

'types of structure, arc used;
statements that descrihe -or. explain, in-
structions or commands, combinations
of conditions svith either descriptions Or

.

instruetions :unt questions. The seutenee
4:irucbire is:kept as simple as possibh
always using' two. sentenc.cs to express'
two thoughts if ony is not a condition
for the -other. Different iostrilet ions.. are
placed iii 1i1f,erent sentences,.not hooked
ti.)gcther.b).; corijinictitins or punctuation,.

Among 'the Pities -of. the limited
English approach is that it is iaot a ilis-
tortiou.of nOrnial English; simply a s'ab:
set a it. Thus the nianuals prepared;in
the limited Enigi isbn ism be liscd ciki-
tivehy by English- readers UN sychl as non=
English reink.rs. lii fact, when cater-
pillar first published theirfieW interna-
tional Manuals.they were nOt recognized
by. Englisli 'users as being signifieantly
different ftrini the previous tnanuals'.. iii
addition, since the worth aro restricted..

.Ctudinued

+, .7.....rne v.,z ,-P;4644A01004,1

NEW INTERNATIONAL LANGUAGE:

Colitinued frqm -1;.:
to. one Ouciu:r1,4 aud the Sentence t.rtic-
ture is simple, these Manuals aze par-.
ticularly easy t6 traiislate into'. another
langnage in sC....10 one wants to provide
a naziyclangnage verion.: 6/7S
(Iteprrnted frino Conohunicatiw.,
.reb.
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TEACHING LITERAL AND
FIGUR4TIVE MEANINGS

USING FOOD VOCABULARY
Maril3;ril A.1.7Unk' -

. School foe International Training
Brattlel,wro, yt.

During the prepziratinn of .a class. din-
ner, ,while,,Iny-ESL students Were 4pre-
'paring their4-nutional dislws, and occa,
sienally asking thqnames of.the various

'utensils they ,werc using, I. realized that
'soon!. Of them did not know this basic
vocabulLy, -and that tlwy all needed.
to refine dicir understanding of the vo-
cabulary iii this "lionsehold" area.
exarnple, most students; 'knew that,'
"Chop", "slke."..and ."dice.,are all .verbs
that come nnder the grosS, classifiCation
of "(le, but they had no clear idea of
the,. differences in '11ean big between
these verbs. I therefore decided:,te pre-
pare a. lessim on the exact incaning.:'''uf
various terms Which are u.sikl in .cooking.
N'oting that many .0r these tenns also.
havo -figurative and Idiomatic :uses, I
added sOmy emPretscs on these figeatice.
extensions of the meanings 'of these
terms, With this series of lessons., L
hoped to gis'y my studonts: a ilearer un-
derstanding of the. folhAving charactcris-
ti( s of the vocabulary of English:

1 ). that terms which veiy
generld ....Meanings. -may -.differ in
their 'specific nwanings;

2) :that. ordinary, covrete laRguago
,thay often also I>e usod in, a figur-
atiVe sense, and A

.3), that :Many idiomatic. expressions
'aro appropriate only within cer-
taut socio-1inguistic cOntexts;

11w les.4ons.I've described were spread
over four days, using approximately- fifty
minutes:of claSs' tinie each day..

Lexson I:. The Literal Nteanings of.
"Cooking' Teruu

Teacher Preparation: .I ipreparedinul--
.tiple cmpies of.the three recipes shown,
below for MulligataWny Soup., :.Cran-
!wiry Rread and ImPoSSible Pit', I choSe
those recipes because they were' inter-.
cstingand nsed a variety of .vocabutary
(Students .had asked ...nw for the reeipe

for ImposSibIe Pie, *which I hiAd
. made..

far our dinner.) ,
l bronght various kitAcn utensils. to

class, including a .knife, 2 mixhig Vowls,
,gr:tter, a slioou,..a.- cutting board, a

strainer -lid meaSuring spoOnS. I also
'brought lamae things to cut, sift., and
strain, iuc4taling a- carrot, a stalk
4

celery, a bit 04-flour. an al'Iple 'and Some
water.

Ilroccdure; 1., The- class , was divided
_into pairs.'. Working-with
;different iccipc, read their recipe -and
made a list 'ofullew 'vocabulary, prontm,
elation probl&ms and any structure they
did -not understand and listed t4m on
-did blackboard.

2. 'Returning. tu the large .group,. die
students..examined tbe list of 'new vo-.
eabulary words,. etc.. 'which had been
written on the- blackbeard. and 'explained
or demonstratml as many they could,
using thetkitchen tovls, which had been
placed on a. table. nearby. I acted as a
resource person, wken necessary, ex-
plaining words 'the students could 'not
work Out . (especially im.,Tredie'n ts, , such as
"curry powd(r"). I knew -thai. my stn-.
qcnts could do all these activities anc4
everyone eonnibuting a bit of informa-

could. Probably work ...out the' spe-,
Cmeanings I also oecainnally found

it necessary to' expand . on the .student
dernonstrations, for example, by asking
seniconc,.. after "grate had'been tiemon-

,

strated, to grate a Carrot and to shred an
. .

3. Each. team. Of students read Its
recipe. aloud . and thisWerect aiw qtcs-
tions about vocalailary from .the rest
of thq ciass.,Agaiii r actedas a resource
of last resort, allowing the Students- who

.

.. knew these terms to exPlain them to.the
rest of the' class. The new vocabulary
that- thc class found and'the demonstra-.
tiims that they did arb listed below. The
vocabulary I hiid to. ciplain is X'earred.

.New.Vocabulary

grate A
rind, grease

. .dust
batter,
push in slightly ,

t st41.71;

shredded
extract;

.
ee-chopAice-cut

sieve-stratn-sif t-spopi
puree-mix-twat

Dcnion4ratiops
grate vs.' shred
peel vs. pare
grease vs.' butter
dust Vs.. sprinkle

..,,

`shortening
fltmffy

. diced
*curry
*nutmeg
'sprig
canned.
ieve

sift
pureed

Leu,voo koliow41p. Exorcise

The following 'Imo -gave thcl.. stu-
dents more experience.with. the vocabu-
laryand . generated additional vocabn.-
lary'not used in the recipes-the students
bad read in class.

PrOct.dure: I. The' class xvii.s divided
into teams. Each team Wrote a snnple

'recipiy, for exainple, for inaking.a grilled
-Contklued oc.next page

.

Mulligatawny
4 tblsp butter
1/4 cup, 'diced Onion.
Vs cup diced celery
1,`.& eup Iced carrot
.1 finely chopped pepper-
1 sliced apple. .

cup.diced raw clikkcin
'A cup ilour. `.
1 tsp curry nowder

1/2 tsp 'nutmeg
clOves

1 sprig parsley
salt and pepper ,

cup chopped. toinatoes
_ -Our's- canned chicken 'broth

Put into a deep pot: butter, obien,..celery,
eamit, eltopPed.pepper, apple.and ebieken,
-Cook slowly-until brown.
Stir in the ihmr.
Add the 'remaining ingredients. Simmer 1
,hour Strain and resenFe the liquid. Pick
outthe pieces of chieken and set aside.. Hub
the vegetables through a sieve. '

Add the pi:reed-vegetables and .the chicken
o tht0 liquid and seasen to taste...,lie-heat

and .serve with-fluffy. boiled rice.

Cranbeny Bread
1 orange

boiling water
2 tablespoons better
1 egg .

1 cup sugar
.1 cup chopped cranberries
1/2 cup chopped. walnuts
2 caps flour -

1/2 teaspoon 'salt
1/2 'teaspoon baking, soda

Crate the rind..of the orange.
Squeeze the juiet -and adA boiliri Water t,o.
make .1.1.'etlp-.of
Add the grated riud..Also add 2 tablespoons
hotter. Stil%.

.

Put i egg- and 1- cup .sugai in a. bowl...
*eat well and stir the orange liquid into

.Add I cap chopped cranberries and 1/2

Sift tectigneire.ri 17eitntpusts'ilo'ur. -1/2' 'teaspoon salt
and teaspoon .baking soda into a large

.howl. Stir in the egg and orange miRture.
Spoon the btittercd loaf pan. Bake nt 325
'for I hour. To Jest: center should spring'
back when pushed in slightly.

a.

Impossible Pie
4 -eggs

1/2 stick margarine (lIr lb.) .

C Baking Mixture (See recipe below.
31/2 ot. shredded toconut

.C sugar.
2. C milk

tsp vanilla extraet

Mix margarine and Sugar together in a' bowl.
.A.dd .all the 'other' ingredients..1.3ea 3 mill-
ntes.
Pour batter. into an ungreased-pie pan and
bake for 55 minutes in a nh-heated 350'
oven. Do 'not open own while bakW.
' Baking Mixture...

Mix together for rub together with fin-
gers) until no large hionis remain:
2..0 Hour

tsp sak .

1.t,i tsp. haking. Powder
. 2. thlSp sugar .

thIsp shOrtening

A.47.
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IT WORKS!
GPH1ÜUUd frwn page*5

.heese sandwich or a cup ef hot cocoa.
I emphasized the fact that atl the diree-

.-tions had to be Written, as' another tVatil
SA-Vuld follow these directions in making
the recipe. 'After the reeibes had been
'written, One team wrote their-recipe 00
the Iniaid. Two v,,f....unteers from -another
team, one:reading and the other follow:v.
Mg hiS.,directions; Made the recipe. The
volunteers should miderstand that they
must follow the,recipe exactly. The class
and I Observed and the eptire class
made suggestions for: improving the:ice-
ipe directions afterwards. The recipeS
Kiay bewritten on one day and prepared
-on linoilter,, giving the students time to
assmble all the needed materials, .or
they:may. be aeted out on the same day,.
using maginary 'props (an empty jar
labeled "stigar" can provide all tbe sugar
you need) .

2: As an alternative to the. above ics
son. the teaelier might ask -volunteers
from the class to follow a simPle recipe
that the teacher .lpts provided, for ex..
amph., for. CoTstarch Pudding' or', for

- a Grilled- Cheese Sandwich. The pro-
. et`.,lotre is the same. as that described in
uwni ier I ahove, but in this case the

, -teacher will .have to provide all thj
,miccess7ary ingredients id evaing tools.

NmV: 'aware of the exact meanings of
some food preparation vocabulary, ,the
class v-as ready to coosider figurative
aPpliCation of these words to other situ-
atioos. I used a. multiple.choiee, fill-in
Cxercise and. 'a role play exercise to giKe

-the students this opporhmity.

t3. I was alread,. angry with Bebby for
his .eareiesSness...fint; When he aktn't
evan say he was sony, I reallystarted

sciueez6 boil Sift

7. Myra was heautiful and seductive.
She Walked over' to Henry, Sal&
"Hello, Tiger", and beitan to

-off her dress.
grease beat peel

S. The snow had the town
yith a covering of white. '

buttered sifted dusted

9: I love parades. Marehing music is so
e

miNing stirring heating

10. The aartoon -character Was trying to
up his wife so that he

..Wouhl let him go howling, Ile said,
"You're the best little wife a felb
ever had7

.butter stir grease

-Teacher Preparation: I prepareccmul-.
tipIe popies of the exercise and distrib-
uted them to the clas.

Procedur.e: 1. The studentS were di-
vided into pairs,'in order to give them
a chance to dismiss:their.' choices ,With.
one other person, hefore. discuNsing them
.with the entire class. Thestudents' con,
sideration of .the, semantic properties of
each word is mow important thaio the

4:!gwer. which they fnally-arrive at.
2. -When .the exercisehad been oort-F-

plctcd. .thc entire class went over the
exercise, each Student rNding one qiunk;
thin alma and- deckled on an accepta-
ble ;Lamer for. 'roach question 1, :Wain.
only participated When the students
were finable to- arrive at- the .answer by
themse. ilves (thcne questions:are starred).

. re t ien made a list of other cook-
Le:sson111: ,Some FiguratiVe Uses ing vocahuhrrY figurative expressions

..of.Cooking Terms

This Multiple choice fill-in exercise
was based.3n,' words. that the students
had -.-detionstrated in class; however,
some other related items %MN . also in-
Onded. Each item was. a descriptive or
emotionally charged one..

1. After knocking .oVer the lamp; the lit-
tle boy, looked at his mother with
large.._sad eyes' and said, "I sorry".
Immediately, all MT angor.___ _

buttered peeled melted

2. Angela looked.at idin for a long time
With those soft, loving eyes. 'I hen she
turned and ran ont.'Ile rubbed his

--hands over his face. !for Iook had
him deeply,

stirred cut .inixed .

constant fighting _.
on my nerves.

b;iled theed grated

4. OnIsearinthe sudden seream, terror
thrtiugh-her hie a knife.

cut sliced. chopped

The snow was everywbet.e. It had
.i:Ven, through time openings
mu time cabin and outlined the walV

white. .

stirred . spooned sifted

3.

tb4 the class theught of. .,.
'Lesson IV: FolloW-4..ExerciSe nn

Figurative Meanings of .Cooking
TermsHlole 'Plays

. .The role: plays .should he short (to-
scOptionti or directions using the figura,
tive awanings of cooking terms. The

'ones .1 uSed were: .

'Butter someone up.
Something Melts your hearte

..Say something. in a choppy marmer.
Do something asif you were-boiling.
Cut someone off,
Stir: up jealousy in someone.
Say sonic:thing io .a grating. voice.
Pour out your 'heart Jo someone.
Peel off something..
Say someout.,:s name. in 'a meltiug.

You.,hear. scnne, Music that. stirs .yqn.

.Te.:elmer PreparatioU: I put the- role
plays slips of paper. for the stndents
todraw it of. a hi .1' :theii deseribcd
what rol ere and emphaslzec
the fact that -.these role plays.. could\ be
very short. I Mentioned the twecssity

of 'each .stOdent's deciding ,.whetber the
role play her, selected needed wordS or.
actions or another person dr all .three.
I then, demonstrated one. A list of .vo-
_cabulary wordS. used in the rele Phiys
(but .not. the role plays themselves) ,

could Ike put on the hoard,. to help the
students in guessing, later;' however, I.,
dida't -do it and it didn't seem to ham-
per my students.. A

Precedure: 1. Tho stodents eacji. chose
. a role 'play and, withent showing it to

anyone, spent 5 minutes deciding how
to act it oot, was the reseuree. person
for emergency help; however no, one
needed my help.

-; 2. The students 'acted out the role
plays one by. ono. After each one the:,
students' described' what happened using
their Own . words. They then tried to
-guess what the, role play was. In order
to help them deterrnine,theproper social

- context for each eXpression, lothin asked
sOine questions. For. evonple, Would this
expression br. used -in. a formai or in-

- forinal situation? Would it he used in
speech', or in writing? Is it stereotyped?
Would .a .Man or a woman vse this ex.:
pression?

One of', the feature's of English that
students shOuld .he noticing is its ,flexi-

. bility, hr . order to take: advantage, of
that flexibility, the stadents have to de
velop a ow c.E.the varieil levels of the
%mg-nage. I. feel that tins series of leS-
SQ71S, gave my stpdents the opportiMity to

this in the arca of cooking' yoeabu-
lari, and to (it) it without
my. shying, "look at how this*. word is
hsed". It ..alsi) allowed everymie to con-

-tribute to the class, generated a lot of
conversation betwceo students in deck].
log omi which word was appropriate, and
pulled out -"the ham" in everybody.'
brit*. We 'also had agood time doing

. it.
The. next .clay the Class, worked on

writing endings to storieS,This,is what
one student' wrote (Expressions .from
the '''cooting .,o-eabulary". les.so) .are

-After she . passed 'the Man Started to
follow her, very quietly, on, tip toes, fie
was too -shy to. say "Hello" or something
else. Therefore lie. onlY walked. 'hehind.
her, lint as 'she 'almost reached. her-.

' friend's house, 'he decided to' tell her
how .hialitiful 'the is and to ask her if

. she would like to he his girlfriend. He
stoppNl :her and told her in a cliop?')y

vicaincr: "Hello my..name is George
. you 'know . . . I was admiring-yoUr

.beanty . I was watehing you for
many months . . Would. you like . .
to . . t to take .iny hand Und., have
me hoside you in , . your' life?" She
lOoked at hiM, very surprised and -then
she told imium unkindly:% "First
not ithterested to knoW who you are.
Second, PM married!' . .

After that she turrA her hack to him .

and went to her .friend's house without
telling him "Coodbye'. lie: W:N deeply -

Alirred and* sloWly he began to go hack
hOme. '4/76
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GOING TO THE:CONVENTION?

mAKE A LESSON Of IT!

by Linda Zinn, .Chinatown 'Resources
Development Center, San Francisco and
Judy E.vir.p, Owl), Altman), -Qommuhity
College Center, S.F. ,

'Judy: When Linda first agreed tolake my
classes while I went to Miami for TESOL.
`77, she suggested that it would be. fun to

My students write to me there. The
idea 4 ew into a series of class actMties
bef. e uring, anti after my trip; which
are erted below; .

T classes were sidult beginners at the
'Chinatown Resource's Development
Center. The time was late April, 1§77.
Some of the students._ had been in niY class
for two or three monthS, others sinee the
previous fall.

,

The Thursday'and Friday before I left, I'
wrote on the board, :"Next Week I won't.
be Were. Do you have 'any questions?"
They did, ,of courseLiehoN!was I going,
whew would Igo., what wOuld 1 do, who

-* would be their teacher while I was away,
When would I come back, etc. As student's
asked the gnestionS, I wrote them ward
tor word on .the board. Less-than-perfect
grainnier, became obvious to the
questioners or their classmates (sometimes
with a gentle hint from me) and, in most
cases, 'they were able to tell me how to
.correct the gramlnar, I varied the form of
my answers to their questions. Some I
ansewered orally. some in written form an
the board-..this for variety as well as
practice in ,coonecting oral and written,
forms and getting meaning from both.

After , the usual whw what-where
questions, we had some interesting "how
long" and "how milch" questions which
raised the subject of tithe zones (My flight
Was 5 heurs, the time difference 3 hoers)
and fare differences for night flights,
excursion fares, etc. I wished I had had

; some brochures and timetablei j-from
various airlines for class comparison.

We spent abOut half an hour both
Thursday and Friday going over these
questions and the topics they raisedtwo
days becanse of the elementary levels of

s' the classei, and' because, class pouidation
varies somewhat from day tO day:

At the end of the. second ..discu.S.5itni
session, we produced a class composition
dietated by the Astudenti and written by
me on the board..The subject was mytrip
tbe following week--Lgood practice Of
future tense.' As the -board becarne filled
with sentences, we did 'a little editorial
work, 'cOnneeting some thotights with'
."iticl", "but", or "beeause", movingsome
sentences .to Produce a More logical
sequences discussing why the senteneei

t V, 1" IV., . ''fl

. s

shouldbe moved and *here to put them. t Pk few dittos in 'your' desk draivex can
As With the earlier eikestions, I. wrote the come in handy-go Such, occasions.) We ..,
septinces verbatim and the snidenti miae read through the cOmpositien, corifinned"
axy necessarY dgrrections, PFOnlped'ooly..... what actually had or hadn't happened, .occasionally by ine. When all were and afti4 a few' minor 'changes in- t4e
satisfied, each student .cbpied the board the .rstudents 'used for a
compositionand so i4 I, onto a ditto controlled :composition, chani,,ing ;the.;
master, for future use. future to di,e past.

Linda: Qn the 'first day the. following I felt good about this experience. It gave
'week, I primed students br asking them to - the claSs soniething real to talk about and

vieariously share with 'me. It raised a
number .,of 'topics that ivere.pf interest ta
them, such as the different air faxes, and
geOgraphy, climate ind time zones-in the :

".` LI:S. It also provided some- carry-over and
focus for -Linda as their new teacher for a
week.:

feflect on *hat *they talk!about when they
write home to friends and. relatives.- We
also.- discusse0 soine of the kinds .of
feelings 'that prompt peoPle to weite
letters'for instance, concern, interest,
curiosity. I announced toIhem that on the
next day, we would all sit down together
and Write letters to Judy; I would expect
contlibutions from eVeryone in the class.
They were to go home and think about
what they-wanted to *write.

On the second : day, We wrote our,
letters, With the students. telling me what
to put an the board. The- "advanced--
begirmini4class hadlots to say. There was
a fair arbount of paper correction and
suggestions of alternatives and, variant
Isiinns that the contributors thought were'
better than those initi4ly offered. In the
"beginning-beginning" class; students

. were more hesitant, and produced Mainly

. questions; and needed reminders from me
to Make the kinds 'of statements they
would natiirally'write in their' own letters
to friendi. .

Throughout,- I was concerned with
eecouraging selfeorrection, having them
rewOrk their sentences .before I wrote
thern on the board.. Firialy, -recorders
.wgre chOstn to-copy the letters down. The
reCorder for the advaneed-beginning class
was so enthusiastie that he couldn% resist
adding in a few lings of his own!

Judy: The first-thing I did on reaching
Miaini waS find postcards and send them
dif .to my classesi so they. Would be there
by the end of the week and could be used
in class discussion, as well *as'

reinforCement for The letters I knew the
students were writing me.

hodn't realized,' though,. how muCh
Would enjoy' the letterS from, my 'students.
They arriVed that FridaY, thanks to
Linda'S Special delivery poStage.

The week after the convention, when I ;

appeared in class, there was,again a flurry: . .

of questions,: this time in the past tense,
which were recorded, self-corrected; and
answered in the saine ivayis before. This
tiro& I had' pittures,. a route map of the.'
airhine and other "realia" to show. theta
and proinpt more questions.

. .

In' my beginning-beginner class, this
was followed. by .a cloie on the sobject of

:niy trip, Which I wrote4On the. bgardf.
Student§ read and :discussed if among
themselves, then we went over it together.
When I hadfilled in all thl blanks,Snidents
copied it..
.' In 'the advanukl-begiriner elAssi we

reviewed. the boaid composition of the.
week before, which I had.pot on'a ditto:

$9
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PEOPLE COMMUNICATING

Do yoUr.stildentS hate writing? Do.they
viewit .,a.s a .useless painfui exercise
ntteeSS.V.Y only; for exams? If so, help iS
Pen in the hand. Silent writing caw help
not only tp improve Writing awn`, but also
to : help .the studeth develop effective

:communication skilR
As. Michael Sharwood-Smith has

pointed. eut (1976: 18), the great
disadvantage of the speaking situation is
that much of the information a non-native

eaker wants to eonnnimicate can be
understood from non-linguistic cues such

facial expression,. gestures, and general
'context. It only takes one unusual question
or, comMent to 'Mow that the learner's'
command of the language is not as gpod as
it appears. In a Situation in which only
writing is perinitted, however, the learner
is forced to perfect his/her
communicative skills in the target
language itstlf. .

The idea of the "silent class" was
deve1Oped. by lavonne Mueller, a high
school English teacher. in Illinois, for a ft-

-. week remedial English 'course.(1975):.,No
talking Of any '4'ort.was perrhitted, and all'
communication was carried oUt by written
"inemos".. Specific problems were dealt
with individually in writiug,.or on pesters
for the Whole class, 'The inimediacy .and
high degree of individualism this entailed
enceuriged the students tremendously,
Mueller reports. Although it seemed.very
dethandingeven inipossibleat fir5t,
xtudehts lalcame both more Consciously
aware of errors andanore able tO deal with
them; 0. 0

In adapting this approach for
intermediate ESL. classes, J have -made
siklit memos a regular part of classroom
actiVity.. Not pnly are memos gotuffor
days when yon just don't feellike talking,
they also helie to teach students read'
and . folloW directions, to. depend on
themselves. and other students instead of
jiist the teacher foe help to pay attention
tO their owl) Work and that of 'ethers, and
to realiie that writing euiplideed be an
effective and even enjoyable 'form of
communication.

.

If yon'd like, to try it, 'here are some

. By List,

Memos can be 'short or long, simple or
very complex:"They May or may not be
directly . related to'. amither clasS
assignment.' They may involve 'writing
between studentsbonly, between students
'and teacher, or both. .(It should be made
very clear that Memos between spde s
are absolutely private and will nel'y
Seth ,by the teacher:)

Sainple As,si
The following are some examples of.

simple memos. -

J. Give another .student in the. class
directions on boss; to get to your honse.'
(Find . .out first where shelhe will be

- coining frorn.) 0

2, Ask another student,' in writing, for
suggestions abeht a good restaurant. What
kind of food does it serve? How. njh

-does it.cost?
3. Ask another stiident fOr_.hel P. with a

problein (e.g. I've 140 library book/mY
O boy-(girl) friend/my .rEsb).

These, questions may, 'of 'course, be
pwd directlY . *by the teacher,' for:

.* example; I'd like to take my 16-year-eld
sister'to a-movie for her birthday..What dO
you recommend .and why?"

The recipient. pf a question, either a._
student or the teacher: can di en ask, in
writing, for clarification (including "I can't,
read this!") or further informatiqii (")oes
your sister like spy movies?"), This may
involve quite, .a lot of -note-passing.' back
arid forth; students 'who regularly pass
notes in their other dosses May . be
delighted to utilize this talent, preyiouslY
Unappreciated by the teailier..

Other memos involve two.steps: usually
a student-to-student taSk. first, and then a
report from one or.both -students to the

. teacher, The teacherdoes not see. the first
Step, only its reported result.

One sueh memo I use at, the. beginning
of the terrn.is & useful variation of."Tell us
abont)yourself." The.. first part or the

O ,assignifient is: "introduce yourself, in
writing, 'to another stiident in the class,"
The student whe receives this introduction
must then write' dewn at least .i.three
-questions requesting further, information;
these questions are. then 'answered, also
silently:, by the first student When the
secend student .feels. s/he .has eneugh-
infprMation, s/he, then writes a Memo to,
the teacher, introducing.. his/her new .

;friend .(the.firstsnident). The teacher .can
then .aSk the. "interviewer" further
questions about the first student. The
answers roust .be obtained from' the firi;t,
student .,by the, interviewer; the
information is then incorporated into the.,
written introduction,

'The Usual Problem with this .type; of
"interi-iew" .conversathni is that students

.give 'a minimnal rePly aid then stop (e.g..
. .

ideas, \Vhci I uSe themoS.in class, I nsuallsi
Write the asSignment onthe hoard Under a
"No Talking.: Please".heading. I add.,diat
anyone who hus'pa question can ask me in
writing. . This.-1technique may, at.lhe
beginning, make students', laugh. or
beenme pa»icstricken. Refuse to 'speak
and don't let them speak either. Then wait
it out-'-'-stiidents usiudly get theidea in tWo
t& three minutes. . --

During tlw writing, .0 can skild written
informatiwr tO the boar& or call 0 their
attetitiOn to something already written
there' by ,tapping on the, board and
pointing to the ainiropriate

4. 4 0

/we

iner IQoneordia, University, Montreal

0.11

"DO,youlike reading?7 "ires.!')'. Repeated
requests fer expansinn, in. -Writing, from.
another studentor the teacher (e.g. "What
do you like to.read? Who iS.your favourite
author?. Do you like Kurt Vonnegut?").
allow students to. 'see "conversation"
techniques mucIrmore concretely than in .

.oral' work. .:. .
An Advanced Memo Assignment

: A similar 'but.' more advanced memo
exercise conSists, .of the. following

. instructions, which students find "on the
boird when they Come in.

Part. Im Work in .pairs. One person is a.
terrorist, and,the other is a negotiator. All
-phone lines between you have. been cut, so
all Your commiinication willluive to be
done in writing -The negotiations y9u
pndert4ke are top secret!

A. Terroristi: Make your demands and
threats'. Establish your sitliatien. (Whom
do.you represent?.Nhat reseurces do Yoti
have? Wbat ao you have to bargain with?).
Try to make thenegotiatorVve you What
you want. (Suggested acts .of 'terrorisire.
hijacking, a- -Plane, kidnapping a bank
manager, threatening tO 'put LSI) in the
water supply.)

B. Negotiators: Establish your situation'
(Whoin do you represent? What resources '-

do you have?. Hew firm .are the terrerist's
demands?) Try.'to convineethe terrorist to
joe up or to make conceSsions. And trrto .

negetiate a -settlement with .as little
damage as possible:. .

,
rad IT: Newspaper Report

After the problem with the terrorist has
been resolved, 'the. editor dl the
.newspaper will need a report . on the
incident. One report should be submitted
by' each. learn. Inelude relevant
information, Su.ch as the identity aad ainis
of the terrerist, what hapPened during the
negotigtiogs, and the fi ou4Onne of the;-'
situation:

Of course, ypu t judge the
acceptability'? of .sueh in your.
claSsroom, but I have not ge erally found.
it .'to be a ..prOblern, politically. One day,
when 'there -was an uneven. number .of
stndents, I. got to be a. terroristin Part I; I
can teStify ;personally .that it requires a:
great deal' of invalvernent. Students'
conitantly lnoked up words in their
.dictionaw and referred to their', past
writing. ,'%anings.. obviensly had to tie
very 'precise since "coUntless lives"
depended on a laek.of misunderstanding.
Students becanie einyentive :planning
StrategieS.furignily. My owri negotiator, iv
fact, 'started .a whole series. of, .Stage
directions, in parentliestSs,io that I wtilki
knov hoW to play along and- fill'intelier
vlp! The. reports froin Part II. were
remarkably .clear and well 'organized, in
addition ro being'eealistic and exciting.

Continued an page 20
As.- ...It)
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Continued from page 19
Why Writing? Why 'silence? Why silent

writing? Bec4uSe communication is not all
talk. Silent' :tnemo Writing .is one of the
clearest and most effective means of
impressing studenis with the potential. of.
Writing, and 'having them explbre,
Manipulate and utilize its possibilities.
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GUIDED WRITING TECHNIQUE

'FOR ADVANCED JSI. 1.F.ARNER$

By Bob Weiseberg
Nen* Alexia) State thiive,,rily

Fdito r's gote: This ,article is abstracted
:from a paper 'delkered 4.2.t-. the 1977

EXTESOL Con1.4:maim.

"11.11:1rf

. ,.....0,,:4

Tlut to:11114111es of guided writing
_.have C011.11.; itatt Wilk! 10'' ikS a practiCal
Ineallti of helping slectad,luttgitagc learik-.
,..rs lahieve fluency in writing. These
tedmiques have beef) found partieniarly
Useful with beginning .students; how-
es'er, .advaneed learners, opcci;dly. uni-
versitr leVel students in technicla fieldS,
ult.!) find guided writing"practiee to be
inappropriate to their;needs. From. the
',Whit 44 riCW Of such learners, existing:
.ilistructional nxiterials in the area stsnfer
froni one of tinve basiej failings:. (1)
manipulative. pr;ictice svith discl-ete lan:
guage items may' lit' Ntrt'SSAL butt little

,or Ito. formaltrosision is mad to assist
th student in 0,itsing these items appro;
Priately in the.context of his. fryer writ- !
totc,: .( 2) -situatintud cohtexts, often .Of -
little .isiterest to the advaiwed technical

stitilent. :ire. emphasize(l, while his Itrol)-. '

, tem. svit)u .thsercte language Heins.. aro .

glossed 0,(...r: t.:3) writierg practice re-
ar! mod cog') it it e development

.ecicke% whivh the quolenl nraY Per' '
CliVe 11 .condest:eliding.'liod thus; un-:
motivating.. ..

.. .
Crantiog th basic' validity,of ,guided

wtiting ;inactive at the advanced level,
he Materials 4.1es:eloper tIms faces a t

(1{111111)1:I. ne Iiiilst provide for intensive
itifiet ice 411,i diSt'rutC huilt..;1111ge itClir:, !Mt

111111) a 'et tti [(AI II:ay based foram( rek-
s aiti to the student, 1 le 111nsCa1s9 pro-
vide thy. hAarner iitvitli frecy writing',
Jet it iCorti1 %ado . hokling tlw ligirticy's

ThttklitOlir to :peeifie langt,tage items. A
techlittile featuring'. progreisive deem)-...

.tr,a 11.4.0, (4.11.0,.., unts ih,... obl:-
Iii4.. . .

The Icciroi(iitt, proposed and..,illtis-
(laird here, was deveioped.,at New
\lexieO -State. I. rniver;:it y for nse %%10.r

ItItil, stiidents:enrolled140 grathiate pro7
.0.'.iins it va)ious technical fields.. It
'4 omianes .tlio. 'advantages of intensive
practit e in t.he'114.4 speeitie language.

A IN 1 r r 'i coltunt.tu .to : lei latk.a1 writing
in English NA all the need fur 1roe1ding
stialents the woorconity. to. cittitio} AIR,'

.. Prautieed ite.nis, it) self-gentteate.d 'eon-.
. texts. Wheic controlled contextS are

itiOvided. th y are .11i keeping with the
stiphistivatiou and iutt.,tesi icvd of Ow.
it%intcrs, . : :. ,

'llic kcipmicioe ,consitls_.0L:a..scrivs of 1,
i 1 tott'xioally. ba.m'd 0:.i.reist!s featiaing
t....tentatically epwided deletions. Each
...(1 itlik. deals .ssikli .ta staxiiit: lai'iguage
iteta..eg.. t bi: it.a;t4iVe 'vq.iyu.,

,

rviative,-
,.

doiiii.twea.on pa' '.

GUIDED. WROING FOR

ADVANCED °EU

Canthweck frinn 7,tage 6 -
wrimus. etc.) As students work through
the exercises. they are. allowed 'progres-
skely wider opporoinities- for original
syriting, :while maintaining' focus. on. the.
pat'tfedlar a4D under:study...Beginning:-
Avith contrf)1(,1 eitntext. the :students'
eventually c(...ntrol the' contexi
selves, i.e.,lhey:.;ire writing freely:.

The sequencing Of . exercises-. is as
(1) identification of 'all hi-

stances of a pay.ticular language feature
.%.'Ititin a ss.:2itten model; (2) <lcletion.:
and subseipi-nt. replacement .'(.a.
statement)- mf he te;efire
CILITC11(..e Within, ale toodg1; fiektioki
and.; subsequent replacement (01- re-
statement) within 'the. model .of 'whole
elanses or phrases containing the fea-
ture:: 0) 'paraphrasing the model; 'old
-(3. writing an .original
dieolatically.' related .to the model,
histrating 'correct uSe of the target .

feature.. .
'useful feature .of pregressise. de-

euntrol i ts:adaptabili..y to,a.varietyof
teael objeetives. .A4 hough.

.the example given deal with a entence
level grammar item, the focus. of .the .ex-
.1relses . ifist as ..Svell bo on
emirs() level .-features..;ir ..on the 'Micro.-
vocal ndary of a. speeffie technk 4idd,'
Whateve feature .is ;hosen, progressive
(Iceman)! proVides 'for its systematic
integration inio the advanced leaineis..
;telive svriting repertoire. i'hus it preves
to be . a. usefiil addition to, existing
ginded writing_techniquest, *T.\- (.7.78

Execived from the /;S:(' Newv/etter,
issue #10,.. January, 1978)
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t BOOK REVIE S
A UAGE PLAY:.AN INTRODUC. -A COMMUNICATPIE.GRA

'VON -LINGUISTICS'. .. --. -,' OF ENGLISH : The goal of neorporating nattirar Ian-
guagc .,into The English.as a second Ian-By I)o 1 F. Nilsen and Allt.sen race liy ("woke y Level) 4 InXI I SVal tvi.J guage -classroom is not , a ..new one..Nilsen, N ' bury House 'Publishers. . 1...ondyn, Longman's, 107
Classroom Visitors, the. radio; songs,' and

Free
aul .1..). Roberts, .1_aped' intervieWS are jUSt a. feW cf' ths.Reviewed bY Carol QAzi,. Reviewed b

Arizona State Univeity iversityof'..Berlin sources th4t teachers have been. using.
: to. :fccomplish this 'goal. :Nevertheless;

..",Uniguage. pia iS the. neweSt frontier . 1...ecch ei Svartvik lave. written a 'note. the .strategies which. niake tpc exercise
of Anteriean: Engl IC.state. the authorS. worthy book for ti se .4.4hers:?f:gr:o.p. ail virective One is of concern to) all of us..
Of 'ai.eigiiage Mau, d'StUdentS,..aS re4a1- mitr in ESL/EV" Who are interi.sted in :lite' follmving two articles gi've sug-
ers .of -this fascina lig biJok, lx.,/xne using- the "eon) unic:itive:' .or "noti6nal" sestions basod on different teachtns' use
frontiersinen ;in& %rot en.as they .follow,. . apprOach; It .especialf.Y valuable to of the, sione souree: the alf-irews :radio .

'OR,. anthors'..orderly ; i d insightful new. those :of us m require a published station in' their .trea...;. One. comes
,approach . to linguistk,\ they becoine . reference 1 i Of English grammarlint NYS ESOL Bak's IDIPM, :ma the

.. latiguage Pla-ers. .

write our it .ex114.1ses. : other frum- the ..Alemenly'..,cazeUe'... Both .,

. . ,

The Nilscus have hecoi e well-kMAsn, Th ho k is divided fintii four parts reach a ..portion of TIL.SQL's member-.
for -.Ihvir efforts in inakh . basic lin- dealing 'lilt the' vaxieties Hof.' English, ship.. In the bclic..t. that Many inctropoli-
guistic;; i,teces;sible ;yid rele an't to stu- intona ti u, gr.untnar in -use and a .gram- tau areas have. a balon Wlfielr features-aS mt +4.es ho would otherwist i t. 1114 it !natio; eempolditun eontyls the last cnaslaht or often-repeated news, I WiMild. . ,SO, and Lx»gimge Pray is t eir fhtest. thn:d if .thv 1m.i4 k, .1 11 the. tirs-t. ro OAT brief . like a sharp 'these ar ticks With ,-all
1)0E44 to date:. StUdents, letun hat. the- j) irt of ..the book: dealing... with the va. TESOC..niembers. °. .

. ..111y!ilery" behind: iNeryday Aa tg, ( B rie of EkliSh there 'is It trcatniott of ,Ir0111 New ..York, the 11)10A1 of NYS
.1 watIcrs. ..is. .geographieill. variety: .Espi, BEA, Lessol,is tliat. Work7 by.i.trgim. ..ulvertiSifiLf. techniques,' iarkti, s 1

,,.t,...;.. is itO mystery, a.tall,. but', is .t It s talen ;lial svokvn English ,ind.levels of ' 1);Irkn1.,ay'son, Vol, .7, NO.. 2, .p. ,3..'
sult of fla, inter:idiot) .01; plain() IS age'. In the Second partridealiuw'With All Nvwss .All The- Tiinc. °13ccomes` annierphologY, ..ind Winalitil:S. Stlitil 114 ; t,11,011;itioll the:l' is a fiVe page dist:mission .A11-Boirud .,AitV ., .,. 'I"' It'd -t-o) .1liiN tliwovcrY (41:IPIvr-,I r- of datt .area as .it, relates to gramm;te. In "-1'0,11. 1)-.1\*C ttls Oventr-fwg . minutes,

. ..

elopter as the, Nikens disens langunk part three a number of pertinynt, poin.ts -Wolf. rV',4 \1 c' .11 tl . %mild. the announcer ,
play in a. higldY radably ;incl .Conve '
tional style -which is ...:Irc to capt re
o .vel y Nuident.'s attentioll\ morcovoi a.
'elle' cud. sof -e-acli chapter, Ilicre aro
d.m.tion and analysi cxereise vhich ,
Voirlire indents to find exaMples of Ilan-.
t.,nagy ;pla,v., on their own, / ingliagr
May. thert;fory, becomes poll is ono of

the most .vitaLand gcrinam.. I 'kik., avail.-
able for use in_ either an. itrodt:tory,

' linguistics class- or a_ frosla ao coMposi-
I iot I 'class. .

.

- ,As tla. t itle indicates. 115 ,book .covers
all areas Of basic. lingnis a's. Tlal' Nilscos
hegin with .a. genera" diseussiOn about

r they differ: fro hat Of "received stan- ii)"'"'",1",(1"ts wk."' iint!.1g"",11 `'I'!(.:"
the nature of langur ge (paralanguage, -.

plxitict.ics.. etc.).. at/kI a ..clisensliem m. dully.. As, ,.t. reference fer Sri(' enterpta:tOe room. wit!' a sinati ram()
, . .

"NA'hat eactly is 1 iguage play`,' . It is _.ac're, under hyr arm..;hy explained -that Ole
f or

English if.'is.t'inite .. daily cieWs :bullethrs are an eXCtilept, .
ginute, stmlents e told: .this creative'

. . source of topic;s,' for ..conversatirm, it,pdin that respect. It oust Iiiiivever, he ec-lisp is, exprt.S.SC in. luetaplthrs. graffiti, asked thetir fo) IAsten. and take notes on,nuanbcred tliat this shakcd 4,1. 4.:efercii.Ce onv .1.';i1 itei jig, l'hou 1eXattlyratm; .eii-balid. mho jargon sac, swittlbed -en.
,Ithissectioo I t11:11)1e'r foitr ,is especially ''"trq "11(1, d'x'-s' ""t ''(1'..'1'"Y ''''N''''O's ,NVINS' '1 0.I0, Mradil ten-ten" as..some

t 1 1

.delight fa. Vv° It -its .11111-11own on all (he: "hr,tbit'ugh ,it il6cencin le' a large!. ilut»Im''. ' say., the AM statibu.' Whieli_ gives fromot examples-1d Mustrat the.gannuatical ,thrx, t nye. ito.s of ili:Ws, then cnn-<::tt,t't.rnis 11 I I I i Iix. for...i.gaWay -Ipatitlitien),
cuphriaisi s .. lOgos, 'etc, '..- Stqents 'are
u.ivell \pc t. OrtY): antliNilig,..o 04.11Plt'S a.
whilv t esetype. of language play are.,..

-ited it 'the real s% field. familiar .to all ,t.it
tlu'iii.,f For.. csamplc. . buinper; stickers-
oftel ..iture instances' of th,e expression
iif t le' olriver's Individuality:. 71.11) no
'a . uIfrfs. Old. man, Tin ...1' SeXy senior
4 it1/4411, Hock- gronps often chtiOse two ,

tviird.nant s fol.' themselveS that aw'con-
tradietory at I are therefore fa..seinatiug...

'Ctintinued.oli.jiage. 12

By Darlene Larion
Now. York ,qniversity

aro Liken. np. Virst.,of all, graininatiod intmiod t he st4dt ak:made a heroic.'if
1..1;ncentS such as duration, frequetur:v., futile; effnrt to l.ake notes. Dnring eom-
'lace( foamier, 'cause, etc, are pre:kenled. inerciars I turned down 'the volume and

est .'. information, reality 'and .. belicf.., Nviiited. '14 .fecdt5aok Ell:" tbo Il'6N1. , . .

; od, emotion and attitude; tgl,nicati- i'clIc.ent,, ;Iliticlit 'joined ..in Out' ( ustling.
1,,,,... ju conuect,.d acotirse an., disclussyd, clatnor,- wriivh joatiti Cirgis. ESOL :In.
in çtaiI. The fourth seclitio, the grain sti'"ckw,"1 a forunt'r, 'ICA-I)" Edno'"-
matic 1 toinp-endium, .Nerves as a gram. , that Centm. She's sharing 'a 104.cdrr idea
maiea intic,x-lor tht, dew, much, m , which 4.c used., svi0 e..4)11vagito llas_hida
the ma ier of -the various handbooks '-'14l.- IIP- i',"'1"."' lis.t.(4,1"".g 1-'"1"Prcheil
put on ).c.,, publishers in the,. united sion. At- tile sante time, this technkoe
States for resinnan English 'courses: expands vocalndaiy pyoyides up-to7the,

thors have t
trhile tl kitsl'i ag.lItcl:iittis(111;:iiiniki.,-.ctlitriedmi.g.: fn:iiiiIi.tsu!tow'' itiitf.,117(1)11.1111.41szviil jst.tlti:olicto.iscl;ror:itim..eas.fs..

the American grdiuntit,;a1 forms. where kt. ir 01 iniahs
. ,

-klotuts tue-e.o.\_erc theit 'repeats' theuteAVS boIktnt

the bisik is based 61i
11u... authors. state in: e pit!reftst..(Nz..kt.fitAit

Cranthliw of ,.,confel!mixn try 1.'Ingligir tnt ot sh lit iid wi "Icouldn't under..,

.19T2y,.which 1 ) doubt., st nid tin. t I 111111 urV I cotildn't gerthi:
' familiar to .upost ,t,each'ers f Euglish cud of the sentene-e, I couldn't write fLt
.gritrinr:11*: 1' u tour thuo. ( enough." .1"be -vocilbula0,.'probkitn''' was.
Compyidium, erdsreferetic 1- to' this st)Ived by.her writingat 7the board new
Inonume»tal work. .° or -difficult 0 words . and' phraws, °items

Tli e. anthors also, recofutocial. I iat tho' that -seemed'!different" in the stream of
hook 0 lx. used with advanced foreign 'discourse, .and high:interest names-and

Coallulicri on pgue 12 Coitunned on page 12



6,78I. Be scorable,

Last 10,41 O)C loystmve sonal lOg
it.; t III Iii LIII CV0111(11111.11'y Stith') that

fits'. the 'above eriteria and which I Caw
gisc. h iny students at least once a Wi'ek.

0101(1 'tt"i.ii'S on 'I. ..)11'..S
Ook" Giulio station fk(:11S).. can
inefodeoa commercial. I filOI lOCal
_and the weather, rtport usually require

hael.goamd inform:loot,
val. nat".10Mil'ancl
rm. I -(.an vvrird five- stories
straight throtadi. Opar_wise, -1,,have. Iii

-stop Ow:recorder stnnetitingcomes
-'thars too tech wcat ,or

*The. tOpir Ih.e fivr lories ;mai ar-
rangrd'in r,pidoin 'order op e11e1I stpdt-pt.

yavvr: As the students hear. the 'recortl-
.intr, they:,pot. a, "I". nest to the first
story they. liea4 a "2" imeXt ,to the see-

. mid; .

anotiar specifit
Jim, for each qory is given to Vach stu-
dent 1.11(!y shear OR' aga.in
and answer die questions,. (These Clues.

C'uniintied ff(1.1P1 11(1/40-11,

for 1... plc, Iron. Bliitctily.". Adver-
tisers _at. (fir aktycrtisimi, clicCtive,
ties-11)., lainpli!lahgtinge
iilay, Thy a( vcrtisoiltlits used by the
various panty 'conip:odc,N ore the'

.c%01111)Irs the, Nilsens.
win) refer. to pa acis as. "The

tyv'er-110 1970's". Vrggs,

.(01)%iolisly, i are usv.
r\11141)1(..

11:eggs.? 1) Lining it, lot L'eggs, and
Jo:1,1144,g iv )1,1%tic egg.

Mao todcids rctidiog tutgri iquif
will siNvitrv of tlIk'st.; p.11(11(»Iya:
low ley risao. ow Niiscnis'N 13Ot

-41;rt. v feNv of. tlivin will havi!
ciAted: t.tent %vhiell thvir.
Iairgoop., tIrr pio;:t . takeit-for-gralifed
toA, at their disposal. not:mily w-ork.'S for
then, Ian amuses them as %Veil,

.
. :TN 478

Conti-nd.froth paw tt
wiy:mt. iata small aS **a higli of. SM."
'The desire to."get.theend" of flit utter-
anee caused t oncentrated listuning.whell
it came round again. lotion reports that
one etninnerei:d break timund itildents
eager it; discuss a etirrent highly sensi-
tivi. moral Issue which h,d to soggestions
as to hiriv 4 similar, situation would .lic
bandled in their. countries:

SeVeral taitcolig:s of this ks.son ark?
orth attcittiult. She feels that it led to
good praeticc ill.-getting" time final parts
of seittenees, Tinit..alone, is an meellent
achievement. ;aid it is elosely related to
Preiiicting,what the final part might'
a rvading skill that tat...hers often 'pon-
der over ho .to develop. This radib ex-
perienee 'also provided an incentive to
read tho daily newspapers whieb, in
turn, led t .stematie instruetion. in

I .

_
tions 'arc-- in the, s:one sequential 'Order
as the reetn.ding,r!

The c..ereises are disettsSed and scored
in class'. Students' rt cord their percent-
age scow for 'the comhined exercises on
Indkidual student progress charts, .

The students themselees are entbusi-, Ethic
ie.tie about the exercise and their scores- aetivi
as they accumulate indicating improve- -has be(
meta in' listening conlpreliensiOn. Tim* obvious
exercise is easy enough to make that-I that luau

TESTING SURVEY

TENDED

first phase. of 4.1 U.S. 'Office. of
sponsorCd surVeY, of cur=

s. language testing rcsear
completed.13evause it lico

luring the comic; of tile.su ,ey
scholars. who are active en..

don tcringe whcio_I throw it awny- after raged \langUage testing resea ch. or
0114` Wit`. L feel' that the students have .. 101)1110w- had11.01 h.c cofit,
4 right to neWs that's kss than, 24 hours sva docideV to extaid the p ject forold:

. . .

An IT' WORKS .column of the past,
VOL N. No; h of the fESOL Newslencr,
p. .5, "A New, on an:Old Angle"

an additional ycar.
If you -dici\ 'not have an pporttmity

to fill ,out .a. \iurvey questiOnnaire° and
are no%y iiwohçd in a re earely.projeet
which 'dt.,als wi 'latigua -testing, baYe'_suggested tishrg- the development', of

been involved, or are .soon togrometra., proofs- to give students in-.. r"?ei
begin_such aproj 1 'Youlc.1 apPreciatcsight. into., thy development of 4 para-

graPh. This: article' came from the. wOrk me and requeStit if you ivonld.svi
of Mary. Hines and her 'experieneo thrvey- fP6". u did complete a

.stirvey form,.. but ss, nild like tet update
the InforMation, e send'Abe ,addi-
thMal information/or writo feu- an addi-
tional survey. fi4in..

,

Language t9sting re.earch should bo
whit ii tins iuiuh&I tus lit theinsOves. s:ige ht iii aticle on Page 48 of the understood h re :IS'

. lozmnal or in-'after class had ended,
. April 3, 1978, ksoe. of Chrooich, of formal study or experin ent concerning

l'foni California, : the AtrmanY'(;!;- Education, "The: Reciprocity Of ' methods of evaluating 1 nguage profi-zrtte,. 22mi 1 hi lull \birch, 1978, iii u1' nut I NioulhersP.' by low, Blmni, CtUOCV,.. HOVVOU'ilt, apt tido or ati-(Vairio E,tsy,Listeititig (-4kapreliensiori: associatv profess4 of Erighsh,at.-york tilde; Tilt development language
Excrciso- 0111c .1 lit Tthn Traga'rdh . College of the Cits UnivcIsitv of-Ness'. test sslii is.of general inte est. to other

This semester. I s"Intvd. tOOcvd"1) York- A iih dlt in s Tcadicrs.oirght users ould also fall into th category...Iktentog exercise ba-ed -06 l.k(Iil III take-:tds-antage..of the, corninon,fouo-repos. ft,r coyESI;.(10-elpN.. It to ijatioo of writing alma tui.ati The aruele
fit thy f011owing criteria: supports the viewthat "there should be

Sht . ft ci mat the best part.eamd, emonomoo college and university writ;
. .\Own thi students realized that as they. joy, classes, ...

't'eachers who .vcirk in comParable.continued to listen to the 'um's, their.
lisf"ini2.1ifoficie.nc.Y iinProvo(I tonsider- prOgrams uid (hid (fines'. idea °usefulahl),r. They had'acquired le.t.riMmg.tool Wonhl appreciate the insights and 'Ines-

. .1. -rake aollOor or 1,,,,,s to make from prat:Heal benefit in presenting Math to
ro,adioit _to .0, exilcisv, .... sttideots in Engfisli classes and EngliSh,

2. Itequire hsteniog skills.for, general to-freshmen iu math.-.Although the au-
MI`Offillg- :15 Wril .It Sp6411,' detail, Allor is Hut writing um' loose emeerned

, ,

..1. Not.rcoire miii.icrecall ;.thoity, if 'with 1...nglish aS n1 st..cood lairgtwge, I
aoy, and

.
helieve her isights can be oseful for.us.'
as Well, ,

LANGUAG.E PLAY :

V e se-write to: 'Randall L. ones, De--
part tent of Nofleni. Languag Morrill
IL CoinelL Univbrsity, Ith .N.Y:

0

A COMMUNICATIVE
GRAMMAR

.Continuccisfivn age 2-1

ts suck as those who.: their
r of c011ege or .uni ersity. It- :is

fol.' those snide s who have
eourSo. EngliSh and

fOund. on Of, the gram-./
a Wtalile W.Hils for, ,use .
ioliave several years of,

id a .certaiii mastery ._

.While the obook pre-
ar..as it filnetions.,_

licCessary Strife-
ts ninst have in

tht:: 'language
velkviitten `.

stodel
first yt
drsigimec
had a pi
have _receis
mai of the

It. is halet
with stiidents
"school lf.oglish.
of basic 'strucb
Nepk,
it. doels Vxelialt;
tuiral,frann/whkh-studt.
order. to. ,,mintiniCate"
bes.poil bask. leve'l. With,
Cereisi. to practiev, the funetions pre-',
_,,entet 1)44' and' the, teacher/a._
igrea h"al of *sticcesS, can 'expected in
a g O1111110e sOliCh iti.1111(11(led tO

stiidents how. to "use" the 'grain.
mar of the Itatpi?ge rather than simply,
ioternali/..e Its grdiiiimtiVal stractures.'

TN. 6/78
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COMMUNICATIOA STRIPS
By Mary Ann' Boyd and John II: Boyd

Illinois State Univasity
What starts shy, sdf-conseions adults'

communWating in the 'ESL dasSroom?
.What process supplies meaningful yet;
Controlled etintent that gives these stu-
qents,. the 'imPetuk to 1)articipate? For
-us and Icw our intermediate level ESL
r;tudents Of several .first'language ,back-
grounds one answer to these _questions
has been the strip story.

The: idea 'of using-'strip .stoOes with
ovr studentv-.4.'wolVo4---attef-:-:we
nobcrt cnibson's.article in the June -1,973
TER?", Quartiyhj, 'The procedure he .

described consisted of breaking _down a
story sentence by sentence" and typkg
tradt sentertee on au individual strip of

-paper. These senterwv strips were then
to be ratithimly distributed to the stu-
dents, The students' task Was then to
communicate the contents-of their -strips
to the Others. in 'class arid 'in so.
doing, to orally re-assemble the .ships
putting the Seotences of the Ntol); inta
a logical sequence.

,Otir first attempts. ,,to use tnis tech-
nique otir classes dia "LA meet with
nuwh stieeess. After much thought and
experinientation however,. made
three alterations in the. prOcedure as
rummy(' -try Anson and have 'since -seen

;the linique flourish with our students,.
rad iiLilIy. thought that it was',

that the students memorize
trstrips as .siiggemol, in the artiele..
Rut the adult Students resisted. this and,
tbe struggle to memorize their strips' .

beeame the paramount issue facing.
01011 to the detriment of .commUniea,
tion..We therefore decided' to ljt them
keep thisir strips in front of them mak-
ing onlY: the -request that, tlwy did pot
'shoc.i.r. their strips to the Others in the
rotrui:. lking-',sporty ahout ii all, they.,
carefully' kept the.written'strips to them:-.

it.-; was suggested that 'the
'%tudents iningk svithyach otber,, in'
manner similar to'a eo41.tail party While
communicating their. strips.. Our stu-
lents waittea ond.s4emed, to profit 'from
lore 'order. :Thus...they,. group them;

;411'eS i ;1:"Orefe and say theirsentenees
run after.' another -ariaind the.' circle..
Th'is masiminu stUdent input in
',the problem. areas of %.ocabulary 'Wen,
tificatitni,..proymnciatioo assistance.' and
overall comprell'ension of the' sentences,
We try to stay .ss;ith one sentc. we until,
all in the yomo fimUliar With ihe
vocabulal.y prouuneiation4, ati'd
nwaningisof the strip..

This .drres not Mean :however that we
as tcaeher$, dominate the Proceedings,

ear

of the actors from individual. stripS.. A
pantomime can be used to. set the se-.
glience of actions. If desired. To Make
the' students- mOre..aWiltre of ..the need.
to communWate clearly, a dictation 'can
1011ow with .each student dietating his '-
sentence' to the others .in the clais in
.ordei; 'until' the -whole. -story. has' been
'given. .

. With a.less advanced, more inhibited
class, the. teacher nlay wish to follow
another proeedure which we have used
sheeesSfIlllY.; funnely, a yeversal in the
above order..With this. procedUre .the'
leacher begins.- by writing potentially--.
unfamiliar vocabulary words , on -the

,,,board and elicits the meanings.fronr the
class. ,When this has bee.n done to .

everyone's satisfaction, ,the' teacher sets
the,,Seeste of.the _story orally or through

..a...Picture if possible :int.1 briefly intro7
dnees the characters:-(kdanger here is
for .tlw teaCher to talk too - muchthis

-.sup shouldbe carefully :self-monitored
by. (he 'teacher.).

At this point the' sentences are' read
,,randon'ily by' the teacher to all . of' the
-student.as a 'dictation. When the dicta-

-- (ion -has been' courphrted and cotrected.
..the teacher distributes copies `of the
already-dictated strips .and the students .

orally'put -the Stm.v together. This sense
of familiarity 'with the- strips and the

-.context can, certainly aid a -less.- sclf-
t,..onfidelit class to tomnmnicate.

Whatever'. 'the. procedures .foiltnVud,
the goals and .the value'of the technique
reinaM essentially the !iame Each, stu-
dent is forced to cennimpicate a small

.'slice infonation withotit ;Bioh the
whole cannot be achieved ;nut yet each!'
Student is 'given the eact inforniation
to be emnimmicated. The students
concentrate on communibating without
the pressure Of sePtence chnstnieting
as well, This blend of eontrolled motent .

and comMunicativefrespOnsibility tends
to result in a prodnetive, profitable and
enloyable ',elass session .each time is

employed. What..niore mad ESL
teacher

-.

-

' 'T *.

On the eonteary, WI. become the ob-
servers, assisting only when the collee-.

'tive knowledge of the class cannot solve
a problem. We feel that: it. is crucial
that the students turn to each other and
rely 'op that*: collectiye knoWledge ta
decipher the . ine.anings.- of the strips
rather than to inrn automatieally. to the'
'teacher fOr ansWers.

Our t Mt! innMation came about be
cause of .the difficulty' involved
choosing material to Be .used. .We

AIWA...Ault _malty_ stories lend.'
-themsdees to this technique without
massive rewriting on the part of 'die
teacher. A story too difficult to coin-.
prehend will :frustrate the students. atld

:NOthout adequate sequence Clues
.will Perplex...In. neither case -will the
ithiectiv 'of the lesson' be met. After
trial and error, we decided to write bur
own strip' stories- to tailor them to our
pecific purposes. To meet the students'
needs the stories all revolve.around life-

. coping situations, contain vocabulary
and sentence patterns COI»InOn tO Oral.
English and employ tines to sequence
us a Matter of coUrse.

'Depending oil the _Class we fallow
%.arions procedures with the strip stories.'
Nlost commonly we band each student
a strip without explanation 'of content
ot lechnigne.. (Onw students are now
quite familiar ,,with sthe teAnique
though, we did explaii it at Ow outset.).
They take a minute to read. .over their
'strips,. look up an ,tinfaini4ar word :if.
they like and begin'to feel,comfortable
with their ,sentences. Then they ,

semble..theinselves. in a circle and the
first mtind'of speaking begins, Thir: first
Mund. 'takes the most time becauSe, .all
-of the vocabnlary, prmumciation and
eomPrehension problems havir to .be.
ironed out to everyone:N. atiNfadion.
When. this has been:accomplished, sec-
optl and subsequent .rounds oL Oral
eominunieation of the 'strips edntipue
until the students.beginto get a feeling,.
for the Context of the story:Then, and
at. this point a leader always seem's to
emerge,--the students- 'start .1,9 try 'this-
ferent sequences Of sentenetyorder until
the conipleted Whole seems right.", Dis-
etission 'and debate ensue with one stu-
dent defending his for .a par-
tWular.sentenee mader while-others' point.'
to the illogic ' and 'or: iMpirssibility' of .

snelv, an order. when .. the sen-
tenceN have Veen .arranged.tO the 'satk.:
faction'.4 :all and 'a proper sequence

. has been obtained; folloW,:up exercises
can 'be done. .klub: 'itself 'to one. a role.
Play can occur %Pith student prompting

Min 'and A,lary Ann 'fire rct±rking at
tpreivnt irriltitirily 'with V i.eloapit'Ae ',4udeta.v.
Theit: hare uritien a Art 'of Ott riti 4toriev .

whirb tIfyy,..hai-e found Atieces8fut in their.
rimkev,-br. (11(14' paterials they AttgczeAt thg
following ...follow-up- exereisec. .

yollmv-up -exercises:

) 'Students can role play the storY with
the other. studentS ...Pminpting the

4 "iictors" from individual strips. -. .
Each' stlident eat) dietate 'his strip,

, iii 6t(Uy order, to the rest Of.the crass-
. until the wi iole. story has".been giVen.

One. Sttuleut Care change the stoty
into, .reported speech -and retell the
story, tO the class.

'TN 917S .
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A VISIT TO THE OCTOPUS'S

GARDEN

Parlene 'Larson
,New York Universitij

'1978 it k not 11(Tessary .to make
the 'Cosi., for the value of using Songs
in the secOnd langitage classroom, Every
publisher. of second langnage materials

,adding records, caSsettes and books
of suggestions about 'how to .use .songs,
io learning a language. What's more,

;they're filo.- Studeuts 'think So, and
teacher dci, too. 'Intonation and stress
patterns of a langnage- beeönw a bit
mbre clear to_ students when melodic

. patterns...are... going along with :them.
And... if repetition is- good for. Ijognagp
learning, songs .have got to be.the uttr,

'swer.. What other lessoo will students
repeat and repeat and repeat to tlkst»...
selves when class is (Arcr? None that I.

can ..think of. Thus, it is..with pleasure
that. I offer a: song I have used for an
obvious several years .(since. the Beatles
ore no longer- re,cording.) nut students

-We.would be sp happy, you and me,'
No one theriyto tell:us what.to do

I'd like to be.under the' sea
irran octopus's garden with Yeti.
io an octopus'igarden with yOu . . .

,

up late, I- wouldn't speak English.
speok French: I would0 'slam( and: .
swim about .the coral in an 'octoPuis"s'
golden, I'd drink coffee:in :a sidewalk
cafe and:watch people Walk by. .

With Abe information. about the

,

-I have the song in its entiiety on tape Ikatles .. and the. information abont ow,
about( three or boor timeS with a minutc ..there are' many model. sentences to
or solx.tween...each reerd.Ing- Ikgin by manipulate in yes/no and NV11- queS-
asking students' to- listen .the first time (ha)s :old answers. I'm .sure y011 14ye
jhro,igh, Ivithoitt. any ascussiea, pass corried out such practice many times.
out copies' of the ...,,,ords :and let them But just because they Can ask and'
listen a 'second time. Sometimes they; answer, tliot is, maniPulotc the word
listen and read a second:time without order of sorac structurcsjust given them,
any rentarkS, but usually I ask if. there. It dOesn't inean that- they havc attained'
are any questimrs: A few of 'tip vocabu- eonmuunivative ;competence with the
lary iteMs that .students routinely as1; .- same.. They' necci t.0 phig into.' these
about. are: cave, shade; and :hentiath. forms 'some new information and relate
"Beneath". only proVes -that we drill' information to. . yon that )_Iput haven't
away on the, word c"under" and forget told lhet.u, may neVer have- heard be;,(77
lir mention. (Its twin.. .1?eneruth." Tell fore, and may find surPrising, .news- .

them that in this case, '.'bencath".-equals worthy, dull, donbtful, interesting, ex-
"oncler.." " trai»ditutry,. ho-butn, or frightening.

I have,' a picture or twki that- I have They need to use these forms in other .

foinicl. in trayel brochhres and maga. places,. integrated with' other .,strureturos.
zines of scenes that were supposedly lietnember, if you're following these
snapped underwater. Pictures-of the sea-. soggestions with a group of fifteen,
bed, of coral, of underwater caves and You've probably-used 'Awbuld" in every
Inde-aways are -not hard to find- if you sentence for the last twenty Minutes. .

doln't need them tomorrow, If you.tue. And nobody .but .nobady ever. does that
not 'an artist, ' von can, neverthelesS,. '. tit real life, .

draW 0. on in the upper cori.te.r of .the -: Onp contrast I like to make is be-
'blackboard, putt a treein 'the middle, tweco Wouhr sentences 'and '"is/are"

Iike it as touch today as they .did the- draW a tree horizoOtally .on .tlie
'first Otte uSed it. sid e! awity from the' sun., aunk .;baseti

Following. ore 'the words tc; ;N AN touching. Put a.eatin the tniddle of the
OCTOPUS'S CARDEN.7as Sung by the horizontal tree and .you'll have a..eat
fleatIcs, The_recording is currently avail- . "in the shade." it's time to listen to
oble in a .collection of -13catles' hitS... the song agaio.

. Called '''.19(37,:1970 Selections 'of the Thu.'re is DU rule that says that. a 'ming
!flks". also vreviou_sly released. by must have a gramenar focus, a -cultural
Apple Records, Inc .1700 Broadway, fOens, or a -pronunciation focns. A ming
N.Y.C: 10019.. is worth dui:1g for tbe song,. Yu:I'm:11d

end the lessm -here and bring- it out
IN AN OCTOPUS'S CAIIDEN Again. another day ai hackground music

. , for ckaning .up after a party, or let them
J'd like to be .rinder the sea .sing. it again 4in a 'day when yon ftnish

'in an .octopirs's' garden the shady. five' thinntes early. Brit just cosp you
IIe7d let us in' knows .Where'We've'been are interestedin grainmar

in his octopus's garden in the shade. tell 'yoti alut one l" have used. .

When students are acquainted withI'd :ask:my friends in Conte and. see
the, song, 'have them- identify the. partsan octopus's garden ith me . what:the Beatles ,would do.I'd. like to be 'Under the Sea .

. . . They .may mulerhue these structures,, .

.

- in . an Octopus s garckn in the.shade. . . .

- ' read them. to you, write them. on the
.We would be 'warm below the. storm7 blaCkboard. Second,;:find thoWords that

Iii oirr little hide-away 'beneath the- tell us the answer to; How would -t4e,. ,

.......
waves.

sentences, (Would you like to he in
Paris? Ate you iit Paris?) 'One mistake
that; some students make-.,is that they.
add "like" to every "woule. The "wouild
like": statement. an introdUctory one. _
It sets, the. stcue 'and: vanishes. -Ong' We.
move _into that imaginary scene. "d".
cuintually,signals that we're there. So
nOw and then I 'bring them back to
reality with 'and. "are", then
back to Paris. with "'d.'

:You've taught thi.s form bc,fore. :In
.grammar books it is uhvays .foUnd. with .

the conditionals. and 'contideted .to con-
fusing forms 'like "If Fwere Paris.".
In written, formal language, ye.. must
connecf.these two clauses, :but that is
not ,the way it works in conversation.
"Would like" or "want" structures can
sct the imaginary- .`Seerte and.
0.6 it from there' without a speaker
ever uftering 0n ."If were:No wondee'.
students. have groubk relating their
study of 'English tO their real dperi'.

.

. . BeadeS feel? How .weuld they.be? That's enee-5:7
. .. : , .

. . . Of: course.this lesson needs a 'littleanOther group. If tliest,are. gOing on .the
Resiitiii:ign ti:kir,t01:)ei`lisaiss Ggnar. ctiheci'l sieleaa7tbe:li ''.cav'el: blackboard, keep the, answeistO "What emphasis. citi; the fact that We . don't

- word& they doe on 'one 'skit., those to cimphisi'-`e. wOL!ld:! The -'whole. 'We'llWe WO-1dd sing and.'dance areund
. . we're. talking about. the unreal isbeciinse \.v,,,d know wc:can,t bo found:. "How wonkl ,they be?" on 'Another Side': that'

,- reduced to a pint-sized rfd./.About this 'time, I tell. the students .I'd like to 'be under the sea, If you've taken yOur students throughdtat I wouldn't like to bounder 'thesea.: in an octopus's 44:mien:in the.shade. :. all of thc.se-s.teps. :you're just 'about. safeI'd like .to lic' in. Paris. I d buy perfume. artiiir i i _ 13 f 1 .,. ..
c ia*., tit, .:o . course', t rat s not

. We wonld 'shont and NWint. about
. I'd Visit the Louvre, I'd write post cards itonw and thew i,ol. scnre um& ytin

the 4..oral .that-lies benleath the wavm ;to my family.. I wouldn't .teach .Etrglis1).. go how.: Tho goal.. ".1.),. 'headed for.
..0h; what joy for every. girt and boy I souticht:t get up early. I Wnpldn't be .rm sow ),i0i.l.vic gmw&itA, is to find .out

:knowing thy're'happy and they're . . busy. I'd lx., free, be.relaxed, be happy. What -places,'iti the 'world the students
- L.afe. . Id eat delicious Vreuch food and stay.._ Contained on- ilage lq



IT WORKS
.

Continued from page 11

would like- to hi. 'what tlit'y would weai,-

.Wliat they would cat,' wlmt language.

they sycnild speak, what they wouki

buy, how- they would feel, how the

Weather would be. WIJere they would

go, what they would .do, Have them get

into .grottps or partners and get as much

infmination s possiblc.'from. each other

ahOut what or she would do in.the

place he or she mnild like to be.
Follow;ups to this might include some*.

Of tho followiug:An investigation as to

where the Beatles really -are today and

what they are doiiu.n. a eomparisoo

the popularity of the, Beatles in I,.967

.Mal the pcpularitY'of a certain tnusieal

group today, a writing assignment about

a- phav the studeofts wOuld like to be

and what they would do' there, some-

research abon't the .sea-bed and current.

stitches._ in 'marine biology or oceanog-

raphy, a comparison of what a -tourist

NV, lid do in Paris and what the resi-

dents of the city probably or a
'floin-plaii" of an octopus's, garden.: A

s(Ing Can lead you. apywhere, if you'll

forlo,
1":V 9/78.
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USING PROBLEM SOLVING

TECHNIQUES IN. THE

ADVANCED ESIA,

CONVERSATION CLASS
By Myrna .Knepler

Central l'AICA Comm. Col., Chicago
The. teacher .in the advanced ESL

t'onversation class mum attempt :to en-
courage' students to produce natUra.1
speech in an unnatural setting for eon.-
versationtin: classroom, How ean
twenty iwople patticipate ht .1 COnver-
satiot);) Nlany teachers find eonVersation
classes eaSier ,to handle if they: divide

,

MpvING TU ANOTHEB MI'
, . . .

city. in tlte :SlidsveSt...They all .IikelokaiROBLEM
'SOLVING TECHNIQUES

continwed. I rum pug;
. .

. The ThealiPsm1 fantily lives its'a.

life for a number of ',reasons. It is eas
_

for. them 'to 'sec neW plays anr1 inciviec, -'5. ..Divirie..tho' ce-/ass into groups of
and .to . go r'to 'concerts and sporting 3-5 persons. by .bdping' them move.

chairs into smaireireles. Select a chair-
person for each group .who rePorts 't9
the c'.4as.s.: (5:nlin.)..

.

..

Both- parents work; the two children : .- 6.- .Eanlain that. each gronp .has two

,attend a nearbY,highsehool. One parent tasks; (1) to-decide 'the hest soltition
is' an. engineer, and the other is a school

to the-probleort2) to give several good

but' the engineer's job has become very
'rriigTtmLf'C'.rer!h(1.icr .iii!ct.;4'nils)ci'rnsL oTf litira(;-. girot1:1-;:

teacher. They are both paid qUite Well,.

boring.. Also, it doesn't tiller much
disagree (and. ri.0 Iopt! they will) each

eltantat for 'advancement. .person should- try to .coniince the Jest-
.

events. They enjoy shopping in the'
large department stores. Because they
have lived in their house for a long
time, they have made. many friends.

1 E 1Nije: that While the
elairperson of .each'grouP make the
report, everyone in the group must con;"
tribute to the solution. (5 min.)

7. Croups begin. their dicens4on., Tell.
.tbetn they must bc reads to report their
decision and wasons' in 10 minutes,.
Setting a tinw linfit to thseossion nil-

1 of s gtoup,t w students into .small grotips and then lesterday the engineer :received a ;move from-one:group armther: stamr- lotioNtance phone call offering a newkiting, responding to, and 'correcting ',lob a sMall town a thousand miles
eaeli group"s* disenssion. away. The pay wonld be a little better,

'lloWever, . the small, group. method but the *most important thing is that the
. yan backfhe; the discossion may fiwzle fob wilnld ',much more interesting.

as soon 'as the, teacher of earshot. The' engineer could do important re-
-head of a de-

kw ears. The 'new
trtive even though
family away from

Advanveci ESL students ore --not- yet search. and maybe
fully- comfortable in 'their ifse Of the'. partment after' a,

. new langnage and may not be. Aiwa_ fah seenis very at*sostain a conversation on -a. topitpno it means. miiv"
matter' how stinnsiatingthat has been their Wine,
casually tossed mit hy the teaeher.

. The prop. is that no one Ow -in the
1 would:like .tO describe a techlique family wants to move. They will. misshave used. in nw :advanced conversa- Oath: friends.'They will miss the eNcite

tip'', classes 'whioll has .worked w`elt mem Of city life.. Also,,becatise teachingittstaining interest' and. participation jabs' are had to. find, the leather. ,willthnatithout 'it long.' class period. Bather

portatit.

, During the group 'discussion the
teacher:

(.1) Cireulatei rapidly' to. see that,
- each group understands its task amid

is licgiuning.
,

( 2.) Visits cack giottp agai o see
probably not be able to find a infi riot that they are .worldog towards a cow- :

than simply stating a topic. and asking
for .a 'comment, pose. a-problem tt.) lw

our group /mist decide the best thing'solved in the form of: a story...Thins,
for the family to' do. Au give tile rearather than asking students to disi:uss,
sons for. yOur decision. 'Think about the"What kind of. job would you. like to
advantages. 'and 'disadvantage& fOr cart,:have after -yOu. graduater,. 1 constrnct
member of tl.ie family.a story hi whk-h a' young man is faced,

with elloosing is4aween three actiud jobs. We. think the family should move...,
... each 'with:specific adeant;iges and draW- We think the family.shbnid stayT4t.. Whole .dass .reads the 'story ..

nw and :we discoss it -thoroughly
'to make snre studeutS nitderstand '

both' the situation.. and the.. dilemma.
Thcti they break itki into sniall grOups,
each ,ef. which ,ischarged with. finding a
,solution tta. the airohlent and defending
that taeh.stodent 1tas"` a: -Copy
of .the story in front. of him and -May
draw upon it for strtietures;atid-vocalr-
tdary to nse in the discussion'. -After.the
gronpbas elnue to its decision, its chair- 131"C.1b1":11-7. Ad.vant;i1grusr.

2: Have.a .student.pa.ss. out 'the textAnan presents the .solittion.. to the.. class,
yout. write. difficult '.vocabular3/ onnmy diseU.ssion toPies vati.4c written WhIIO

in tfiti fOrm Of problem solving stories. the boar4-1,..i.' tate)
Cdutosing: On atpartment or a schpol, 4. /3rad.. tin" ',OUT aloud as students

,.deviding wiwtht.r-a _Mother with yonm.;''' latk at their copies. Ask °tie or 'the
dents to stmurtarizr. the.rtlait points-.-- Do'. childretrshould return to work, turning

.J6591: an unwanted' invitation are some not attrinpt ,to uSe the story as' a-listen-
ipossibilities, During the first weeks Of ing- comprOwnsiun c'sereise., Stndents

the.stories are short and need bave test io front Of them
InwoMPlicateti.. Later they iov,tos.e, 0-6e .4Ava.tv 4>i: Ow Miic.h. they

. must eonsidoi. ( )length _One ratlwr long
story that I..have written deals-With a 4. Set the problo:nr: "The-TimmpSon

,

family who. mast cleyidy whethca or 1144 really have a pr9bleto don't they?.What

.

TEACHING "MOVING TO
ANOTIIER :Oar:7-4 ,I1OUR.,. CLASS'

-10tszi, "Many of* you have
MoVed to . ago recentlY. It's difficult .

-to move, isn't it? 'What are some of the

solution..If agreement comes too
quickly, the teacher, 'should'. be .ine-
pared to play.dev6 advocate-.
(3) Visits each group One more timo ;
to cheek to. sce that tire groups can
give.reasons for their. dedsionS.

S. The- Chairperson of .each group
1.() flu' class folkwed. by -class

comments and discussion (10 Mill. .1)r.
: ontil theend of the period), It, is some--
time's gOod Lii rim a little-short of timC%
I like to have my sttidents stiji argoiog
as they leave.the elassroMn.

'The exerciSe can also lw 'spread 'over
,tvO elass periods, with. the 'story intro-
duced and discussed the first; day, and
tlie.-small-grorm work done in the
hnong class mccung;

.

"Nhwing to An, other City" has an an,
ditional ,twist which- yan 'be. used 'to
limulate more'. class: discussion after
each group has reported jts. ;:ohition't: to

- the nrohlem. The story. itchf docs not.
identify tht. se:Col the engineer 'and the
sselitkol teacher. Most stndents assume
.tharit is. the father Vho'is the .engineer
:and base their SohttiOns 'on that .assump:
.tion. I haye often surprisedany sttnients
by as.king. them towards lite end of

'cia,ss wlwther they think, Mrs; -Thompson
a good engineer5

whole- new', aisensiiasf...ilitWe %Own 'tate parent is offered a do the.). have to: &Cider- (2-3 anin.)
job in :Mot ter elty; ;. Contintwil on pae 19

48

s. sparking a
TN' 9/ 8' .
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CLASSROOM APPLICATION

OF STEVICK PRINCIPLES
-By Azunas Staskovieius

Students at the Canadian Forces Lan-
guage Sehool in St..jean receive 25 hours

instrnetion a weck,ontit they at-
tain the level of proficiency required for

-the trades they. Will follow in the Ca!'"
nadian .Arthed Forces..The exerctses de-
seribed liere were .done 'With a. grOup of
beginners after retighly 'five weeks of
language .training. The class 'was com-
posed f nine stUden ranging in-age
from 17 to 20, 'all .of vhom had finished
high School in.Qu#c.

Tilese exereises w re devised in an at.7..
tcmpNt apply son of ..Earl Stevick's
principles of verbal in nory, as presented

3feinory,Aleaning, ai77 Method (HOW-
ley, Mass: Newbury House Publishers,.
Inc., 1976). Partly to eitend the students'
vocabularies; and partly to strengthen
their grasp of the simple present (the
verb tonsil which they'd just been studY-
ing) , a "brainstorming"..sessiqn. Was
.startvd..The fonnAt %vas such that:each
.exercise had a4theniatie Centre; a Profes-
sion. StudenK were-asked tO,suggest wad:
Oils actions that a person' in .a certain pro-
fession perform's .regularly. Thus,. within
the.. constraints of a..language exercise,
the .students were enabled la supply in-
put that they considered .iinportant.. As
Stevick points out, What.. is important
and.ernotionally charged tends to be
moie Japidly embedded than material
which is .emotionally nentral .or. unim-
portant....

'Each student was asked to suggest at
least .one .sentenee in each exereise..Die-
(*arks w'ere provided, tuul-the teacher
was used as an. additional resource-, in
ease the dictiemary version proved too
stilted. Althonghstudentscould draW,on
materials practiced. in class, they 'often
attempted Original sentences, and thus
were 'not merely revkwing previously
learned vocabulary. -Ono- stildent acted
as secretary and wrote the sentences on
the -blask board: :

-Mtcr doiewor.SO suggestions, stu-
dents read the list.of sentences alOnd and
asked questions-to clear tip any. confusion
about..ineaning ,or pronumiation. Choral
or indiVidual repetition Was avoided be-
cause .the requirement 'of active: vocali-
.zation at presentatiOn interferes wiaret:
feetive coding oPerations4. 'After the
Students' bad studied, the list silently for
a few inOnients,.'the 'bord 'Was ..eraSi4.1.-:
.The, Class..was then asked to sUpply .sen-

. tents fro* the .1i5t, in any order, tO test.:
:SteViek's hypgthesis that 'prior free re-.
ea11 increased quite. dramatiCally the-Sub-
*t's :abaft y to meal,- .words. later on.

Atnazingly enough, the class' as a .
group was able to supply all .of the sen.

previesisly listed within.. five
. goatioutd en pace I-I

13

STEVIcK
Contiliked WM pa ft., -Li`

mites, .altliough th.,re was no preSSure for.
peed. nor :my time limit imposed.. This .

implies that Stevick suggestion that
"n .....ifinry was considerably ht. tter When

snhjeds werc to Inoy'e .frorn
one letter (sentence in this case) tm,. the

. next at their Own pave" la.; some appli-
et:U.0n In the classroom. (lacidentally,

L'itud,.uts. generally remembered not
tho st? sentences originally their own; but.

lhos preseuteti by their classmates-:):
. lit reference tO the practicing otnewly

prosented items, Stevick contends that.
In studies that contrasted'rnasscd prac:.
Liu' with 'distributed praet:ice', distrib-
uted practiec (onsistently proved to
superior." 'TO test this, vajous actiVaes
were attempted after tht; free recall ses-
sin!). One list was easily recalled by 6(1
clav ait hour after the original .preSci,ta-
tiim. The teacher also ,asked students.
\VP= 'questions hascd on the scnteuees,
to c4icit structured respopses: f(The an.
ss(-ers -were generally .qnick and correct.)
Aftei' another (ree reeall period; students
themselves'. asked such questions. Ivith..
anmher exercise, the students were'ashcd
tu Write mit the sentences from memory.

,Conidcring the ,absoluto amonnt of
tin 1, ..sPent the'se activities, the tu-
dents' perfermanees,Avere. generally, 1).0-
tcr than after comparable lengths of time .

spent repeating andpracticing structures
an(1 yocabularY directly after .their pros-
cntation... . .

Oleprin led from .TESI; eVnInunique,
Wintery, 1978.)

Editor's Note: Professor teviek is on the
stell Of the Seizpol of Language Studie$
of Ow:Foreign $arvice Institute, U.S. De-
raitment.,of State. TN 9:/7'8



-

TRY A DIARY IN.YOUR
SECOND' LANGPAGE.

.Dr.. Ruth M:SeluiciaUr thy till the*. latrguage. 'Then .vach .,day
thisi&':t t r 11:1Ve at kaSt t w o . ar three

..
ECOND LANGUAGE DIARY.

Coritinni.d from

Catholic trnit'erVih-1.; Pon". P.R. :people read their diaries, and I remind
Imo to keep Writing. .

- Ott the" day. of ,their firSt indass
writing assignment', worksheet, or muiz,
I pick np :IS marry diaries as I cat) rod
during their working tinw, and quickly::
correct them. From then on, whenever
my *students .are busy in 'the. cla.ssroorn,
I read diaries. Itis neeessary to keep in
mind that am Inerely correcting,. not .

; crlf iciiimsg, aud not explaining the .ebr-
rections to,-. any estent.. Therefor
reading goes 'very .quickly,_ ht. he be-
ginning I can read through four or five rect structures (I simply put the correcta class hoar,. Oeçasioñalh. i word or 'phrase above the incorrectwill chat With student about'llis/her one). Diaries mast ahvays wod; ,for adi:try while. I ;1111, reading, and. perhaps .strident, never against him. I.grad&with

'1011 point. Out a consistent' misuse of an Ok, Ok+. Ok. and oceasionally a +.
tense Or a structure. Now. and *then, After I have 'read 'everyone's diary
order tt1 show that they've eomnmnir or)ce..-(hich usually takes the fast threecated,.I.draw a face, or say "I agree!" or. four weeks (if class, shier.. My reading

or "Yes!" time, isso spread out), I suggest certaintrhich firings me to a warning. You ':developmentS in writing style. Initially
must not be indgmental when you read

One of the best ways I brow to in-
dividirali/e instruction. and to lay the
gtomalwork for firture writing assign.,
»wilts is to:baye .students 'keep a diary.
Althinigh keeping a diary, Or a journal,

. common inactive in: numy writing
classes and ..even sonle .literature
classeS, it is not a technique. gerwrally-
finind in Ole Est. aisq00111: I S11ggest
thatfcliaries are exedlent way for
St1idrIlk. to become. VOInfoi.tabli. with
their new language..

enw thing. a diary can help. pro-
Nide eaeh of twenty-five to thirty sus..;dolt-, in a cias,1".a.n wi!hi a yocahniary
tailored to his or her personal interests.

.01). don't think I haven't given- on.0
those vocabulary. sheets. l students
have learned, . perhaps in .ineaningful.
segm,ents, about "The Supermarket," Or
'Tho Drugstore,"

. until ahnost anYone
ear) ask -el:evilly, "flow iniah'is it?" and
tail t.'%'et1 Iniderstana the rinswer. But
what if. Ile or she .wants 'to discuss a
Jib)). religion, nuclear disarmament, ar
environmental pollution? It is inY re-
114111.:1ity as a langnage:teadier to
help .the student fed adequately pre-
rued ni talk in the area of his special
interest.: what ictirnin.,ii !Diu hill-
*ow should find liiior/f caught' (IN-
en.v.ing. af cars.or colfre in-114
.-cond Ira:1,0111k ii ii situation ,tclicre,lu'

disMs:sing polities or 141111WIre
ill Ilk hiNt. And nothing a55011's me that
th vocabulary ,shmt I give is what the
student need s. in. wants in .,drderto talk
aboot the same things in -Ids* new Ian-,
gliage that be does in hiS native tongue.

correcting his diary, however,1: can
qttioLly ascertaiii these .needs'..and give,
him the.' words he wants with a slip of
lay pcn:

How does it Work? Simple. On the
firSt day 'of elas.: I tell students that .

they are to. lmv a small nOtebook and
keep a diary in irintli%h, I explain *tit

indys want Orem .to write a feW
tenees: each day bout what they have
done, or- 'What they 'are. thinking.. Noth-
ing 'faney,' just sentences. :The
next Clay I ask .everytineto read.. What
they :have written., and .sometimes .1
'eYen read the diary. I, .aro Writing:Lin
-Spanish' to show11,4trin that mi estakes ar.
acceptable aoOk iow:prany slie"makes!),
to build.: rapport; and. 'tp 4Iemonstrate
that anyOne .kan do .4,1 spend 'dilly. a
short parrig. -the ''perilad doi.ng
perhaps fifteen Mintites. MV focus 'I's -
total1 .on content. tkeasionaily .1.ask a
question Or two, :"What, did .you buy

the actie'r I Nee,r I-1/11tliltilt 011 the
-.1-CiAg4nued on page la'

students tell me the most denwatal.a judencs (mit*, 1-)(!o picky, ck-e thi»gs about their lives: "I get up..I
information, give vocabulary, give ear- go to class.. I study. I come .110111e. At

night I watch T.V." After a few days
in 'class, and a reminder About 'the past
tense (not' nceessalily relatO to their r

diary writing.) I -often read,. "Diving'
the weekend I went to churdi.. I studied
my lessons. I visiteol rny friend yester.!
day afternoon, I read some novspaPers
last Night." At this point I suggest that
they write tflore about their thoughts, ,
,and that they try ordering their 'ideas
in some sort -of logical form. By the end
of the semester, I have read all of the
diaries *at Icast three times,. and I begin .
to look for :paragraph .strbeture- this
tina. I am apt to .read,. "This .was a ,

beautiful 'day. The birds sang and the .
flowers s.miled, My hoyfricud writes
fronirNew. York that la. loves me and

am .Yery happy."-
..

Nly ...students are pleased''with the
personal. attention' their 'diaries receive,
:old they like haVing a place .to *try out
lairguage. structures Of' whieh they, are .

7 uncertain, --knowing that' no pemditics
:-are attache& I Sddom ,have. tO KAT' a .

class on, sentence strueture; 'and iny
student*. are comfort:1'W writing sen-
truces in- short* paragraphs tests. 1)e...
cause "thee have been commupiCating
with` me in writ4ng .eyery day. We've
.got a like thing going.

4e1)rhited Thin» the XESQL-GRAM,
Spring 15.17S.. .

.
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EVERYDAY EVERYWHERE

MATERIALS FOR YOUR

CLASSROOM
,Editor's Note: The following is excerpted

. from Everyday Ever,where Materials a.4.
Teaching Resoureesin Ads' lt Basic Eau-
Cation lnj farilyn 13. Shaw and Mari)
Rork. The ideas are applicable for

. teachers of oil letrls:, Sadao Iwataki
.11esouree Suureek.

Collecting can he it mwthwhile and
enriching expel ience. Even a walk..
atom4 your own home wia turn up
inanv nuterialS lhat can be etinsvrteil
used "as is" with claSseS.. A. walk around
yotir conummity, regardless. of its size,
Neill .prodirce an almost endless Variety of-
MaterLds for enhancement 'of classniom
activities.

.

We. have .adapted a coneept :of ..the.
Anstratian abOrigineS, who are tuned in
to.evcry subtle marking in their environ-
ment. Their survival depends on knowing
intim:lick all p(Ksible lininan and natural
resources. They make exten;Ove use of
the signS and substance of all .that is
present; they notice everything. .Their
'example 'prcivides us with inspiration to
exploit nyr environment and to discover

wealtlr-of produCtive stimiLtion for
learning'. 1,Ve have found thatkople in

business world. are ..gcnci.ons with
niatcrials clicuipgenterit, sup-

t, mid cYcti advice.. It should not he
time-constuning to buifd your collection

.of everyday. cveryvbe're materials, .since,
you can gather them as,you ao your owmerrands.

The following list is not all inclusive.;
it prcwides. only a.sampling of resouree.
smirches. e hope. it .firovides yciu with
(encouragement to exploit )our environ-
ment for iv:idling materials..
Motel/llotel: iiwps,---reereational bro-
chuies. weekly "Points.Of intereSt" inaga-

Physician% Office: patient inforniation.
form, child care iNimp hlet s, Patient care
inttnietimis, health history form.-
.Restaurant:..billsinenus.
.Bus. Station:. travel, brochores, bus 'sched-

luggage tags, Western Union forms,
Western Union Money Order..'; .

gasoline 'Station:. applicatio n far 'ectit..
card,' inapc.':

. -

Fire Departincid: safety'linciehureS,
Solu '. prevoition elta0s, fire :prevention
brochures.

.
al

Telephone CompanY: persOnal phone and ...
addrss...booklet, information leailets.On
charges., telepliOnc.:1x)oks:
Motor Vehicle Office: change of Otte
form, (Myer% nimirral, liecnie plate rip-
Plirat iOns, safe driying briichures.
industrks: 'job applicatious; kiiefits in-

Cotaioarol 'on page /Li

fa.

CLASSROOM MATERIALS
Calitinued. from page 15

formation, work f69:"..,,a,. ..

Bauk: account appocatnis; withdrawal'
. sta!ements, deposit slips, application for.

credit cards, brochures on banking ser-
. .

-Stores; brochures describing items, sales
4. .

slips, sales' tax chart, new ear ads
Ilimies: (Yofirs mid students') appliance

...1) a minis, guarantees and, warranties,
. :fleeting cards, product labels. game In-

: ructions and playing .materials, cook-.
iooks, measures. Containers. tools, bills,

,dressinaking Patterns, occupant wail. 1

City Hail:. jo)) 'application foritts,- aPPii-
.cation. for S'ocial Security, applicatiOn.for
Corm' of birth Record, tax fOrms, instnic-
lion. Irooklet-s-fm- , -frrnm.

(ilvprimityci from the .ATES01, News-
(ener, January 1078) 7'N' 9 I7S



ANECDOTES FOR CROSS-CULTURAL

INSIGHTS,
`

ITI.M Janet Milner of Palomar Col-
lege tells of an 'incident in her bc-
ginning ESL class for .Vietnamese
l'oclents.. One night slic:_wore a- fa-

Vhrite piece of je.welry, a large Pen-
dint in the shape of an owl. The
students, norwally Warm and relaxed,
froze: one of -them was. able: .

to tell her that, in Asian culture, the
owl is' the portent of- death...An owl
perched in a tree izutskle a. house

ineans someone :there will die; soon.
-

totninent: Consider the number..of edn-
cational materials. with the "wfse old
Owl" theme, and the Commonness of
the owl motif In American gifts and-
decorative' accessories. Janet's once-.
(WC could he the beginning an.
interesting and relevant discussion for
intermediate. nd advanced clasSes
with Asian students, and help
avoid an upsetting sYntbnl for
shocked fndoehinese rdugeeS. .

.
down oxperienec here, as 'Pat did, dr from
Our . own experience with someone of
another culture, .as.in Elena's -example.

A collection.of these anecdotes would
inake-.4 useful 1)64. of Anowledge for
teacliCrs to have; I).- for. Our own in-
wrest and heiglitewd sensitivity; and
2) fiir indication's of direct points Of in-
ter7cultural yery practical
place to begin in. "teaclthig culture-. in
the classrooin. . .

Won't you help with this collection?
You have inobably Oiare.d stories like
ain't's, Pat's, and Eleims 'around tile

teacher's .room coffee table. Perhaps
yi'Stir students have anecdotes to fell,

'You could make a real 'contribution to.
other. teachers by .sriaring these anec-

I ITEllf: Pat Anesi of Alennmy CCC and
fririhni JoloCon of Oxford U. Press'
tell Of Arab and Latin students whn
have hissed for a waiter's attention
and have "wady been thrown out oF
the resnuirant for diiing so.

COnnnvit; stinhsnts mistakes-.
give- ;ano(her insight into a bit of
Alm.r cultural behavior ,which
,shoirld be disctissed.. perhaps Prael

.

ticed, ESL' classes which .havc stu.
dents, a t'iwye baekgroonds,, Ib,w
many of Os (6,44hi think to lalk. with
onr snidents 7.1liont polite svays of
getting:otherP.' attention in this cowl.

we knew about this'? I
.

1:1ma Garatc.' of USC tells of,
and has'. SlutwIi on videotape. the
Latin American who 'was insulted. by
:I well-Meaning North 'American vho,
when askingabout. thy Of. one
of'dte.Latin's children. used a.gesture

..... that ic rellirvod, for aniinals.in many
parts of I .atin, America. (arrn. out-
stretched, palm .dow.n,),

At lot her mistake' reveals
aMitlier '..ispeci of .'cniturn. that 4we
Might wish to csiver in aass. HMV
would we LIIOW unless someone bad
made that, laisliike? Would Si.imeone
friail that culture think to tell ns
abiait gesoual.,,differenees?. Only if
they had I Tee.11 Made overtly aware 'Of
those.- ditlereneesprobably through
someone's .inisfakes.

The aneedotes above may make you
think or ollwrsioistak,s
what ryas' -appropriate our culture
was. riot in. ancither. disem\ir'
them inadVertently kiass as Janet dit
Or from .a staicknt's :otecNiote. about

dotes. bob Lindherg in the Adult. Edu-
cation Field Serviee,s.,Section of the
:California State Dept. of Education .has
offered. to distribute:the collection to
all cmtributors... .

Please Send' your anecdotes to Inc
(clon't torget to ,Inchide' your name, af-
filiation,' and :mailing address), put them
'down :on paper now while the inspira-
tion iN fresh, and send to:

Judy E.W.,11. Olsen
c Alematiy Community College

.Center
.750. Eddy -St.
San FranciSco, CA 94109

Or,. if .you prefer. send a cassette tape .

of. 'your anecdote and -nl type it out.
myself. MaybeLit's to' revive an
oral tradition!. ' N 9 78.

.

t
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VOCABULARY AND THE USE

OF CONTEXT IN SCI-TECH

ENGLISH

By .Robert j..King
,

Unicersitij of FlorüJa GainesiAlle-
.

.Vocabularyfor she student,- study-
ing it, is the -"pas.sport to English"; for
-the teacher, teaching it is often a pan-
acea 'for unpreparedness. This would:.
-seem to lics.esPeciany ton: iii scientifie/
leclMical English (lwnecforth sei-teclY
English), where sentewes bristle with
'esoteric wOrds from. Latin and Creek.
And idthough vocabularY.is indeed im-
portant. 'there. arc other, even. more .

pressing considerations in reading to
nnderstand. In thLs article, while I. shall
look at 'MOW specialized uses of general
English vdwabrilary, I shall 'also empha-
size the need to make stiidents aware

'of 'the,. inmportanee of context in English
4, (or hi any langnage, fel' that- matter).. I

feet that we .must make Students ,realize
that English is not merely a curi.okts
Catiplati0O .of phonctie and syritactie

mnits, but that most -101. at least many)
Imerauccs iu ,Englkh have meaning:
Just 'where that meaning conies from
will be- disenssed later in the' article.

This rticle.; deals-.. with vocabulary,
and yet should we even gook at Words in.
isolation? Conunimicatiye -competence is-
the current shibboleth in TESPL, .and
looking at iaited words: would seem
to Om emmter to this In(xlel. Yet there
:were nmy students. screeching to a halt
%ellen they. did -not understand, a word
hi the pas.,:age. The braver oneS might
havir gone ou, they encountered

,:one or two more unfamiliar Words, they ;
.

-1mi:illy gave up on the passage. Even
%t:hen I explained the 'unkuown words,
'the students had problems with the
-nmecming of the- passage.

. Why,. I. Wondered, do my tudents
worry so muchabout words even the
students at the advaneed level were

..eiaucersied with leaxiting% large vocabu-
lary)?

%Um looking atcientifir texts, I saw
form categories of wordsm` ebsiously
tediti.ical words; ;,?.) k.k,ords apprttpriated
by s-cionee; 3) words using less frequent
definidons; 4) general Usage ',Words.

C.onsider these sentence's:

(I) With thd.;.: introduction of instru-,
mental methods- of silicate analysis.-dur
ing the last decade,
(2). An elmtr)mrie-7compurter processes
the punclwd 'tape- by-,catracting th'e

.ta.e.dea: NO di. Seta: tiv
. , , . ..

.(3) The inhibitory effect of. ,ghwagen
is not influenced b.Y a syMpathetio
blocking agent,. . .

.(4) . it seems fairly certain that a
good deal of the scatter on -our calibra-
tion plots k due to wet chemical eri:ors.
(1 haVe italicized only sonic of the words
stmt.1 consider to be in categories' 2.and
3, which mue tln categories I shall clam-,
sider hi, this article.)

.

't 1). we -eau see examples ,Of eate-
Aories 1, 3,. and 4,- The majority, of the
words are general 'usage words, but'
silfrate is Obviously a technical woi.d.
biltrumcgial has tire infrequent ,defini-
don of "using a iniThanical. instrunmity
(instead of the more usual Musieal-
strumem; also, we Usually see this word
in sentences such .at Ilk vote was in-
strumental") 'Thus, womildciassifY in-
.strumentql as 'a category 3. word. Look-
ing 'at (2), we :sec- that subtracting is

Category 3 word, while
hackgiiMads is a category 2 Woid.. (3)
x.ontains .another 41(4ar-eut eategory 2
word (symixithetio), In (4); katter,
should probably'be included in category:'
3, sineestndents Might-Well be .able to
immii.rstand this Word through extellsion.
Wet.. 91) the other -ba»d, seems less
amenable to this consideration.

cabulary, we try to make .the studeu
uikkrstand that. they can often get, the
,meaning from the 'context (if they do
not :111;e:idly. know she word). in. this
ease, we are 'trying to get the student
to reafize 'that, even though know

..the word...their general mowledgc
probably 'not,enolugh to ge e meanings ..:
of these categories of S. Ill 'short,
we are trying to get the students to see
that 'these two categOrie*, of words re-..

.1low can,we do this?It seems to unp
that, the ,fh.st impottant" Ntep. is to nrake
the students aware that .sci-tech E»glish
,sometimes use's general yoeabulary
words in special ways; that is, ve most
help them'see that sci-teeh English uses
different contests from general English;
Dr. Ryrd of the. UniVersity 'of Flolida
lias suggested! that the student .skim,the
'passage:to determine the general con-
text. Once the students realiic that
certain text is of a seientifie/tcehnical
nature,: and if -they know dual these .

tests sometimes use genera! English in
.

.special way, then we have made an
important first -step,

Grammar and or fnuction can often
help in delerinining meaning. lit- ex-,
ample -(4), the syntactic clues .(siz. the
defbmite alticir,with scatlerl.Klearly rule
(mut the possibility.ofthe'word being a
Yerb,_ the ukilmit 'function hm general
glish, From. 'the 'snide:its 'might
exte,nd the 'meaning of the xerh to She
tionn: in this case, it works: Traik-itional,
words aml phra8es help in oirciow..ways,.
Affixes tun lx especially helpful in sci,
tee!, English, strevens has p9ju'Lted nmtI
that every .scientist shotild know: about
fifty..prefixes. thirty suffixes, and mie
hundred root.s. 'nese and other .con- .

textrual clues slamld: help distinuish ,

category 2 from category 3. \lore
., specifieallY,. if the students caw under-

. ..

Froun these examples, We Can. WC that . stand time Word from contemalizatimi or.-
category 1 is obviously not general' Eng-- through .extosiOn, thili the word prob--..-lish ; viwabulary; imene.1.% W6 shall not ahly heloogs: to c.iteWits. :3: if they can-look at. it. .Categerv 4 is general .Eng-. pot, then .it iS likely .1.. be kateg6r.s. 2.
lish, utmost of which 'the. students (i.e.,. There, are problems with (bis ap-.advanced stag-lents) siloidd kuow; in' . ploach, however. If a sirident fails toterms of this article, it would not he -get the meaning Of the word 1 ,Amording llaliklay, the- -pro.fitahje to Ipok at such words. .Catc- -

function Of words in a vontext, No it is. gory 3, is .also pneral Yuglish' but ivies,
context that determines meaning, mit a.'t .words, hi a mauoer not ,o-s-oan'' found in ,

-, Spetille Word or' gronv,of words,, And gelwr.41. !vading:.::rbis c4tegory might.'
. .

.

ttls,o: melude words:sytth extended mean-'this. is. .1.1whime, what communiciitive
.- competenee Ls 'larguly abOutlearaing .milgs-, ''..g. .°il.)f_r-.,kct ,iii 'exm',Iple (2); nur.language, in it, i.arions comitt,x1,, category '?2,,,.-Virilki .1114y-,clairn tlizit it, like

, tegOry I 04;itild be exdaled _from
of this'artiele, kih.Vocaindary in 'sci-tecn ctilum,i,s,::1)16'r- .';inet.' it.:inducleS td:elnneal

.W43. can nossilurn to the' seconu- p-o.t.

1 Yet, since. the svOrds 'in, this
. English,.Wbat do we mean hy "general s..1:e.,-g-sc;rs. look like, -e, 1 ip

.English voemibidary7 in this CaSe..!it c", --cwia. ''''.1/4m vo''
:. inc.:nix: all tlw words' in a -seientifie/ c'""arY' the.st"tic"" niar " t olw. . , of . the general :diretionaOr meaiiink,stechnical text, niinns the teehititut otutu, Itis,ss, ,w,irds. Thus.this j,,_ ,.

- 551)IdN WI.' sban 'set' .that thils. t'utcmnent . of interest te tis.. .
- is not entirely accurate; but it. Will snf-

five hew for the put!~ of, general de-' flow, then,. am (.., categories :2 ;and ' :3
innuortant?_ listia1ly, when ve tear4 yo- .

sklitition,

textnalizin.g, s711.(... may 'decide that this
Iyord is a i.laCgOti: .2. word, when in

there.May ilot have been enough
contextnal clues,"and dw. word is ac-
tually a category 3 Word. With praCtice
however,. I hdkvt, nmdt of this problem
timid overcome,.
. To SO1» imp,- then, the most important
step in facilitating 'foreign students' sci-
entific f-ALhnical; reading is to make
them rIW:e' dint these texts sometimes
use. mvmingly generitl English vocabtx7
Lary iii oort_general ways, nom t.here,
We might,be..able to help them recognize
the differences between categories 2 'and

1,, teaching them to effectively .uso
comteXtrial duo. .
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The last few yeal.) haVe SCVII Ow pro--
fession .sharittg anuty ideas alunit hoiy

. to. get students ta l k it lg. -Mistakes" a naY
not he nearly ...as important I:is sye nsed to

%think the>: were. it may ytry 'well .be
that in language imonisition, conantud-
eatioo comes .first and grannnar later,
(Widdow.s.on T.ESOL..",S itlenary) Ex-
perience.ltas.led a number:of classroom

i teachers to .ease.their concern 'for kie-
curaey %Ind gct stodents talking first.
13ut sooner or later, stmlents become

... aware. of, Alit difference betwetat their
protameiation -of...English- and a native
spe-Aer's pronunciation, ,and they often
ask for help. Other- students are heiug

.. misunderstood :11I'd Ilet'd (0 have help

. offered, 'What kital of help can We give'?
Ali -csperiew ed te:tcher at' N1111, the

late Professor NI ilton \ loPheron used
'to tell us, "An explanation has- to e
simple'. A complicated explanation is a,
dosi,..viption,.. and is is Of little use. tt't

stuth'itts..The usein aids are the sintpk
()heti:" ,It iti difilefIlt to think' of improv-
ing on Ilac's work, hut I think a 1.wtter
Word .for ;,,ypl.fplati(41 ,is dirrClitin: An

..explanatiou and a description :we often
OM' 7.111d the same. And many students
cart malerstand- the explanationare,
iodeeil fitsernatcd with ithut -can't
'translate that tinderstanding into Iwo-
duction. What kiln} of Sireclion eau .We
give .shakaas oilvi ahoy want to make
it clvaltge in their oral produetion?

MePhersiat's wealth of experienee has
not 't et been put ioto print but Im left
notes mid we all hope they'll be made
.available eventually. Among. other gems
that.he shaTed freely are these: .

. R = WR. Fur thtete students who
some facility 'with written English

but troulkle with pronunciation, 'tell
them ati."thitik.WR" for R. It Works:
For those who 31'e 11(4 .tmrcielled bY an

0.01,4tirientatioir c yrittt'at form, but,
-aievi'ltlitel aye olibli; with fk,. the

.. key. is 111i-rounding.. We. 'often stress' a.
tvieks.with .the:tiingur.'.yhen aiding.

,stialeiqs to pronounce; the American it,
hut .rarely locution. lip-rotniding..1'ry -it.

... Timing, Maoy'vowels in the ttecented
parts atf: the American. English- ititona-

'.-. lion .contotir 'are held -far:longer' titan
tlyerage syllabl .tinte itt Othei'' langimges
like SpaniSli or. ,Chitit".se. ylie ditto!
stops ...in Chinese 1iake, unbelievably

.shitit syllables. .Aetanditig to NkThersOn,
an- instruCtion to a ..speaker. rof .Chioese
to hold' the ah., in hid is far more nu-
portattt than to work,ou the production.-
of :the final .1. ..Vowiel length io the
tressed words of' the-English intonation
('CtitOur is ,g) long that Mel'herSitti, pre-

,T-...

-;$-"

fefrred the term "drawl." It is especially
important befare t, P, Ic. fitth, ch and

-Exaggeration is :1, third direction he
recontmended.,lle claimed that "punch-
Mg" "bhnving" and "c,lrawline to an
exaiL;geratcd degree on the part of the
informant list:tally 'brought 'students
somewhereelose to the norm wheti they
thought they. .were exaggerating..

A 'few more techniones that I" have
fonnd nseful:

For those haying trouble with L, bite
the ttatgneI .(gently, of course), and try .

to make a sound.
'intonation Marks on the blaekbo;ird

aid pronunciation immensely for some
sttldents hut I haye never Lorna! text-
books: filled. With large dots 'and small
dots. Of any, efficient use. Many visual
systems' adopted by textbook publishers'
are too complicated.

A problem prominciation pair for
many students isian, eratcr, and et razor..

1.411' t'Xplained 'and described these
twofrom everY angle. Artiples,t.syllables,
/s.'' vs. 17, f. Students lis#n and mxl in
wonderful comprehensfon., lila when 1

liold up a picture of a/razor, I am likely
tl7 TIV:11 MY; of .the class speak of the
craScr behind Me. A couple semesters
:nkft I wrote, --- for an eraser,and, for a razor. To my pleas-. .

ure, tne percent of .success was Jost
about reversed.

'Another benefit of an easy directiop
'is that students sometimes praCtice Why..
:themselves. Aftot. stressing hp-rounchng-
for 11, I have nloticed students' .at break
1w:1c-tieing themselveS. With -:-...- /

their 1IotcluIuks, I haye-seen stu-
dents taming:their pens on the desk
while 'looking/ at the 'note s. they haVe
just takein.

:Student initiative, is ,an eSsential in-
grcdient for tImse fsolated-sue-

productitms into the. streatt
.SpeC`CIL StUdet tatperated tape recorders
are another in qhod of belpMg stualents
take charge their .own pronunciation
efforts, l'he op ortunity to lista i to him-
self...while free f the 'burden .of getting
his thoughts tt ether valuable. Spt-

*dents who' begi listening' to their own
.English are Qfl annre critical than
anyone else abo What they hear. .

Comparison. w th native .sPeaket
eau lie helpful .for somo Students, f have
reeently suggestec that-teachers' might,

.

tape,. a short- tte% 'announeenwnt' or
coimnercial on the radio. Transcribe
that short announcOnent and give Jt to
the sttidents 1 ft written' form. :Let,
theM practice Chaoging -(he 'written
font) to sOoKeti English and When .theY
:are readY, have them record themselves.
After. students-4>as e reeorded them-
solv.es, play;the reCording of ,the radio
antioutas.r that yon originallyrnade. Let
the stiHIt'flL inak whatever .compari-
:ittis that are imPOrtant to them.

Prie kninimal eontrast miy.be enough..
recenllyLa4ed: Florence Baskoff of

NYU whateks iii- her classes. Since
she has written a- beek' On guided corn-.

expeeted-Ao. hear about a
teelatique for teac-hiug writing. Much to."
aty stltjrise, she. came up- with .a pro--
'nunciatiiin technique.' And it .15 siMple.
Everyone in4ller class .getS a mune of a
famous person. The name 'Contains :the
problem. stimid Of the stitdetit. For ex-

-

ampre...13askoff Suggests that a person
haying...tronble with ,(.11/ mig4t be.
"Charlie Chaplin" in English 'class. Tye
already decided 'that my. Japanese girl
who is Tavnig trouble 'with both ,initial
and 111111 1.1ti going to he Lauren Racal!.
Baskoff claiMs, that as the semester
moves along, there -is a carry over to
outer pronunciatitin aetivities, otheroral
tt-casions. from- this practice of just one
name.

This reminds Inc of another experi-
Nice l'ye.had.whk-h 'Seemed to work. It
comes from an early lesson with. a jtink
box contaioing a ramther Of 'things
which put :minimal pairs: into reality
a Pin .and a pen, .a net . and a knotin
which students had to ask for sdinething,

'i.e. "Give itm a pen." The -impact of
giVen a .pin when one thought one

..was asking for apen seems to be a-pro-
Immd eXperknce regardi»g the impor:,
tance of those two sounds in% English....
Student care and attention to those two-.
.sounds following such an experic4ce
.loug outlasts any results fromalm
Iron of 100 minimal differences..

Soihe teachers are afraid to :once stu-
Nlettts. toWard normal 'speed and intotia

tent in-aheir oral prOduction.i. fearing
that such stMech habits'. will hinder
wtitiog habits. "If. -I encotwage him -to
dtawl the, vowel and slight the t in hot, .

for examPle, *forget tit write the
when Writing," is a common re:16114in in
some,-.vircies.- It points to t% itecessitY'
of addressing onrselves oft , both iA ,

ESL classes and in teacher '.edocation
programs,. to, the difference between
speech and.writing. One is not a careful
representation 'of the other and' we do
our sitidents..-an injustiee .to lead' tbent
ti? .helieve that 'the twit go .,igether

"-IO(. 1n':11:lo'Yi the best.esereises 'to ae-empl ta7
sfze thiS 'iMportatti.differenee. is..dieta7 -
tidn. I .nse it early and give stnilents
three 1 sSibilities frinn,which to choose.
Their papers may read':

: It is-,w hathroOm.
It is a bedroom:.
It is a bad room. but

I' will pronounce' Only' one of thoc: at
noprial speed and intonation. tilry,Live

, to Circ.',1 What they hear.
Later,..they have to MI in. Parts of the.

.utterance." Their papers,.'noy shoWi It
bedrOoln. 'And yro.('

Continued an page M.
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Cowinucd Pohl, pagtt

languape 11111,i11iV1111111:1 alhl 11610
shiftpolitival perAii:etivos on bili
educatiOn .and several others.

Vadl Chapter 01-csents 4 th
wen-tioctonvuted iscusst01).
with Valuabk.. references . .fo
reading.

Wrile the first book .thide
essentially a one-nian. (-out
seciind hook,. Bilingualis
Childhovii, edited bw.
and Theodore Ander;-.'son
of isjciity-nUie papers

...authors., or coaculnirs
.munt. of them. %%Tat('
"PCMIN. dieir rest
as, Joshua. S. FiShim

AVIllfarn N

sky, to name end
presented' at the
'Language, held
*. The editors

Professor Henry- Truebi and a gr-Oil-p

.

hiS. graduate students A the enivstr--. , ,. , . ..sity Illinois,. one ot w doe- whieli.-.Will: proVide students with im-
Coral programs in hilingua ..nculttleal mediate comparison of speet-h: and writ-

gthd, edneadoo, have complied i ist' useful sing If' Hines; were preparing an exercise
hildiography. .on culturia ed. .of the utteranee' just nIentiimed,

rough., ilation and on: 'related opies, Their paper woutd look like, ihis:
get her book is' ,divided mt9 thr parts. Vart I
further ...142tnins''Sik -.major .di sions.. Each off-

tbese division's 114 -sec ral Subcategories,
revte".,..is ,ildiograplii:es.. anti Jlilingtial /hi7cultural

httti,.b. the . 'perspectives. l'art u-(.setits a 'combined
in 1,:arpt .:ffithur. 110. spbjec iudt That' III Oh-

it; r mao.ze5. .tailis a lit complete .list of all. references'
lly hy authors' naiites.:

this.,bibliography espy-
These p,,,,p-ers, is,. she ,xhqinct 'effort of.f

to treat. bilingnarbieul--iy Ow 'compile
.tive fitICIN. ucI tural vdttc: 101) aod

diseipline Ina rather
are4 of *overlapping ,fields of

leir impressive -wOrk includes
thousand .coaries ecinsisting of

articles, paPers. government cloc..-
s and other materials, eveu from

ariniTv indirectly.related to bilingnal
into eight .. scl arme sections, indicative hi. chunk! edit-cation. TN .11,18

0

() the hroadi",p,,, of the hook's_ ,L;:%ct: # It printed I romim flu Illouth. TESO1 /13i,;
4,!! theory nwthod, early 'language- NoteAklier, 4 f-,;eptember 197S,.

I: nily hilingnal-
. tdiuVning preschool

nnCotiued fromtanning. the- primary currieti;.-
inin, vas Indies Of %&'ht*)1 nomal,,. "It's a bedroom," 'at...normal

Yetivarch. speed. and ;intimation. Or, their paper
section. read Separiltely ,May have: spoon _

mid i any..Pat)ers .present w.t%dt,ii of tahle. And I will .prononia;e. "Forks..'n
refer tee sources... for further study; spoons 're on the. table'

Mpv !lbws has deviSed a foimat for
this type of slotttd dic.-taliim exercise

is 'a c011eytiOn . alPhabeliby tbirtyixtiur ,-...N1fhat make.

Sarah Cliclschity-
y, Lint-. 115

llerniad Spol: stnuy
.1 iew. %%.-eee originally (.."*".
Conference on Chihl lx""
Cliicago in. 1 frt. ,

reurranged the papers

IT WORKS)

17611 _ . . ..spooli _ .... .. table,
s and S s are 'oil the ' ,.

. ,..
cStudents watikt :be instructed to fold

. .the.. bottom of their papers up to. the
top until all ilic.;Y cOuld see Would he .the

-first uttennive. (0,iieihis to plan things.
that . will fit .acrosk one line,) 'After
listening . tii the -prontmciation,. students
attempt tc:i write the -written form -of,
the speedi they just heard,- ..thcn slide -:'
their paper diayn to tee what the. in- -
telided answer was. .,

. ,

, None. .'of -these ((ethnic-lugs contains
any magic: One tedmique. may be use7.
fid for three 'students, another for two,
and a 001 may help two; more. 'Then,
the fact ,-t hat those 'Nevelt students
iinproving their English will influence
three niore:. (Sogi ie. learn from their
peers exactly what their \peers learned
.from the teac-fier -the clay I., fore.) Then
len sludents'have moved c )ser to- their
goals, 13ut. there are .seeera more. stu-
dents 'in the. classroom. Ev

I.
ry .teacher

has effeetive teehniiptes. ,What addi;
tiOnal.; stiggestions cat you add? .- Send ..
them to The .\Tewsllet r future addl.-- .
ditions 4a.tbis eolui TN .1/ "TS,

,:

thilver4itc... of Pelat-cul/and Mincra1s .4
.

:.:rlie.tYl.liversity of Petroleum and Minerals, Dhahran,. Saudi Arabia, int
apphcations for trir.,51, .Positims for :the .Aeademic Year 19798O. star

"eoteinher 1979:

QI;,ALIF IC AT IONS

E E

PESCRI,PT ION OF
D[777::

NIA TESL/Applicd Lthguisties

Minimum two years in TESL

Teaching English to post-seeOndary school stu-.,
.

with'elementary to interihediate proficienCy
University -of PetrOlenin and Minerals.:

dentS
at the

\lin mum regidar' contract for.hyo years, 11;7
'newable..C'ompetitive ..sidilEirti and aliowariees;
air conditived and furtAiSlic,(1- ihouSing- Pro,

:.Free, air transpiwatiun tit. and frolic
Dhahran caeli. two:year. tour. Attractive cdu-:
cational ,assistance grants for schoo:1-agc: de-
pendent varned-,inemni,! w.ithout
Sandi LAI'S: Tot; nu,mths ditty each' year with

months. vacation paid and -i)ossibility of

par,ticipation..in Unic;ersity's.'ongoing.Sninnier
Program .with good additional cinnpensation:;
:Apply. with compkte reStime on Academic

and Preftssional backgrotmd, list .of referenees,
inid . with copies of transcriptsidegrees/teSki7
iimwal, inchaling 1)ersmiaidata, such as borne
and 'Office addresseS. tekphOne.immbers. tam;

status (sponse. name, imatiles uf ehildreu:
ages and sexes) to;

University of Petrokum :Ind Minerals
c/o Saudi Arabian Edijeational Mission
1223 West. Loop. South, Stiite 4
Ilbusto», Texas 7702.7

.1
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HOTRODS "
V '' it:tI tic o thUi

hIn Itd ish1 txajng th liuue Xt't'(.e ts more ditflcult t!in t
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D) LJ*1t. fl,.u. g Wi tht t i 1 r t i t1 prim u J1 't . tu, i! c. .in h id to&
'

0 k J(.4Jkifl t O1I(1 tiir hugtiage.
.

It1;Iti(,I. .uiitllv 1,tit t ti-iititit
' h)t () t( I. ' Ii bt i ti inti

'. ' U) \% tø multi tLUIL Iltflt On ( ( li t& UH 't itli 1

ikiair. tu ftfl!i giatuir. F' '!T vc11:ktsvn re u1 task %U1dUt. f1V(' iLt OXI:c
Stk \ li hLch t 1I4 ) %O1)t U

1)(;I1t t itltbciugli it ' iPi I LIII U to
n t}u t v h) cu dis gr ( .

Lt)1uJI
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' '
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.I t1id to (ILS!.9 t.I)l1Utflfl lkfl(l tl1fl tflICI t!fl )tIV
.

F()tI()Vi,u %j\ (iIr(tt ti(ltflLqLtN% :81iLtiOt
itiudc 1 ht I*J) (1( (tl(h tt

l,ntit lit t' 14! to \lt At g tht dist!) U. I tt u t)' 4c t 4t-
thy 'VOtthl 11kt ti 'e iii he perf.t ') gtPti4)I. iht r)t tht t'niqt1(s

It h4Lt rv tin uull \int tu 1 c IIg r)k,It .1 liE 1&nslt)l) ttit folt tt I tis& tIIL ' U t %uU )I t!IC '

'
th( IUt}tt ()1 ()I)h vb it w d t1k (I 1I '&Y & YI IU(l flt'i t.1ktutr ( h t it

'' if fl()t?()fl t'(huIohYi '1 lic Iix)tlt tJi v ,rdI4 LUtS
"e intu U ( tht i
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'

tht l',i f tt in
;itsifv '1t lt'v did to tTi 1()Et' I)ISt)IUl U SS'l)1l)Ol t)ftVfl/

St?1t ttdt'ts i1I tik irkttz.
tIH' Ic(':ttLCl tlitiv II tO )tJI%. OII& St$vL1h id ()th'IN %%i!T c.'t I,n'd sith

3
(IVflt tII1(L( . )4CV SytflII It

1))(Ifl .iitr Sh1t tii': lIR' t4t('r

'
Ut( (I (C ?) UI f h u 1gi11)( TU)LX1 All 1) 1 11) ii )tlt if lii It!" ti) ituIht lik & U ( this. I ht c tnul pint(

0

)Igl/t'(1 h%' tJni. lR '.tfltt'd t( Sl))14'. 1'1(t:bt i 1 j)eei1k tint t1

T'li) !?;1I)U I U!(! th varial ni 'c- 1)L)HU'l !if iC1t'l I°TIC1 (bCl flflt
.

H ))Et.UU t he 1.0Igt1t( rI)(I I(1}Cl .
d' t k)(1 IC( ivit ics for NU- 'P"! It() '()tl)Lrs i(TC8S1 1 tiRI1t; .Urt iIteiii r u'tfifflv

do tttt \\b() t'(' n.ii1g \1t)d(%'s J711J)TI)ti?Zt .
tIU(' (11(1. Th1S iV.1 t!Ofl&' 1 OW' 1F1tVThiid ut ntJt, )R!t )t)iC. Luli'

'%IffIt! c:OflsJfl('f4;:X1(flk. Onc t! '' I7('(1it(' ItN ' .

..

: t sp((.ilit: l'tIfl titat 1;1(. lit
°'" ( : P '' ti i 1 1' t(( 11711(IUL I)U1I(I UP fT)3)thu t u ig il ;i i I uiili u t ,!1

'( tO W()tk willi heir owii t1( pfl.v'(fl t%' 11&I tIIt' Ti(ttiOfl( 'miuuit V ittLgt Lt'arniug will
(()t)('(pt. (%thuisht'(1 \%'t1i,iit tI Th(. .1It'tI) t k(tp t?1("( j) )Lflt tU 1II(

I f1U1 LhL( t1 1I).P \V(Ik l'st .\VitI) d t h(11) i1lustrte ,itit:.

and b s'k ftivly iLh tlitn.
1t'viI SttUliflh 1ovtq k"'l °" ' P° "' 1 )C(I1( .:' t) tli* t!)t'1t. tIH

urit itt. ud to 1)( Ot ( ) Ls t 1 1) ilit fl li th( \ TIU I) Th( I ()(I' In US(!fu '.t nt i itT d hi iu 1 id gte
tOON Th tu-.t (1f fI% \% })

li itisit' i.
(1( nt IH)t Iflh tI)( It (() ifliti t' tillI;( t ili dt II it t! K 1 t ,n hi tu ftn u't1 ' ut zit jvi sptakr hni-_ c)ig Tlw &'hug re initiating . I1ar('h 1 t} ';1. C )Ut futI&ut Iakrs

u Iiv hi ,' 1tti:s' t1u'are lu ttSt *)F t1 If t1 StU(ltl!tS (II)tlic' I)(h unti 1ijick t t)hk((' that
,gtiage

talking. I tt t to diw tttclnt "" %t'lI1H thiS IYPLY Of C1(0

Qt\hL I . I(t ,4eU. 11w ttICT(Ht ili

tII it tt4 Ut d tti l )1 E 4. 154 ht a ti ing IIIY th It tt1 ta list tlit first tssi> icLilssj it tc ttit in I Ii tliis i'5k qin
Oil's ( 5 iiIqiit S l('tJoli('('l iii flits irti 1_sIts Il ist 4)ttflflt aLit % id 14(li t ribs

I!i(' attIiI1 1)tOtt(bW(' is rsally veiy flit' list tc'1iiiiqii I will prcs('ot (1l1t. TIis tdir 't' a i ngtiagt'

s' Ifor 11 is In r i oTt is to uh ,, on Ii ts tb's o sttd ats sittmt at I1S((I 'sVItII 41111051 mv ic's cI 4. ' alacpro's

's( diiti 's at stiiitttijt it tlit
5155 fit IHg IicII ot1 r Netwet a tbin on t Kb ciIor Fcii eaniple

hi it.k tilt III tadiig* t 1 tigt f
pitt b ln that tli & itot

Each has the Natl1c num-

IIg1It pr&t at prh.t
pronoUn. A sttulentit can 1 ut'd attnnd.

i olin rtgls Studt at A sLu ts pit ks up Tht' c4)lm., that 1 w its to usPWf clis a Sf1415 bitt
ciuig ( %41( III lIt 4 \l sttItiits t

,tnd

hwld S4)III( thing tad tdh U what 111(1 IYLIk('S 'tOt tISI11 (lit 111 ThE fISt

I ht usit ill's do stiit tInt t npb tin (1()IIIg ' s to diii)1i& .it vu tiv 's's3)4t
ft 's's tUllE tIll. stuck at should 1)4 Thawed

thi i1 it tlic is l)tl1Itltil I pi OS ide limits IS tO tl to h(n)'s( whet he 's's ants Ok1C' thc stii-

t la be vtVOl ph . .i t1IE % build flit a c onirds tat of t ntis ci s4tioii th t cu's tak. phtu ut IS go(xl it in a a
1e drzwMv stud'i,k eaiu tIp wtIt tltrt't' sar Iu'twt'en tli twi. Foir iwp1' 4inDt

tioiis t I ) 13 (. IlinOt ay anything
thr

stndt at itt ( d more tiint to thUik oScri ttutiis of this whit I tin I l'Iut th
WaS tO IItV&' ()tt(' (II thrill butih! thu,

.11

A can ask vts/m tpwstiout.c niid 13 n
hi story Also ite should tit bc' linftcd

around h4c i,must', ih' d(s(Iil swswcr otilv using or no, 3.) A. can to only what, 1w draws. The important

tIw origlib'1n*<1 tellitig What I&'S i
Wit * qarstiois and 1 cait ati v&'i'

omt is to get him. to us theni cr-
iu. ¶h i1ind drawbuihuitigs. atI (It)U't katiiri' tIi'rr well' theta. tnd 4.) 13 can ask. 1711' (IIll'StiO?$S rt't1y .1 skit

,tud wheu' tiwv W('YV. I'm' nfjnrs 's'staiid and A can answcr. There are more vania- %IU)lild 1)4' liuflHt'cl to fiV' 54) It (IX'S hOt

histt n t .0 t hills n 1 f1 ly usk qtn stions ttuns ttiit can 1 used l)urmg flits gt I tui c oniplic .itcd

' 1ev iiet'dc'cI tjl 1111(1 EIIIt atici rrtnVInIwF eercfse tT, teacTitr intt51 c,staI,lisli how This tevli;iicpue c'aii :clso he iust1 for

is mi ii us th possihh could tixait Ii 'stxilaihr's he 'svUl g,st 1 die k oup worL 1 l group Wrlte th tot's
its t glibai bnd kftt r tin stiuli iits sf1 %t% al ibuhut's gi's no sot. tlwliii To or du ilogue using tlit rods dra'ss a 1 h

,tlfltIPrsiç)4)tl tin' ttRif. thit' fiit stude,it lctiitrage inure' iuifortnatioiu exchange, ti,ittihcr of 'siriaflni to thiis si;npk. t'vhi

would tt's i 41 Ii ins I UI how to find gI'. .1 lot Of 's4i( 1Ii& imprn tint tilt I"

his uiui5 1 l ufla rs had to follow (hI thing is to du nit th4 bumtattons it th

dit'ctjnitc ;,ud Ioeatt' the hititie. Aftcr. . I)4'gi)huulg. ti(iUMlilVe theta to (lw su- ContInu,1o,i pgt' 3
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HOT RODS

Continued frorp ira.;e /9

These are ottlIt s(7ine of the
that rods eau: he used at -_einkversatIon.
eladiStN. A little..thinking hnd von can

...proWbly ttp wttil trifike. Th,v.b.rtst
:sottree for those are your studentk,
have shown me more about, using. rod's
tlistos I have shown tIg.nt..One important
thing I have found is to let the stmknts
do tIa\ activity. Let. them Jan: and
the lattptage, If du, teacher. takes o.er,
interest dk,s. Ioreovei., the students do
not get to (Alves,. thetefwlves. 1,01,guag,.
is 0\pn's011ti fitirself. 1.`rei,d(nn. to Work
vith 'tlte rod, is ital.

.

Vtp.rittiecl from :the Kanto (1.ipalir
A..oc.. of 1.atp.,,aafze Teachers ws-

1,etter, Vol. I, NO. S. And,. MTS.
13^
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leachers of English to Speakers of Other Languages June 1978

INTERNATIONAt DIMENSIONS OF-
-

BILINGUAL EDUCATION

GEORGETOWN -U. ROUNDTABLE

ON 'LANGUAGES." & LING.L.pCS

Hobert Illwitzer.
Northc'ash Tn.. Illinois' Oillucr.sitijii 'nun! Hound. Table long an

event. in a plied continuc's .to
expand in size, bin the cats are . no
setter and th Ilan Of atiii, iit 1'

This. 'Year's eta ,saw (heard)
folly 'speakers. itch granted thirty 'utiu-
iitt to, di iiiii,.it. bis knowledge ti> a»
over-capacity croc 's. 1,

not.hb\T while o1111.1'N;

Naid it badly, 1H11 tht, .WI,14! lilorv 111;111
tat'aIgli good papers tiphold 'tlle tra-
dition. -of information Ind stimulation
that ve as.Socinto with th Hound 'Pable.
The University, the conferency_staff 'add
the participants to he C011gratIllated.

NO(4 psteiu of tlas,.Washington P(181
Continovd pago.1?

NATIONAL. CLEARINGHOUSE FOR

'BILINGUAL -EDUCATION STARTS

'OPERATIONS

NatiOnal Clearinghouse- I'M:-
lino; Education (NC13E) recently .

openeiNs' ollict's i»
As atikhor*efl. by Congress under PL 93.

..3SO (amenqed, '1)7 4), the National In-..
stitute of 'Educal km 10. CV4pCratitto

Office Editeation
awarded,a tkrei'vear contract for:Clear,-

I)p-4'v1tkx14 to InterAnteriea Ile-
Search AssociateS, vith the Centel, for
Applied' Linguisties s subcontractor, to

;provide. technical aS wee.- '7

The main goal of; t s Ckarilighouse
iS "to promote and. e .the quality
of bilingual, education I I `1"Viilit as tile.
pialcipal national infortnatimi.eenter.de-
signed.to collect; analyms, and_disseinin-.

informal km to meet LIIL. nCeds of .the
bilinguatedUcation corniminity."110! UI

. .

CUntinued urepatr

LIMITED LEGAL- VICTORY FOR LIMITED .REAKERS OF
ENGLISH

In late February, .a limited legal vie-
tory was won by a Iimited English
speaker who alleged that lie. bad been
discrintinatecl against because of his in-'
ability- to speak English fluently.

In the caser the defendant had been
Arrested for 'driving under the inflUenee

The police; after "warning"
the defendant, in English, of. his rights
against elf-incriniination (the so-called
"Miranda": rights), . took a number of
potentially incriminating statethentS
from him. The police aLSo read-, to the
defendnt, in English, his yights under
the complexly worded'"ImPlied Consent
Law," which rincliCates one's rights to
refuse to talat,nbloOd test. Thc police
claimed that tbe defendant "consented"
-to take sueh'n'testafter having under-
-stoml their reading of those rights.

At an, evidentiary bearing called by
the defendant tci sup'ress that evidence,

. the police clAillif'd tiltq. , the defaidant
understoed_English sufficiently to conc.-
prebend those riglits. In opposition. to
.that testipiony, defendant called
Dolma Ilyin, as an expert witness in
the -field. of testing 'English -,as a foreign
language. .Mni, Ilyin lestificd that she
administered four tests. to the' defendant:

Oral, Interview; two ekze"
mie involsting. ow wording uf the

"Implied Consent"- statute and the '4, Mi-
..randa" warnings' againSt self-inerimina-

tion; and an ;oral examination &meet»,
.the wordings of those items. She.

testified that on the' basis of, those' tests,
it. %vas -her expert, opinion that the de-
fondant .had Only n under7:
standing of English and cionkl'pot. have
Miderstood. the warnings which the
police read' ,to

The efense aro all 01:Li since, ilia?
'defendant had not -yffeclively under-
sttiod .tlaise warnings. the law required
uppreSsion of the evidenee obtained in -

Violatinn of them: judge* agreed

With a substantial y016011441 the argu-
nlent,of, the defe»Se. Ile ffi-st -held ihat
mitwithstanding the testimony of the po-
licx, he --was Convinced by Mrs.
testimony 'that the -.defenthmt 'fact

,:had iiot miderstood, the warnings wfodi
the 'police-had read to bin!. lb beld that
die statements taken by th4, p011C.e. were
Mit -pn...,cych'd by ui effective warning to
the defend:nit., of' his .eetcstit titionid rights
against self-incrimination, 'and they
therefore eould.not be used-by the pros-
ccution at die defendant's trial. ,As to.
the blood tosts taken by the' police
which were not 'preceded by .the -reL

-quired statutory waniimgS, the judge
reasoned that since, unconscious persons
are de s lied to -have ..consented to tal:e
such a -tes the defendant, ahhough.not
unconsci ns, similarly should- be
'deeined to have consented:

Continued on page 25

.

PRESIDENT'S COMMISSION ON .

FOREIGN' LANGUAGE-AND.

iNMINATIONAL. STUDIES-
.1

Virtue -Of .the authority vested'
aS resident by the.,Constitution

St;itutes f.the U.nited States of.America,
,and in .aecordatiee.'with. the provisions
of the MANI:Advisory Con»nitlee Avt
(5 U.S.C.. At 'hereby ordered
As ,follows::

SECTION L labli,sInnent. (a) There'
is.. hereby estali 'shed . the. President's
Coinnassion eign Language and .
International Stun ; bercinaftur, rp;
ferrml to as thil: Conn ssion;.

(b) The ( '(ninnissiods5shali colI;ist of -

wtt more than ,twevity-fi% s members:to,
lie appointed by the Preskknt: one Of
Wlif .slmll'he designated by the ,Presi-,
dent' to ehair the Cominisssion:: . .

Six.- 2. Functipus. (a) The. ConimisL
Ccintimicd ea page .1
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LIMITED LEGAL VPORY

.

'know what woulu !tappet) if anyone
did ref:3...w, /le .ccalfirsed: blpw with
blood:

:Conlintwd from page. t
. .

(Editor7s note: foilpicing is ex-
et.rned in pro n Icticr written lin
Pr., Ina fluiti-;'. rvphiin.in,i; iv detdit

'tests ..proeedurc,; "%he. (I( Hp-
hearing ifisseurtl'aInn:;...)

tho folhiwing four evalin4ions:
'( t Oral interview.. Ile seored .13-

nnL ( appropriate rcsonnses;
were .grammatitally ciirreet, arid he had
9 tomple(e missys). 11e. NVaS consi\
Ill the.errorS made: 11e* had. trnulde
iiitI.istitluo. instrtict ions, ylt,ielt 11:14

tn be' reocated, -but Ite under=
stood tasks. Ills Sp(!i'd Nva,i avec:Mc-AI,
but understandable, -The score of, 43
ii.laced hint at the beginning...intepnedi-
ate' level (in the San Francico Adult

. Educa(ion ESL Program).
The judgo aceePted the test

.page as evi(h:nce..relative. to J110. ease,
Alt hongliv it was not ensoinatry-to. have
three sowers' for my interview, I wanted
tip check sciqer reliability and -had two
Other people scory.with- I gave
thi. wan the interview: They scorect hi
ixerfOrmance. at 41 and 42. ;

(2) The Poor Simpleton, nmllOokhojet
Oln`/A test !Iv Jon jonz. 'r" !improving sm
the. Basic' .Egg,";. 1,angange 1-Aoriting;
.1(476) .

Thu, tt,st is easy to take .and provides
(AignosTii-' information.. y .1?,red Inter-
clew had giVen th man n ESL rating
at th heginoi of' ow. 'intcriniiliote.'
level. In nthe stiring oh I977, .wc had

givvn the 101)./. test to 705 stndent.ts at
the interrm%diat levck 137 at the. same-

.beginning.-interMediate levd as the de-
fondant. alson took the teSt: The setires
at that level-ranged from 7-30 and thy

wIts 21.3.7. The- defendant; in
this case scored .13. The inclge -aecepted
the defeinlant's test as evidence.
.(3) An Oral. ,Listening Comprehension
Test,. hastx1 on the ,st emnemiL. of the
"Intithed :Consent". and the . "Nliranda"
requirements...The prncedure.. was .as.
follows: .

(a), I read the Implied Consent state-
; nients at, a "!nornial" ,rate of speeck
'ih) I as)wd simply Worded and struc-
Lured questions; about the _implied.
Consen( 4-..ctinit: (the man !wasiti
strticted, to ;base his ..answers tni what.
I rc4cl, not On what hadhappenecho
.bittt). .

The .man answered, in English
and 'tbtit.oxpanded and elaberated in
.SPaiiish,-telling na, .what he thought
the statements.. in the hnOlied Con,
Sent. 'DU:alit: 1 Ic dkPnot' understand
that lit, could choose (i) take only-one
test. Ile didn't beheVe he could refuse
a' 'policeman anything. lie didn't

(d) Then 1 read the Miranda State-
ine.nts, -again at normal rIlte and'

. .again only olte ,

(e) ..Again I asked ,t4 serks -of slinph
qtlestiotej. with altertiate ways to 'get

at the saint' uidumi
(f), Again the man answered 'first in
limited English aml then- elaborated
ut Spanish,- He thonght he.bad to tolk
to. tho' police. Ile thought, lie could
got .a, lawYer if lit', nee0ed 'one if he

-were. guilty. 1k did not know he .
conld be sikut I. and wait to talk to an
attorney first.

Ltv

ate levels. (levsy aS 6termined by our
program).

. .

-, DMing- the nne and a:half hours I

was on the witness static!, the Distrkt
Attorney asked. me questions .aht-'')Ut the
relatit'inship of the intelligence and tAti,

'cation -of the .client to bis, ability to nn-
dcrstand the statements:. Slte quizzed
nay, in.-general- about the relatkotsltips Of
intelligence and levels" of education. of.
English profieiency.:

.

.

4 emphasi that our. beginning stn- ^,
. dents, in.. adult programs, aa wide
ranges of cducatiOn in their own school...-.
syActns and ,Ltlat even in otii: adVaneed
classes there were 'wide. ranges. of _can-
cation heeds: '

(4) A Ooze test based_On the In 'died Perhaps others in TESOL. will haVe
Consent and Nltranda Statements...04...e sinlijar 4Pcricial's f°4.g° 41"-, guage soeakers. Dr. M..Eugene ere atPack , had; noted ("lust:1:W It volven`al

.minith,s USE:. recently: w:ts an. expert . Witness for
i'si Ciassroopc Reporter, a Thai wto ft:id a .high educational level
ter 1970) that often Ifstcning comprc4 : his conntrY pro:

, le licieitcy. TN.6/78nension muen n'Aver than reacting'.
coinprehension as content can not bc
viewcd, I waltted to sod if the
could even understand the shitements
if he had: time to react them over and
:Iver..

.To :get a reading coMprehension level
for- the material, ono .which 'would prob-
ably be- higher than the simple listen-,
ing Comprchensit'm test Iliad' devised on
the sanW illalcrial, .1 used Haskell's
recomnandation for deternthiing if mfi.-
krial is .too difficult to be read, (John-
laskell. "Read This! 13tit flow Do

kulow if .tlicy- can?", TESOL-draid De*.
.4974, and "Ilefining the (loze .1.)roce-
dure for .ESL:', English Record, Winter
1975 ).-, The strident scored .at the frus-
tratiiin leVel, but he did umler'stand
What be was. expected to do when 1w
began. He, did put wnrds.

Since wanted -to. know .how
level would compare...with students in,
our ESL levels; the cInze test was ad-
ministered N.Y. ,16 students- in a lower
level class -(R; second level beginning
class), ( Ilementher, the'. defendant had
been yery low on the :MIL test), and to
Si sindents at a slightly, .higher level
(a second level intermediate class): I
scored the same way; :giving one point
for each time the sittident used:, the
originlil word.. The highest scvrewas.
made by a titudent in the 'secoiA.Y levet
intermediate, elass, 33,.. which meant
that eveir at a higher. level,,.the material
was at. the frustratien level.

In addition 'to the aboye tests,
showed the Implied Consent imd .Mi-
randa statements to about. 10 "experts"
in ESL. These Were teachers of ESL.
with MA's in. Langtiage awl Litigaisties

'rESL/TEFL and with :at` least
5 .years teaching experience- NnVith adult
ESL teaching, ...fluky all agreed that
statentents were Os) .complex for -the
itudents at;'.the beginning Or intermedi-
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1NGLISIWANGUAGE NEWSPAPERS

oVERSEAS: MATERIAL FOR EXTENSIVE

READING

By Slitinsel:
'nit rrSit rf of

-EngliSh %vision of the .Kiswahili fa;
. los; the majority .4. Kenyans whose

soother to)igue is not Kissyalsili. What-
er the COntest,. however, we pre still-

left with qties-tistns about tlw readabilits);
I ii, the paper. questions ,suih as 1s the
nThturiah too-hard. .for the sixth form?'
atid. 'WlikIs class is able. to read the
sports

,

Klan. (1976 has shi.)wil4AhTiti with-
xpeCial' training, few professional.;

writers 4.a7) Snhiectively. rank a. number
ot passages mvording to: case-. of read-
ing, Assitztlitsg-is01ated passages to...Par-
icular.felassroom levek is even .harder,

The inexperienced class-teacher is un-
likely' to lave -better. than .the profes7
%hands:, .s

latekily baVe a j)letlicsia of 'reada-
lacy .tesenstilas' which can
more or, less mechanically to. a .text to

!,ttkhas .appear naive. Lewerens. (1929)ei'r"ii"ao
judo's :readability by comparing the
number of words beginning,,with T and.
'e[with those...1)4.0;1214.)g with '11',
and Other formulas, e.g. Patty and
Painter's (1931); are.cumbersome,
though possibly tobre reliable. Cloze
procedure measures of readability. take,-
a more pragnallie 'try-it-on:the:dog' ap-:.
proach and.. essentially .find out from the
childsen themselves. which passages are
hard and whkh easy. This, however, is
aIl back to front for the elassroonvkirell--
er s purposes,

. .
simple readahility formula. and 'one

vlsk-li ci crrelates. reasonably with-
other. widely useil teelmiques is lieberi
Cunning's .'FoX"' Index', as desuribed isi
ids Thy' Technique of (!hOr Writing
(4952), lt is based on two favtors, both
of which he define: and onalilles: (.1)
itycrige. senteswe length, and (2) the
percentage (yr three-or-more-sYllahle
\voids in' 'the passage. The Vox 'Index-
indie.ares the number of years of formal;
oduseation a reader will usually need to ,
lnl able. to read u Passage casily...'For
example, a passage"indexed as '9' 'Will
lie suitable for Form 2 secen(lary-sehoel
popil.s its a .7-primary + 6-Secondary.
sehissil sraens., Thp indexing technique
is des&ibed later in this article. It 'is .
quite A passage of one !Hundred
worcls adeossate s1il-11)1e) can he
'fox-indexed' .ins four- or. five minutes
without diffkailty-;or referenoe books.

The. present writer suggests that EI7L
'teachers rosmd the world ..might,I. WiLls
profit. use Cunning's 'technique to hides

.their loeal English-language newspapers
S stablish their suitability fur

assignment as extensive reading
API African. example follows.

Th0 twi 1 itTst Widely read English-
-language twwspapess in East Africa are
the privately -owned Tbe Nation (Kenya)
.4nd The East Affirm, Stamlard, The
7k,'ation has. a daily readership of .about
600,040. The SUntilard .about .190,000.

LadU Al ids fletan: r. . e.erted herscIf :
to usk Mr. Pahncr if there was alto new

puper.. 'N'o, none". at all. he re-
d, and read on, tjaiw Austc;n: Sense

and Scrisihilit
A goo,d, supply tif,materials ,for.exten- ,

..sive reading; hy intermediate and ul-
vaneed .students is difficult to.,plovide
where .money 1 sears,. and. elasses ;Ire
large. With the rapid ,expapsion .of 'Svc:

..ondary 4.,ducatiem. ii developing. (I
trivs .there. has been ehance. of.

up. sizeable sclatol
Even Wh..ere there has. been. those.
sponsil,s,4, allocatkm of funds
have Iwo altjerstandably ...reluctant to
be 1.±coerons in the 'reaellog for pleasure'.
section. purchasor in the Ornil

,4-ience, vocatioi al. ethleatims, ss-ss`ial
. cis nt.es. hobbies and sp4os has.,4, been

of the .M,or.textbook 'tAie. Students go..
to such books for detailed information

rather than extensive
reoding. kgain, the. literatnre -.the
.English. shelve's k mem. likely; to in'elude
unsimplified (lassies, ft-w ,of whidi are .

contemporary. in setting Or deal with., -

-toPies of passionate interest to the aver-.
.1gt .ordisclow-averatte. stmlent and -fewer
still 44 Which .are and .eint le
skimmed.

Th4, one eheap available source of
np-to- date material is the newspape
A loCof pupils waist to kito%v .1n.s.g.sposts
teams. ore As g. *or who- married Nt'hulf1.
Even adults 4.1..ep Cyn, ins'locat mast-
dais and business." neWs..

This j-ti 110 discovery.- Vor.years teoelio
trainees ave heels urged to...Isuild

(if newspaper and inav,azine
*Hugs to Supplcinent class libraries,
oVer, .,many ;school' libraries take the
104-al .EugtiSh-langnage newspaper.

question \didt has seldinn been
pursued with Intschirigonr is that of the
'apPropriatrisess of newspapers for, EF1,
readers... As to -suitability Of content
thery- is. little doubt: goOd newspaper
has s.miething for CV 01-010(1);"*. 1/1:0chh'd
Ise can resid it. A-rt here.- is :the.. eretx.
How readaW -ari English4angstage.
newspap...rs itr ountrics. wlwre
is a leireign Or. we:said:language's' Who
can read them wth .etinspreheissiert .susd
oljoyntettle

The answers to tilVtie, wstilhl!: will
vary enornanssis with the paper and the.
'situation in vhiels it is published...The
Athrns for example,: is vritten
almost soielY for the .fOreign conimunity

Ce....ye. ofqtufi(1 is a high--
10.0- newspaper Itir educated Indians.
The. Nat Win (Kenya) s essentially an

60

'Between theist about..one. tenth of the, .

adiult popudaticm Of Kenya 'is reacheob,,.
The NotiOn appears; seven days a week.
and The Standard six.: Each. regular
issue :Casts the equivalent of 7p and
vontains4 about thirty .pages. If the'

'readability' h:vel is iight, this is' goo<1 .

vale as extesisive'readiog tnatetials go;
..Dtirissq .Atirit 1977 'fire consecutive.
issues. of each. paper, were chosen 'and

psissages.:01 approximately me husk-
died .wordS 'each ivere 'selected at raa-
dont from each of the
goriess;

(I). Front page' story; (2) World.
. .

news; .(.3) tiews. .(4) 'N'esterdaS.
in Parliament; (5) 'Vitoria]: ((3) Mali-
.bosc. (7) BuSiness news; (8) Fihn re--
'dots; .(9)'.Small advertisernentss, (10).
Sports..A..total of one...bunilred pas.sages.
(ifty. trellis. each papvic was thus,.estali;
Iklied as the empus. Each passage was
then. separately indexed, for readability
and .the.averages for.each category ob-
tained. ',The resolts. Wen. as follows..-*

t-:ategory.. - STAN-1)11U) NATION

(1). Front...page story.13.8-1
(2) Wttrld sn,ws
(3) Lovaj ite*tvs.: , .14,42
1). Yesterday.th.

Parliament!. .16.00
(5) Editorial . 23,31
(6) Nlailbox 15.28

..(7) Business: stews 12.82
(8) Film roviews. 15.42
(9) Sinall

Avertisenlepts 20.68 15.30".
.10172 101)2

((;%(.4)'4)al Stits'sZrage, 15,6,1\. 12.65
.

At first sight these results appear so
milikety Aka some, explanation-js
few, it Nythod givni fi.pm the abovg fig--.-
ure w. that., dui. Nat ion is .Silitable only
for ills-form pupils and above and that
the .Slaiulard would require -an educa-.
lion 111'11 heyeind tise SiXt11.

1h0 NOS, In /%A. ewer., apPear con:-..
firm the accuracy indexing,. First.,
.v have. eisniParable figures from other

.paper's. mid second riir- must consider
the 1111111.11' of Gunning's norms.

(1) liesoarch .at the Center. los,- Eng-
lish Language Besear'eli .and Teaehing.
of the:Amok-an University of Beirut a
1Vw... years ago provided the 'following
indices using tIse Cunning formula:

11.92
14.76.
13,12

112
14.20.-
9.7C-

p.'no
13.68

..'
True Con femiOns , 4,7

Ladies' noun.. Journal . 8
lietute'rs' Digest:
'tiny .Nlagaiine , , .510

Re.aders of these' periodicals .Would
prohjibly agree:. that they went subjee-
tively 'easier:Ai:la the aveynge neys-
paper.

(2) All Cunnings's 'norms were dc-
rived frosn olservation .of native speak.-

-.Continuesi on ikxl
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C dinued,fwm page 17,
.

cA's: . Ettglisi). .the indices fM... the
East Afrkan .new.spapets 5Cent r high,
theti. sye shOuld. remeanIwt that far .

secottd-language-English: speakers they
would be even higher, possibly by a

-.year or more...:.
. .

...On the other .baud, it is manifestly,. ,not low that.. vor example, of, -the
. 600-040, readers -14 the NatiOn most

have completed sectuidary eduCation
We know "in fact 'that less Than- half
have done s0.1.
.' flow then .do WO explal the .patadox
that for most of tla: 'people wh: read
the paper it is too difficult, yet circula-
tionncreases steadily from mouth to

'numth. .

The soltition lies in the eoneept of.
`readors10'. about which We. may make
three observations:

-A ttewspaper is:bought, typkally,\ by :a family. It A,Uay N. read in several
different ways. One member,. ''say the
fathei, may have enough education. to

.road it.. comfortably and gnickly. (extra-'
'sive readingL Another. say the mother,
with. loss education, maY read. the'
cnatien's pat.te. Slowly (intensive read-
ing). arid with partial comprahensicin

: assisted by the pictures. A thirci person
child for exampte--=will do nu more:-

than read the comics' and look: ett tile
.I 114f tug t ton f root la*, aderrat WOW

!. r.uvi.i gFTI;y: Naixobl.,

filhistrations,7Alljhrmvpc.areatio,ti....
in the statistics.. '

(b) A newspaper is bought for
forniatitni. Only a' .vety low .level. of
reading abilityis required .to .diSeover
what is tn,f lit the ..einema, v,,ho won. the
iimatdm, .or 'Which .lottery .. tickets haVe
eeri drawn,

(e), As. can: be seen from tbe above
fignres, the reading index will .vary eon,'
siderablY between .the various sections
of the pqxr. eg, Mailbox 9+, small
advertisement l3, Most readers .can
read something. hut not veryone ean
read everything,

To return by way of concluSion to
our 'Main, theme, the suitability of
English-language .newspapers, 'as: exten-
sive reading for our. pupils we. mirst
rgretfully admit that.as far.:as, the East
.Africatt papvs are concerned they are
appropriate only: for the fifth farm and
aboVe.

As suggested...earlier, 'other TEFL
teachers elsewhere' ;night do %yell to cal-
culate .the reading.. indk :of their local.
Ettglish-language newspapers.' .By Way
of p.erSuading thein ta do so Ohe present
writeg would simply add tliat lie spent
several sessions with the 'staff of .one of.
the papers etmeer»ed, 'who gave him
every help ,aisd encouragement. 'After.
'all. they .want to increasetkeir -circula-
tion figures, and if -this can be 4one by
lowertng the readability index, the tech-
niques for doitig 'smt (e.g using shorter
sentences and...fewer polyynabIes).. are
something they Want to know'about.

.

,

./.41111,.......SVA

cakulatiug fhe. j 7-77
A. I. Take a sample of approximately

100 words...cutting off the. sam

B.

. -

,ple at the nearest full stop....
Break up 'compound. sentences.
(but not complex ones) intd.
simple' sentences.

3. .Cidculate the average 'sentence
length :in: number' of .words. Ntre
;vill call this figriteASL.
Calculate. the :percentage ...of f

three-or-nutre syllable words.s.Th
this ceunt, Oo .not .inctude: (a)
&Oyer nouns-(b) composites ..
words of the type. nightwasck.
man, innktvper,. softlirartrd (e)..
words that have'A third sOlable..
only because of simplo tense pr

.number inflecCien, like. .resis-ted
or .di,spatidieg. :

.We will oil the percentage of
words thus obtained

C. Now .add AST,. to TSW .and Multiply
the result by 0.4. The result 61)4-tined'.
is. the 'readability index in terms of
years of schooling.

Example:
lerst 1.07 worqs a tis- Artieie

'A 01 opply an,/ elolito.: with .. exten,
.ir ?Pcif i ) ,00tion, iiveseateliee., :AST... there.
Nara, 1. 21,1, 'of the,. 107.word., 22 rooliein three:.
nI ton.ro TSW., th'erefore i 204; per cent

,..Adding AST., to TW .4iof 111100(141(1g T.y 0, 4. %c 4.

it'tt- aat ta pItts (:-iitstiao.for
erneforse./)
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The Institute of Public: Administra-
, tion invites applicants to poSts in

TEFL. Candidates. most have- a
masters.kdegree ii, 1:1".:SOL Or
TEFL. Experience iii eaching,.
E»glish tit adults. is.preferrable. At-
tractive salaries. 'win ix. decided
aecording to qualificatjom. 6nd. ex-.
peKicnce: II.CC T furnished :IL.-
commodation is ..prOvkkd.. Leon-.
only claSs tickets. forty-five-day
paid annual vaeation, end of svr..-

vice bonns....1:Or applicationi formg
nd .morr nifnunation. write to:

by Wi1iiaul S. lArinan(I.

Preparation. for the -Test 'of. English
as a Foreign Latiguage ITOEFL)

.. .41114TILellf 1411511,4w .ig 4411'114

l'al,k.sg.r- inch-1111.s
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!4i.( iii cosottos
Pad mit ,itn*wrr sliciIs
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More infortnathni. please contact
Sheldon Wise,.American Language Academy,.

:.Executive Offides, Washingfon, D.C. 20064:
121/2) 526-0300

1)irector. Ealglish Language
Proj.:tarit,

. .

Institute of Public Administra:
(ion.

.O. Box -203, Riyadh,.

Saudi Arabia.


